




























































































































5b, causing them to shake, though this did not seem to bother anyone, police included. No police 

appeared to be addressing the protesters or asking them to get down, this went on for more than 

90 minutes. It is reported by people in the crowd that some protesters were throwing rocks at 

police, this was observed on a few occasions prior to 15:00h. At 15:00h, police showered the 

crowds with stun grenades, tear gas, and rubber bullets. Many students were injured, and some 

were arrested. One video captured on social media shows police driving with a student on top of 

their car, then suddenly stopping, causing the student to be thrown off the top of the fast-moving 

vehicle. 

 
Figure 5: March to Parliament, October 26th:  

a) Police Presence b) Students Dance on Police Vehicles. (Taghavi, 2016) 

After this point, there were continual incidents of violence, which were reported by news 

outlets as a clash between police and protesters. (Koyana, 2016) One of the incidents included the 

symbolic coffin for Blade being set alight. Leading up to 14:00h, I did not witness any direct 

physical violence on behalf of anyone. However, panic ensued amongst police and protestors 

several times due to the high tension. It is hard to identify if something instigated acts on behalf of 

individuals, particularly when a large crowd scattered in pandemonium. While a few individuals 

may have instigated such violence, the majority faced police repercussions, which have 

psychologically impacted many students, as students described to me. One black male student 

stated that he jumps when he hears a door slam since his exposure to stun grenades at the 

parliament protest of October 2016. Stun grenades are a predominantly psychological tacit used to 

confuse and distort senses. Violence, one of the most contentious aspects of Fallism, has been a 
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problematic part of the issue, as argued by both sides. Beyond perceptions of Fallists being violent, 

other criticisms have emerged from outside and inside the movement. 

 
6.3 Critiques of Fallism 

‘Fallism’ as a new collective force and ideology has been the subject of critique by many, including 

students, professors, parents, and the general public. One undergraduate Politics, Philosophy, and 

Economics (PPE) student from UCT, Nicholas Woode-Smith, summarized the Fallist ideology as 

“Bastardised Fanon and Biko were merged with Critical Theory to Justify dogmatic demands and 

hate filled rhetoric”, (Woode-Smith, 2016:20) in his article Rhodes Must Fall, a contribution to an 

online platform named ‘Rational Standard22’. Rational Standard published an eBook titled 

‘Fallism, One Year of Rational Commentary’, a compilation of anti-Fallist experiences written by 

the website’s contributors.  (Rational Standard, 2016) Social media sources also display criticisms 

by students and non-students alike. Speaking to South Africans outside of the UCT Campus about 

Fees Must Fall brought a variety of responses. While many of Cape Town’s residents appeared to 

support the movement, some scoffed at the idea of free education, expressing that protesters were 

just being lazy and trying to defer their exams.  

The movement has not only been critiqued by outside forces, but some students have had 

to reconsider their dedication to the movement as well. One repeated theme throughout interviews 

and student meetings was the topic of patriarchy. ‘Patriarchy Must Fall’ became a branch of 

Fallism, describing itself on its twitter page as a ‘student movement centered on black feminism.’  

At many of the student plenaries I attended at UCT, women certainly participated. When asking 

participants to elaborate on aspects of the movement they disagreed with, one colored female 

responded with the following:  

 
I had to move away from it, I had to take several steps back, and re-identify myself outside 
of the movement as well, because, and as much as it was a very loving space, it was also 
quite ostracizing. There were a lot of hyper-masculine men in the space, there was a lot of 
patriarchy, homophobia, transphobia. But these were issues that were being dealt with, 
within the movement, so they were trying, but there was just…not trying hard enough in a 
way. And the colored narrative, the colored discourse was constantly ignored. So it was, it 
had maintained, in a weird way, this polarizing view of white and black, and there was 

                                                
22 Rational Standard states that it seeks to be ‘a forum for pro-freedom and reasonable commentary in South Africa’. 
This website is organized by Martin van Staden, Nicholas Woode-Smith, Christiaan van Huysteen and more, all of 
which either hold a university degree or are working towards one. Moreover, all of the people working on this website 
are male, and white, with the exception of two black contributors, who argue that they were disappointed by Fallism 
and they never felt discriminated against by their institutions. (Rational Standard, 2016) 
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nothing in between that was being discussed, which was a problem for me, as someone 
who sits very heavily in the in between. (Colored, Female, Model-C, Western Cape) 
 

