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Fig. 43

Letting the mother smell
the newborn lamb. Taher
warns bystanders not to
come too close and disturb
the mother (photo: Glatzer).

As mentioned before, by the age of about ten, little girls spend more and more time in the
tent or accompany their mothers when they go to the river to wash clothes and utensils, while
boys increasingly spend their time with the shepherds and the herd. Whereas girls have now
stopped learning about animals and fodder plants, boys complete the knowledge necessary
for the head of a household who is
responsible for the family’s capital:
the herd. This increase in knowledge
can be seen when boys of various ages
are asked about the number of plants
they can distinguish and name. Out of
the ten most important dwarf bushes,
boys in the age group three to five
knew only four to six plants; at the Fig. 44 Even young girls lead camels in times of
age of seven to twelve, they already  migration (photo: Glatzer)

knew six of the ten. All girls asked up to the age of about twelve never knew more than about
one-half of the names of the plants.

For girls, work in and around the tent begins at the age of about ten. Preparing and
kneading dough, forming flatbread and baking it for the family and the shepherd are the most
time-consuming enterprises. Very young girls can be seen playfully imitating their mother
and kneading their little lumps of dough, but by the age of ten, girls already take their own
plates, and their mothers show them how to do it properly; it nevertheless takes quite a long
time before they succeed in producing flatbreads in the right quality. Washing clothes and
dishes, cleaning the tent and taking care of younger siblings keeps them busy all day long.
Here again, young girls often imitate their mothers — they accompany them or go alone with

a young sibling to the river, and ‘wash’ little pieces of cloth in small bowls. When they are
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older, they help their mother, thus reducing her workload (cf. Whiting et al. 1975: 66-113)

and when the households migrate, they also lead the camels (Fig 44). When they are about

thirteen, they can also assist the older women of the household by weaving tent cloth and

carpets in the winter which are sold to merchants who come from Herat, and when

bargaining takes place boys carefully listen and learn how business is done (Fig. 45).

Fig. 45 Learning how to sell the prayer carpet
his mother has made over the winter months.
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As many have pointed out, most of the
cultural transmission in all societies
takes place through the child’s
interaction with individuals other than
the parents (for an overview see Harris
1995; see also Maccoby and Martin
1983; Werner 1989; Werner and Smith
1977). Here the children’s peer group
plays a dominant role with elder
children, mainly siblings, showing the
younger ones how to perform. This is
also true for the nomad children, to
whom only special behaviours and skills
are explained and taught by the child’s
father or mother, whereas most of the
capacities are learnt through interaction
with other children, through observation,

imitation and through trial-and-error.



11 INFORMAL RELIGIOUS EDUCATION

The practice of Islam varies considerably among the Nurzay nomads, all of whom are Sunni
Muslims. Whereas in one camp, prayers under the guidance of a mullah can be observed
every day, in others they are rarely said or only on special occasions.

In the camp we lived in, there was no mullah in the first year, and the men never
gathered for prayers in the evening. Sometimes a mullah came and offered his services, but
asked for too much compensation and was sent away after long negotiations. It was only at
the end of the second year that a mullah’s demands were low enough — because he had his
own small herd of goats — for him to be hired. And even then, prayers were not very often
seen and they were performed mainly by some of the older men. Sometimes, during prayers,
young children were seen imitating the mullah’s call to prayer and their parents praying, and
the mullah’s daughter played at ‘praying’ with her eighteen-month-old brother.

Of course, the ‘bismillah’ was uttered before and after every meal, and the name of
God was often heard in everyday speech, such as the ‘insha allah® accompanying every wish.
Asked about what religious education the children should be given, Nek Mahmad explained:

Boys and girls should learn how to pray when they are about ten years old
and should learn from religious books. It is best if they learn this from a
mullah whose children also start at that age. If there is no mullah, the father
should teach the children, and girls and women should pray as often as boys
and men. However, nomads cannot pray regularly because their work is
irregular. When they are being taught, boys and girls can sit together until the
girl’s breasts grow.

When the mullah was asked about the religious education of the children, he explained:

When boys and girls are seven years old, I teach them regularly. I sit in the
middle, and the boys and girls sit separated from one another on each side.
The education of girls is stopped after some years when their breasts begin to
develop. The children learn how to pray and about the book [the Qur’an], but
they do not learn how to read or write — this is the same in the village.
Among the maldar, the father is too busy to teach the children, but if a
maldar’s son wants to become a mullah, I shall go on teaching him. But there
is not much I can teach him [he had no books], and when he has learned
everything that I can teach him and is old enough, he must go away to a
madrasah, for instance in Herat, where I also have studied. But then he
cannot do any work with the animals.
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12 SEXUALITY
Segregation of men and women in the nomad camps is, in general, not as strict as in the
villages. Women are never veiled, and the nomads give two reasons for this: the hard work
women have to do which makes wearing a veil impossible; and the fact that there are usually
no men present whom they do not know, most of them also being relatives. Toddlers and little
boys and girls only wear skirts which just cover their knees, and their genitals can often be
seen. Girls, however, have to start wearing trousers when they are two to three years old, but
boys continue wearing skirts for about one more year.