Another issue that this student identified is the role of non-black people of color in the 

movement. Though colored people faced colonial hardships before and during apartheid, it is 

reported by some colored students that they did not feel ‘black enough’. Steve Biko, who the 

movement bases many of their ideologies from, defines blackness as “not a matter of pigmentation, 

but a reflection of mental attitude.” (Biko, 1978b) As mentioned in the methodology, though the 

definition of ‘Biko black’ extends beyond pigment, within this text, students interviewed gave 

non-ambiguous racial identities. It was not only colored students who experienced this 

differentiation of blackness, but black students that were socioeconomically advantaged and went 

to white schools also reported feeling challenged about their blackness. “I found that I had to justify 

myself a lot. Between both races, so amongst black people I’d have to prove my blackness, 

amongst white people I’d have to prove that I was equally as human.” (Black, Female, Private, 

Gauteng)  

As students faced issues around gender, socioeconomic status, sexuality, and identity 

within the movement, a discourse in the movement emerged around these topics, given the 

contemplative nature of Fallism. Though challenges still exist, Fallism has addressed many of the 

inner-movement issues and is said to have evolved over the last two years. In the next chapter, 

specifics about the evolving ideologies and affiliations of Fallism will further contextualize its 

theoretical origins, as well as the direction its heading.
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CHAPTER 7 

 
FALLISM: IDEOLOGY & AFFILIATION 

As Fallism has developed, ideologies and affiliations have been challenged by participants. As one 

interviewee described, the Fallist movements are dynamic: “I think at this point, they are 

amorphous, ever changing and organic.” This chapter seeks to explore one part of the second 

research question: What holds the movement together, and what was the primary ideology, 

political affiliation, and structure, as it stood at the end of 2016? 
 
7.1 The Ideology of Fallism  

The Fallist movements are complexly organized, but despite compartmented ideologies, they come 

together for the greater cause and overall goal. The goal of the Fallist movements by no means 

ends at free education. Fallism can furthermore be summarized as an urgent and necessary need to 

reclaim South Africa from the grip of colonialism, and to restructure the society in a revolutionary 

way to better suit peoples indigenous to the African continent, in Africa. UCT’s Fallists display 

strong leadership skills, while the movement at UCT overall seems to serve as the forerunner in 

relation to other universities in the Western Cape; not hierarchically, rather, they are respected as 

the initiators of what would become a country wide movement. Often times, meetings and protests 

would include students from universities throughout the Western Cape, mainly including UCT, 

CPUT, UWC, and Stellenbosch.  

Protesters at each university are facing different issues, and appeared to be in different 

stages of reaching their respective goals, as described by professors and students, and as noted 

during observation of regional meetings.  Nevertheless, Fallist movements, at least those in the 

Western Cape, appear to be seeking a change which is united by the experiences of South Africans 

who report having been ostracized from areas of whiteness due to their race and culture. Beyond 

race, issues of gender, sexuality, socioeconomic status, beauty, intellectuality, and generational 

privilege drive the lives of South Africans. The status symbols of success in South Africa have 

observably conformed to that of the colonizers, particularly in urban areas. Having neither social, 

cultural, nor economic capital, the non-white South African is expected to struggle to conform to 

the colonizers’ notions of a model citizen, as argued by students and observed during previous 

stays. One factor that could influence the direction of Fallism is the synchronicity between varying 
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groups; while some might be seeking Gluckman’s idea of revolution, others may be preforming a 

ritual of rebellion. (Gluckman, 1952) 

Fallism in the Western Cape is organized around three pillars; Black Consciousness, Black 

Radical Feminism, and Pan-Africanism, according not only to their Facebook page, but also to 

students describing the movement. Each pillar arose due to oppression in its various forms. The 

three pillars are as follows: 

 
1. The Black Consciousness Movement (BCM) was developed during apartheid in the 

1960’s, driven by Steve Biko, and held the premises that liberation of black people hinged 

on their own psychological understanding. To this effect, political freedom would come to 

exist only after the black mind was liberated. (Hook, 2004) 

2. Black Radical Feminism focuses on dissecting patriarchy and intersectionality, concepts 

which have had growing importance in the movement. Intersectionality and intersectional 

theory were developed by Crenshaw in 1989, and describe how various aspects of social 

identity relate to corresponding systems of oppression. (Crenshaw, 1989) Patriarchy, as it 

relates to the movement, speaks to the systematic structures of male power based on gender 

relations, and the dismantling of those structures. 

3. Pan-Africanism, the third pillar, focuses on the comradery of African Nations, and is 

aligned with the ideology of Robert Sobukwe. The Pan-African Parliament exists explicitly 

as branch of the African Union, objectively seeking to unite the continent, with objectives 

such as: “Contribute to a more prosperous future for the peoples of Africa by promoting 

collective self-reliance and economic recovery.” (Pan African Parliament, 2004) 

 
One Shackville TRC member explained the foundation of Fallism as follows: 

 
What Fallist movements do, they seek to get rid of all forms of oppression, whether it be 
patriarchy, racism, classism and all these things. So they seek to change the world or the 
construction of the world and how people view it. […] If you interact with Pan-Africanists 
or black conscious literature, and there’s this cortical Afro-Pessimism and it speaks of the 
world and itself and the constructions of the world being anti-black, and institutions are 
erected to perpetuate and to sustain racism. So now every construction of this world is 
designed to oppress black people, so the world in itself is anti-black. Now the only way to 
solve this problem is to end the world as we know it. Which is basically what the Fallist 
movement seeks to do, it seeks to bring an end to all forms of oppression. It is obviously a 
student led movement which is merely a catalytic moment to the greater call, because the 
call to decolonize is not only a university fight. The call for free education does not only 
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apply to university students, the call for patriarchy to fall doesn’t only apply to university 
space but it applies to our general society. So all these things they are merely catalytic 
moments to what should follow which in our hopes is a revolution of some sort. Not a mere 
regime change, but a social change. (Black, Male, Private, Western Cape) 

 

Such an explanation would indicate that Fallism is aiming towards a revolution. (Gluckman, 1952) 

Through the development of Fallism has emerged the aspiration to exit realms of intersectional 

oppression, including those of ableism, racism, sexism, transphobia, homophobia, classism and 

otherwise. The role of intersectionality in Fallist movements has evolved the movement from a 

single cause, to a cause which is all-inclusive. One genderqueer student identified the intersectional 

leadership as the most powerful aspect of the movement, stating “it’s a movement that has been 

led by black queer women”. These ideologies were not individual to a few students, rather, the 

majority of students I spoke to identified gender and sexuality based issues as a key part of Fallism 

at UCT. Some of the male students acknowledged not having a background of understanding 

around topics of patriarchy and feminism, admitting that it was an area which needed 

improvement; “We had never heard of it and we struggled to understand it. I don’t know if it’s 

lack of understanding, but a lot of feminist [issues] I believe I still need to unlearn and learn.” 

(Black, Male, Public, Western Cape) Meanwhile, students also acknowledged progress: 

 
We understand Biko, Sobukwe, all those people to have been part of the Pan-Africanist 
black conscious space and that’s where they write from. But we understand in the dawn of 
the 21st century we now speak of gender politics and black radical feminism, which was 
not a discourse, which was preached back then. That’s what differentiates us from what 
Sobukwe and Biko, it is that we are able to even entertain the idea of the black radical 
feminist space. (Black, Male, Private, Western Cape) 
 

7.2 Fallism & Politics  

As aforementioned, Mattes, a professor of Political Science from UCT, suggests that South Africa 

has a low rate of political participation via formal democratic institution. However, protests, 

violent or not, have risen, indicating the willingness to engage with politics and governmental 

institutions. (Mattes, 2013) In elections since the first democratic vote of 1994, the percent of 

registered voters casting votes has declined.  (Schulz-Herzenberg & Southall, 2014) The upcoming 

section will explore how Fallists identify and engage with South Africa’s political landscape. 
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7.2.1 Political Affiliations  

Though the movement overall does not affiliate with a particular ideology, different parties have 

tried to align and incorporate themselves into the movement, such as the Democratic Alliance, 

who marched to Parliament on behalf of Fallists in 2016. Parties including the DA, Economic 

Freedom Fighters, African National Congress, Pan African Congress, and Congress of the People 

(COP), have student groups present on the UCT Campus, which many students participate in. 

Political parties in South Africa are certainly not unaware of the student movements, and are 

gravitating towards South Africa’s youth, given 66% of the population is under 35. (UNPFA, 

2016) Many students spoke about political alignments having no use in the movement, other than 

to cause unnecessary separation and fragmentation. This perception came out both in interviews 

with individuals and public meetings. In one plenary meeting of Fees Must Fall Western Cape, 

which took place on the UCT Campus, this necessity to step outside of a political perspective was 

announced by meeting facilitators. One interviewed student identified politics as the aspect of the 

movement that he felt most uncomfortable with. Citing Biko, the student described how political 

affiliation interferes with the greater cause: 