The sexual behaviour of herd animals is a common sight for children. This is different
from children’s experience in the cities and larger villages, and in Morocco, where it is
considered disrespectful for a child to be in the presence of his father when animals copulate

(Margais 1980: 163).

Fig. 46 Children watching camels copulate and discussing the success of the mount.

Of special interest is the rutting season of camels, and the men and children watch the herd
and even count the number of mountings. Every female animal should, they say, be covered
three times. The males fight one another and all the men are busy watching over them so that
that they do not hurt each other, and they also lead them to cover the squatting females. Male
camels seem to have problems in copulating successfully, and boys and girls of all ages stand
next to the pair looking closely to see whether they succeed (Fig. 46).

When men play with their toddler sons, they sometimes expose the boy’s genitals, pull
them gently, and, to the amusement of the onlookers, imitate the sound of a bell. This happens
in the presence of men, women and girls of all ages. Girls sometimes also play this ‘game’
with their younger brothers (Fig. 47), and usually the adults do not care. Only once was a
mother observed gently removing her daughter’s hand from her brother’s genitals without
scolding her, after she had fondled and played with them for a while. Similar behaviours,
which show quite a relaxed attitude towards sexuality in children, are also reported for the

Usbak in northeastern Afghanistan. As Shalinsky (1980: 259) writes:
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Women, especially older neighbour women and sometimes his father’s

brother’s wife, teased him [the boy Mudjib] about the size of his penis, which

was held to be extremely large for a boy of his age. Mujib became very aware

of his penis since the women fondled und pulled on it. Mujib began to

masturbate, sometimes openly. At first nothing was said by his parents, but

gradually, as he became older, he was told not to do it. During Mujib’s fourth

year, his parents began to talk of his circumcision party... During this period,

Mujib was admonished by his father for masturbation. His father, seemingly

calm, told Mujib not to do it because it was shameful. Mujib may have been

confused since certain people were telling him not to masturbate, and yet

other adults who saw it laughed and obviously enjoyed and encouraged him.
Knowing about and understanding sexual behaviour, however, is one thing; cross-gender
relationships are quite another matter. As mentioned in the last section, when girls are about
nine years old and ‘their breasts begin to : ; -
grow’, they are no longer educated together .
with the boys and also should not tend the
flocks with them. But even this is only the
norm; in practice, older girls could be seen
doing this job together with the boys. In
principle, it is said that ‘until they are ten
years old, they are allowed to play with
each other, and if they are brother and sister
even longer’. The  gender-specific
segregation of work begins at about the age
of ten to eleven, and, as so often, the
explanation was that ‘before this age the

children don’t know it — which means,

that they are not really aware of being

sexually different before that. Shyness and

embarrassment are especially pronounced  Fig 47 A naked girl playing with her brother’s
when children who have been engaged to  genitals and imitating the sound of a bell.

be married when still very young reach a certain age (see also Shalinsky 1980: 257). As Sher
Ahmad said:

When small children are engaged, they are told about it, even if they live in
the same camp. They are allowed to play with each other, but when they are
about ten to twelve years, they are shy/embarrassed and avoid each other. So
the twelve-year-old future daughter-in-law visits us only if my son (also
twelve years old) is not at home.
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Betrothal (kozda) can, as already mentioned, take place shortly after birth, and it is usually
negotiated by the fathers of the children. Generally, the marriage (wada) negotiations take
place some years before the girl has reached puberty, normally when she is about eight years
old, but some years later in the case of boys. It was generally agreed that a boy’s age should
not exceed that of the girl by ‘more than ten or fifteen years’, and that boys should not be
married before they are ‘about fifteen or twenty years old when their beard starts growing and
when they have a strong neck’, as one informant put it. As already mentioned, the preferential
form of marriage is that between a boy and his father’s brother’s daughter (FBD), and, if
possible, daughters are exchanged (badal). This has the advantage that no bridewealth has to
be paid and that only a few presents are exchanged. Usually, the eldest son has to be married
first, but exceptions are possible. The norm demands that only the parents (especially the
fathers) decide on their children’s future spouses; however, children’s wishes are taken into
account, as long as the parents have no major objection. It was often said that the relationship
between two families is important. But it is equally important that the groom and bride like
each other and that both are happy (khosh). Therefore it is good if they want to marry each
other — as the saying goes: ‘A good relationship must be based on free will (dosti pakhwa
washi da)’.