 
Political organizations, as they exist within black communities are there to divide black 
people, I mean the fact that you have EFF, ANC, PAC, COP, DA, all of those things, we 
have divided black people. Biko argues that political organization, black people must 
organize themselves to be able to resist, so political organization is meant to collectively 
unite black people. But what we find within our spaces, is that you have all these different 
political organizations.  And non-partisan people are drawn into these toxic battles, battles 
which derail the movement. That’s one aspect I don’t like, but when you’re watching or 
you’re going to a Fees Must Fall movement, or any Fallist movement, you must be able to 
leave your political badge, we are here issue-based. It’s a struggle not only for its person 
members, but it affects black people. (Black, Male, Public, Western Cape) 
 

7.2.2 Fallism & Voting Practices 

Given that students involved with Fallism are making a conscious effort to get the attention of their 

government, I also asked interviewees about their voting practices. Mattes argues education and 

voting practices in South Africa do not correlate to the global trend. “Indeed, the fact that the basic 

relationship between education and support for democracy is not observable in South Africa does 

not detract from our ability to make a global generalization. And indeed, this very exception then 

provides new and fruitful avenues of research within South Africa to identify what it is about the 

old and new educational systems that fail to produce this outcome.” (Mattes, 2013) While the 

sample size of interviewees in this research was small, students provided a very split view on 
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voting. Six of eleven interviewees did vote, and planned to continue voting, while the remaining 

five were consciously abstaining. Those who did not vote were certainly still engaged with politics, 

and perhaps more informed than many voters, however, an ideological conflict stopped the 

remaining five Fallists from voting. One student summarized his abstinence from voting by stating: 

“For me the voting thing is still a bit conflicting. I’ve abstained, I think I will abstain until I find 

an organization which is able to mobilize black people to a single cause.” Fallists do not seem to 

be avoiding an obligation, rather they have a great suspicion about their democracy as a whole. 

One black male student stated: 

 
The ballot never gave us anything, the ballot just integrated and assimilated to the system 
that was created by white people for black people. We’re just continuing the system that 
has been created not by us, not for us, just to control us, so what is the meaning of me 
voting? I know that how people occupy our land was through a gun, was through violence, 
or was through severe things, it was not through voting, that’s my context. (Black, Male, 
Public, Western Cape) 

 
Issues with voting are not limited to black people, but expand into intersectional aspects, including 

gender identity. One genderqueer student expressed their experience with democracy: “I don’t 

really believe in democracy. My body is not respected by democracy. Democracy is majority rule, 

and I don’t think it’s adequate to where we’re shifting, because, let’s be frank, the majority of 

people that are now doing things are hateful.” (White, Genderqueer, Public, Gauteng) 

 
7.2.3 Fallism & Current Political Quandaries 

A great dissatisfaction has been pronounced by South Africans regarding President Jacob Zuma, 

who has also earned a Fallist hashtag, #ZumaMustFall. Fallists and non-Fallists alike are 

expressing their distrust for Zuma, who has been accused of using government funds for personal 

needs. Shown in the figure 6a, one parent holds a sign which says: “I’m a Parent. I Support 

#FeesMustFall 100%.” He then lists contentious bullet points targeting Zuma. “There is Money to 

Buy Cars For Zuma. There Is Money to Buy Private Jets for Zuma. There Is Money to Bail Eskom23 

& SAA24. There is Money For Increasing Zuma’s Salary. But There Is No Mone For Free 

                                                
23 Eskom is a South African electricity public utility which has recently received criticism for a practice called load 
shedding. Load shedding, or outing large areas of the power grid, is implemented in order to prevent the collapse of 
the national electricity grid. Eskom has been in the public light for possible corruption in the last few years in South 
Africa. (Jordan, 2017)  
24 South African Airways (SAA) is the largest airline in South Africa, which has experienced a turbulent corruption 
investigation in the last few years. (Khosa, 2017) 
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Education. Mr. and Mrs. Politicians Stop Playing Games Open the Doors of Learning. Education 

To Us Means Service To Afrika.” Figure 6b expresses another message towards Zuma, stating 

“Fuck Private jets, Nkanla, SAA & Zuma.” Noting that Africa is spelled with a ‘k’, as ‘Afrika’ in 

figure 6b, highlights another effort to bring an African-centered view into the equation. Black 

nationalists have stated that Europeans diluted even the name of the continent by switching the ‘k’ 

to a ‘c’. (Madhubuti, 1979) 

 

Figure 6: Protesting Zuma:  

6a) I’m a Parent 6b) Fund our Universities. (Taghavi, 2016) 

Political practices seem to be convoluted by a distaste for the current political landscape, which 

Fallists try to address by promoting the need for an entirely new and decolonized perspective, from 

education to government. While the political practices and opinions differ greatly among UCT’s 

Fallists, the concept of decolonization presents a consistent, sensible, and aligned ideology, which 

prioritizes South Africa’s post-colonial development. In the call for decolonization, Fallists 

express the rise of a new kind of South Africa; Azania. This term, currently utilized by the political 

groups, Pan African Congress of Azania and Azania People’s Organization (AZAPO), means the 

land of black people at the southernmost tip of Africa. The term originated from Greek, and was 

used by many anti-apartheid activists, who sought of a new decolonized beginning. In the next 

chapter, decolonization, particularly in the education sector, will be analyzed from the perspective 

of students in the Western Cape.
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CHAPTER 8 

 
DECOLONIZATION  

Decolonization and the decolonization of education are ambiguous in some regard, though diverse 

post-colonial schools of thought guide the topics. This chapter seeks to answer the third research 

question; What specifically is meant by decolonization of education to Fallists, and what exactly 

do Fallist seek to achieve in decolonizing their university? Much of decolonizing education is 

expressed through an inversion, or opposite look at colonization; students identified what aspects 

of colonization were problematic in their education, and urged the ending of such aspects in 

decolonized education. After decolonization of education is explored, an overview of a 

decolonized university is given, including recommendations on: curriculum, teaching methods, 

and the transformation of educational environments. 

 
8.1 The Decolonization of Education 

To further understand decolonization and decolonized education from the perspective of UCT 

Fallist students, I asked students to define decolonized education. While answers varied in terms 

of specifics, it became clear that the core of the answer hinged on an Afrocentric25 foundation, as 

opposed to a Eurocentric26 foundation. Some selected phrases from student interviews include: 

‘recentralizing the focus onto African stories and African ideals’, ‘reimagining Africa for Africa’, 

‘shifting our reality from white supremacy’, and ‘an African Space, a South African space’. It 

seemed the principal objective of students was precisely what colonization never gave South 

Africans a chance at: namely shaping structures and institutions within the country in a way that 

relates to Africans in Africa. Students described how Eurocentrism was embedded into educational 

institutions, supplementary to what and who they were learning about. Students gave specific 

descriptions of a diversified curriculum, focusing on African authors and academics. One black 

male student explained the process of decolonization in light of the countries neocolonial27 

standpoint. 

 

                                                
25 Afrocentric most simply indicates that the primary focus is on Africa. Afrocentrism focuses on African specific 
philosophy, history and culture. (Asante, 2009) 
26 Eurocentrism indicates that Europe, and a focus on European history, economics, and culture, is a viable focal 
point for viewing the world. (Alatas, 2007) 
27 Neocolonialism is characterized by a colonial influence through economic and cultural factors, rather than 
political factors as in traditional colonialism.  
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Seeking an Afrocentric education, we understand that we live in neocolonial times. There 
was the first process of colonization. [...] They legally made a system that oppressed black 
people, and they continued the oppression of black people through the erection of these 
institutions. Now we live in a system which is neocolonial. We have taken Western and 
European ideals, and employed them within an African society. Understanding that, when 
we speak to decolonize we seek to break down all of that. To destroy and to do away with 
and erect something new which is Afrocentric, which speaks to the needs of the African 
people. So an example could be, maybe, if we look at economics, and the way in which we 
analyze things in economics, we must understand that the way which you are taught, you 
are taught to look at European and Western examples but these examples don’t speak to 
you to your lived experience as a black person, how am I going to take that and try to 
employ it in my community? (Black, Male, Private, Western Cape) 
 

This student highlights the need for a curriculum not only that steers away from traditional Western 

examples, but something that is more adaptable and relevant to the lived experience of South 

Africans. Curriculum was certainly the most prominent aspect of the sought after decolonized 

education. Comprehending Western economic models may be useful in the globalizing world, but 

can it be useful in a country which is trying to succeed globally, yet does not offer useful economic 

solutions to the ever widening gap of inequality inside the country, and the 26.6% employment 

rate? With the majority of the population under 35 years of age, these problems are anticipated to 

reach new heights. Decolonization implies an inherent need to address Africa-specific problems 

before engaging with the Western world. 

 
In politics or in history we don’t learn about Patrice Lumumba28 or Thomas Sankara29, and 
that’s the greatest crime. These are the great African thinkers who decided to reject Western 
modernity. They’re being completely overlooked, and we’re not being taught their ideas. 
Lumumba said that we cannot trade with European nations, we need to trade within Africa 
to build ourselves up […] to carry on with colonial trading is to just trade one form of 
slavery for another. (Indian, Male, Public, KwaZulu-Natal) 
 

Students described how their learning had focused around European history and ideals. 

Shakespeare, Hitler, and Socrates were just a few examples of the Western focus. Certain 

normative aspects, such as methods of teaching, school names, and uniforms were also criticized. 