When half of the bridewealth has been paid, but never earlier than eight months before
the wedding day, the desmal feast is celebrated, after which the young man can meet his
future bride privately in her parents’ tent. Now sexual activities are also allowed, but they and
their families earn a bad reputation (badnami) if the bride gives birth before the wedding (for
a detailed description of these institutions among West-Afghan Azaksay, see Glatzer 1977:
139-145, Hanifi 1979; for a detailed analysis, see Tapper 1981, 1991).

From our descriptions, it is clear that sexual behaviour is not secret in a community of
animal husbanders. The insecurity and fear prevailing in conservative urban contexts and
often expressed by young townspeople, who normally have no sexual experience and only
little information about what to do on the nuptial night, are not prominent among young
nomads. Asked about sex instruction, some young men said that their fathers had given them
some advice, but old Babu Benares said that this was not necessary and not always done,
because

When the young people come together the bride shows him her ‘treasure’ and
he shows her his private parts and then they know what has to be done. Also
already two years before the marriage takes place, they are allowed to meet in
the tent of the girl’s father and do bdazi [literally ‘play’, in this context it
means, that some sexual activities take place].
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13 SUMMING UP
Summarising the findings, the following table (Fig. 48) shows the gender-specific process of

socialisation in relation to age.

; | | | I s s
marriage possible even in the first year KOIXNXXX

betrothal
informal religious education

helping the shepherd

RXXXR boys

washing cloth/utensils
. girls

baking bread

milking, churning etc.

R KRR KRR KRR XXRN]

guarding kids/lambs

collecting firewood

collecting dung (fuel)

EE KX I KR I KX IH X IR KIHKS

RXXXXZRX XX XK XX RK ERIXXZXRXE XKL XKL XKLL XKL XX IXRZ XXX XKL KR

OOOOOOOOOOOLNALBOBNOOOOOIOOOOLNON

wearing trousers

toilet training

REEESEEEZEEEEESEEEEEEBEELEELEEELELEEEELEELELEELELLEELEEIEEELLEELEELL!

AGE IN YEARS | 1 2 3 4 5 6 ‘ 7 8 9 ‘ 10| 11| 12| 13 | 14 | 15 | 16 | 17 | 18

until they have

sleeping alone own children

sleeping with father 2
sleeping with mother ’»t.t.f&fot.t.»t.f;tot.f;t‘5?.:.1&!.:.!&?.&:.2.

breast feeding |SaaaaN

swaddling [

Fig. 48 The gender-specific process of socialisation between birth and about eighteen years.
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14 FROM SOCIALISATION TO EDUCATION: MOBILE PASTORALISM AND
THE PROBLEMS OF FORMAL EDUCATION

Schooling and formal education everywhere provides, as Seymour-Smith (1986: 90) has

explained, programs which offer a differential amount of education considered suitable for

each class, sector and specialisation in an ‘advanced society’. This leads to differentiation,

exclusion and grades. Formal education embodies values and skills not possessed by the

community as a whole, and it amplifies class differentiation.

The basic problem faced by most formal education, that is schooling programs for
the children of ‘traditional’, especially pastoral nomadic communities (for an overview, see
Dyer 2006; Krétli and Dyer 2006; also Katz 1986 for the situation in rural Sudan), lies in
deciding which aims these programs should have. Schooling programs usually prepare
children for a life outside their ‘traditional’, natural and cultural environment — for a life
in the broader, more or less urbanised, often even semi-westernised society (cf. Mead
1970, for Iran, see Higgins and Shoar-Ghaffari 1995). Leaving their ‘traditional’ niche,
more often than not joining the urban poor is the common fate of many children from these
societies who have been through such ‘modern’ schooling programs (e.g. Rao 2006).

School curricula for the children of pastoralists can be successful only if these
children are educated in such a way that it grants them an equal chance of either
successfully staying in or returning to their pastoral niche, or of leaving pastoral nomadism
altogether for a new life in one of the niches the broader society offers. To pursue such a
double strategy, teachers who normally have not been brought up in a nomad camp and
therefore usually know very little or even nothing about the nomads’ life must first be
prepared to learn about the nomads’ world. First of all, they must understand that the
mobile lifestyle of pastoralists is neither ‘primitive’ nor ‘backward’ — concepts created by
white colonialists and inculcated into the thinking of the ‘modern’ urban elite of many
countries in the ‘Third World’. In many parts of the world, pastoral nomadism has to be
understood as an optimal economic adaptation to a specific environment that cannot
otherwise be used sustainably, and as an adaptation that has successfully provided large
sections of society with meat, milk, and other herd products over centuries.