White lecturers who took an aggressive approach in their classes were negatively perceived by 

some black students. These students expressed the historical complexity of a white lecturer firmly 

                                                
28 The first democratically elected prime minister of the Congo, Patrice Lumumba, is considered the leader of 
Congolese independence.  Lumumba wrote a book titled ‘Congo, My Country’ which was not published until after 
his death in 1962. (Immanuel & Dennis, 2012) 
29 Thomas Sankara was the former president of Burkina Faso who is well renowned for being a Pan-African theorist, 
as well as a Marxist revolutionary. He is affectionately referred to as Africa’s ‘Che Guevara’. (Ray, 2015) 

59 



addressing them, pointing out an inability to focus on the content within hostile teaching 

frameworks.  

Decolonization would require the reframing of teaching style to suit African students, 

creating more supportive environments, which embrace cultural relevance, the same concepts 

described by decolonial theorists such as wa Thiong'o (1986) and Fanon (1963). Moreover, though 

South Africa’s diverse array of black African cultures all have forms of traditional dress, schooling 

systems make use of a colonial uniform policy. School uniforms in South Africa’s private and 

public schools appear to be modeled after British school uniforms, despite the sharp contrast in 

weather, as one of the interviewees pointed out. Many UCT students expressed that lecturers did 

not bother to learn African names properly, usually giving nicknames to ease their struggle with 

pronunciation. A decolonized educational environment, on the contrary, would embrace the proper 

pronunciation of an African name, therefore embracing the African student. Superficial changes, 

such as the renaming of schools, institutes, and buildings, would also be a result of decolonization, 

though not the primary purpose.  

Critics of the movement have adopted a negative position towards the word decolonization. 

For many people, it is not obvious what is meant by decolonization of education, and what steps 

would be necessary to achieve such. One video shared over one million times on YouTube homed 

in on a Fallist who took the opinion that in order to decolonize science, it should be done away 

with entirely. Critics express the beliefs that such ideas are absurd, impossible, and ridiculous to 

propose. The rejection of Western modernity is clearly a contentious topic, and it appears that 

many people in South Africa feel threatened by the possibility that their comforts may shift in 

order to create restructured and decolonized world. Though for some concepts of decolonization 

seem drastic, it is not exactly new, nor does it indicate the necessity to support the radical discourse 

‘do it all over again’, neither in the curriculum, nor through aspects of ethnic and cultural 

livelihoods. As Nyamnjoh states, “The baby of ethnic and cultural citizenship does not have to be 

thrown out with the bathwater of colonialism and apartheid.” (Nyamnjoh, 2016:236) Instead, 

Fallists are seeking the recognition, appreciation, and contextual relevance, that they and their 

cultures and African identities deserve.   

One student highlighted that she had been well aware of Brexit, Britain’s planned secession 

from the European Union, yet she had never learned about the formation of the African Union, of 

which she stated she was ‘ashamed’. This focus alludes to the direction South Africa’s compass is 
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UCT, namely due to contextual relevance. 

 
I see a lot more students getting good grades. Why are they getting good grades? It’s 
because their education is no longer standardized to support ‘eliteness’[...]. For instance, 
constantly when we design in architecture school, from first year, there’s this constant 
ambition of designing for a rich client. I think it’s just something they drill inside of us in 
a way. And the thinking is like that. The thinking is making money, and they’re looking 
for people who can make money, so if you’re not that material, that money making 
material, you get swept aside. What about education where they say, ok there are slums in 
Khayelitsha, how do you solve that problem? (Black, Male, Public, Gauteng) 

 
UCT students’ envisioned ‘decolonized curriculum’ sparked backlash amongst some of 

UCT’s scientific community. While critics ask how a scientific curriculum could possibly be 

diversified, international institutions, such as the United Nations, have taken steps towards 

embracing indigenous knowledge, especially in the realm of sustainable development. “The last 

few decades has seen a shift in the relationship between science and other systems of knowledge, 

reflected in the explicit recognition of indigenous knowledge30 in many global environmental 

governance fora.” (UNESCO, 2017) In many aspects of environmental science, traditional 

practices have proven to be not only valid, but pertinent and extremely useful. Long-standing 

indigenous communities have generational knowledge that is absolutely relevant to the globalized 

world, especially when it comes to solving current issues such as crises brought on by climate 

change. Boisselle proposes ‘localization’ when addressing the decolonization of science in 

Trinidad. (Boisselle, 2016) 

 
Primarily people must be taught how to live and build the capacity of where they are. 
Within science education localization may include a consideration of indigenous 
definitions of scientific literacy and of indigenous science(s); place-based science; and a 
drive toward the creation and fulfilment of an indigenous innovation agenda. (Boisselle, 
2016:9)  

 
8.3 Moving forward 

“Euro/American social theory, as writers from the south have often observed, has tended to treat 

modernity as though it were inseparable from Aufklarung, the rise of Enlightenment reason.” 

                                                

30 Local and indigenous knowledge concentrate on generationally imparted philosophies, skills, and mechanisms, 
which are supported by cultural longevity. Such types of knowledge have influenced everyday life for people over a 
long term, and hinge upon language, resources, social interactions, and more. (UNESCO, 2017)  
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(Comaroff & Comaroff, 2012) Beyond offering what Comaroff and Comaroff say has been 

described as primitive, tribal knowledge, decolonized education could expand the enlightenment 

of modern thought, solving problems that the West has not yet faced. (Comaroff & Comaroff, 

2012) As Nyamnjoh explains: “Education in Africa is still the victim of a resilient colonial and 

colonizing epistemology, which takes the form of science as ideology and hegemony. It is an 

education which is impatient with conviviality.” (Nyamnjoh, 2016:69) It is clear that the sought-

after system will take effort on behalf of the academics who are striving for decolonized education, 

as well as governmental support and a willingness on behalf of Eurocentric minded South Africans 

to shift towards a more appropriately fitting model of national culture, primarily that of 

Afrocentrism. Decolonizing UCT and education in South Africa could, in the view of Fallists, 

leads to innovative solutions, passionate learners, and increased access. Students are providing 

ideological contributions in response to a failing system, alongside black academics, such as 

Jansen (2006) and Nyamnjoh (2012).
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CHAPTER 9 

 
CONCLUSION 

Overall, this work sought to explore three interconnected pillars with respect to Fallist movements 

at UCT: educational experiences, mapping the Fallist movement, and decolonization. The main 

research questions sought to clarify the educational experiences of student actors, which were 

dissected in the analysis in search of tangible and intangible elements of colonialism. The roles of 

such elements in primary, secondary, and tertiary education were investigated in correlation to the 

movement, alongside the movement itself, its ideologies, affiliations, and the dynamics behind its 

mobilization. Lastly, views of decolonized education were investigated amongst Fallist actors, as 

well as the greater goal of Fallism.  

Through investigating the key research questions and drawing on the theoretical 

frameworks of decolonization, hidden curriculum, social reproduction and social conflict, Fallism 

comes into focus. Accounts described by interviewees about education revealed that students of 

color, their cultures, and their contexts are swayed by the hidden curriculum and persistent colonial 

education institutions in South Africa. Though perhaps not outright racist, educational systems 

portray a society which white people are more familiarized with and are more predisposed to 

success within. Furthermore, whites naturally fit the physical and stylistic demands of education 

and society, for example, by speaking a first language that benefits them in school or in career 

contexts. This is evident by the Eurocentric focus and financial structures, as well as the subtleties 

of hidden curriculums, and discriminatory schooling environments. Moreover, these realities are 

preparing students to perpetuate social systems, in which white superiority and Eurocentricity are 

what is to be aspired. 

In decolonizing their university, UCT’s Fallists seek to focus on creating a new education 

system in South Africa which is Afrocentric in nature. Beyond that, Fallists are aiming to enhance 

and introduce this decolonized model into society, emphasizing the importance of African identity 

through Black Consciousness, the importance of intersectionality through Black Radical 

Feminism, and the importance of Africa through Pan-Africanism. Some ideologies of Fallism are 

indicative of a revolution, particularly those which require starting all over again, while others 

suggest a rebellion, or an uncomplicated redistribution of wealth and cultural capital.  Fallist 

students seek to uplift their families and their communities after their education, without the 
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constraint of debt repayment. From a Fallist perspective, a decolonized society, adjunct to a 

decolonized education, strives towards the frameworks proposed by post-colonial African 

academics. “Let us decide not to imitate Europe; let us combine our muscles and our brains in a 

new direction. Let us try to create the whole man, whom Europe has been incapable of bringing to 

triumphant birth.” (Fanon, 1963) The change in direction proposed has expanded beyond the 

discourse of the 1960’s and 1970’s, adopting an intersectional model which refutes oppression in 

all regards.  