Ethnographic research on teachers’ work is rare and has been carried out mainly in
westernised cultures, focussing mainly on problems in the cultural reproduction of
capitalist societies (Forsey 2000). Teachers in ‘Third-World’ countries are not only
confronted with problems regarding how to educate children from different social classes
in already relatively westernised urban settings; they often have to teach children from

very varying cultural backgrounds outside the larger cities.
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Therefore, one of the main problems is how to develop training programs for
teachers who must educate children from very different cultural, social and economic
backgrounds. Those teaching the children of pastoralist or other mobile communities have
to understand the nomads’ culture, their norms and values, their economy and their social
and political organisation. They have to know how these children perceive their own
‘traditional’ world; they have to understand the children’s emotions which, in turn, are tied
up with their pastoral world; they must know something about their pre-school life, for in
this phase, these children have already experienced parts of their traditional pastoral and
nomadic culture which might clash with the cultural goals these teachers try to reproduce.
The results of research on socialisation in ‘traditional’ nomadic cultures can hence be of
great use in training teachers to work with children who may be faced with a cognitive
dilemma in choosing between the goals of two types of cultural reproduction program.

The above description should make it clear that if nomadic Pashtuns of western
Afghanistan are representative of Muslim pastoralists in this part of the world, they differ in
their patterns of socialisation from the inhabitants of villages and especially from urban
populations. Many of their norms and values also do not comply with the more codified
Islamic norms and rules of behaviour in the broader sedentary society.

The extreme workload of women, their constant economic and social interaction with
men and the more or less open tents pitched close to one another — all this makes strict
gender segregation impossible. Furthermore, the visibility of animal sexual behaviour and the
probable propinquity of children to adult sexual behaviour leave little room for biological
secrets.

For such children, who may have to leave their nomadic pastoral world at the age of
about five or six, schooling can be a traumatic experience. In classrooms, they are likely to
face demands, attitudes and behaviours that are quite different from the norms and behaviour
patterns they have experienced at home. The demands for strict discipline, which requires
sitting quietly for long periods of time in a closed room, may lead to the claustrophobia that
many children reported after visiting the houses of their relatives in the village. In mixed
classes of peasant and nomad children who come from the different worlds of villages and
pastoral camps, conflicts are inevitable. The dichotomies between what they have experienced
and learnt from their parents and what a teacher from a sedentary and probably urban
background tells them are likely to lead to cognitive dissonance (Festinger 1957; Unger-
Heitsch 1995) that is especially difficult for the nomad children to overcome.

Teachers coming from urban centres more often than not have never seen a pastoral
nomad and have no idea of the world of these children, of their norms, values, attitudes and

behaviours. For townspeople in Afghanistan, the nomads are overwhelmingly unruly,
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aggressive, dangerous, dirty and bad Muslims. This was common knowledge in the towns,
and was expressed, for example, by most school children in Kabul when asked to write an
essay about nomads (Christian Guksch, pers. com.).

A deeper understanding of the nomad way of life and the way children grow up in
nomadic pastoral worlds is a prerequisite for programs which plan formal education for these
children to help them keep up with the development of their respective countries (see
Shahbazi 2001, 2002 for an analysis of the history and problems of a formal education system
designed for the nomadic Qashqa’i of Iran). As Shafi ef al. (1977: 156) observed for Iran

The quality of education in terms of its goals and contents, and methods of
teaching requires more extensive innovations in order to make formal
schooling more adaptable to the occupational needs of the various social
groups and the society in general [emphasis mine].

We should, above all, never forget that taking children away from their nomadic life and
providing them with the ‘general knowledge’ of urban society invariably involves the risk that
when they have finished school, they often do not want to return to live as nomads, but will
usually have little chance of finding a job in the cities.

In Afghanistan most, if not all of the Taliban who so cruelly suppressed the people(s)
of Afghanistan for more than ten years were Pashtuns, and many of them were the children of
nomads who fled the country under the communist regime. Some were brought up in schools
(madaris) in Pakistan, where they were trained for jihad and inculcated with the values and
behaviour of a radical interpretation of Islam. Many of these boys once were the sons of the
same people whose patterns of socialisation have been described in this paper — the
difference in character, beliefs, worldview and behaviour between the adults raised under the

two different educational systems cannot be more striking.
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