While free decolonized education is the central goal of Fallism, in order to restructure 

society it will need to create a revolution, as opposed to a rebellion. (Gluckman, 1952) As one 

student stated: “Free education is not our first and last problem, but it is means to getting there. A 

means to an end, it is a means to us freeing ourselves.” (Black, Male, Public, WC) While some 

students, like Maxwele, had developed an acute awareness of colonialism at UCT, others began to 

awaken to colonial realities upon the commencement of Fallism. Participation in the movement 

appeared to cause some students to reflect on what they learned in primary and secondary school, 

challenging for the first time structures which they had been adhering to. In this way, some students 

were led to the movement through a retrospective realization of their education experiences. 

Elements of colonialism played large roles in the education of interviewees, via hidden and official 

curriculums, socioeconomic status of the schools, teaching methods, and outright discrimination. 

All students interviewed said that they felt that they had been treated unethically by an educator at 

some point due to factors such as race, gender, socioeconomic background, sexuality, or gender 

identification. Regarding UCT specifically, interviewees felt that numerous students were being 

treated unethically and that the university stood to advance whiteness. 

I propose that Fallists in the Western Cape, at UCT specifically, seek to overturn embedded 

colonialism via what Gluckman’s conflict theory calls revolution, beginning with access to free 

decolonized education. Students are not simply looking to increase racial inclusivity within the 

existing structure, or extend more debt-driven opportunities for education to students of color, as 

was the result of rebellious changes so far.  “UCT will claim that it’s not institutionally racist, 

because it has redressed categories and it offers bursaries. In theory it’s supposed to treat all of its 

students the same, but in practice it doesn’t because the nuances of racial politics in this country 

won’t be fixed with a redress category.” (Colored, Female, Model-C, WC) 
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Elite and exclusive frameworks continue to separate and isolate South Africans based on 

race, socioeconomic status, ability, sexuality and gender identification, amongst other things. 

Fallist movements, reactive to these frameworks, are held together by a resistance to ongoing 

oppression in South Africa. National, regional, and university specific groups structure Fallism 

and mobilize the movement through social media usage, plenaries, and protests. Fallism is not 

based on any sort of political affiliation, though in and of itself, it is a form of political engagement, 

and will likely be greatly influential in the 2019 election. In this sense, it is an alternative type of 

political engagement, offering a structure which varies from the current democratic system. As 

one interviewee mentioned, democracy does not equate to respect for all, if the majority do not 

believe in it.  

The Fallist movement asserts that it is different from current structures in that it has no 

hierarchy. This claim has been rebutted to some extent, indicating a limited hierarchy, which has 

shifted throughout the development of Fallism. Fallists continue to mobilize a growing number of 

actors, and provide support to local high school students who have spoken out against colonized 

elements of their education. It is unlikely that Fallists will stop protesting until they break way into 

the current structure, creating a platform for shifting education, or universities take an authoritarian 

approach, violating the constitutional rights of students.  

In many ways, Fallists movements of 2015 and beyond are connected to the 1976 student 

protests, including expansion outside of the student realm and fighting for worker rights. Healy-

Clancy describes a connection between workers and students which brought depth to the struggles 

of the 1960’s and 1970’s, while promoting ideas of socialism (Healy-Clancy, 2017). Interviewees 

described the similarity between the two movements, noting that the protests of 1976 were an 

‘incomplete revolution’, (or what Gluckman would call rebellion), describing the need for a 

complete overturning. In this respect, Fallism is described as a continuation for every black 

struggle for liberation that has existed within South Africa, which were plausibly rituals of 

rebellion, while simultaneously combating other aspects of oppression, such as women’s, trans, 

and lesbian, gay, bisexual, transgender, and queer (LGBTQ) rights. As opposed to the ‘Rainbow 

Nation’ that Nelson Mandela campaigned to create, Fallists demand a need for reparation which 

creates dynamic and permanent change through reclaiming the African identity and restructuring 

the entirety of South Africa.  

66 



The inequality in South Africa is likely maintained through the education system, in which 

values, beliefs, and social ideologies are transposed through direct and hidden curriculums. 

Incidents within South Africa’s schooling systems should be investigated, especially incidents 

which interviewees reported, where educators and peers call students monkeys, or identify them 

with phrases such as ‘black thug’. Such stereotypes and racial slurs have a large influence not only 

on the student themselves, but their peers, many of whom come to label and view the students in 

the same way that teachers have done. Durkheim’s sociological understanding of education 

suggests that the repetitiveness of these incidents create mental grooves that grow into adulthood. 

Society mirrors such behavior, as the education system reinforces the validity of these ideologies 

from an early age. Subtle aspects of institutionalized racism, therefore, continue to prevail in 

education and society simultaneously.  

Under-resourced schools with poor infrastructure are much less likely to send students to 

tertiary institutions than former Model-C or private schools. Statistics indicate not only are private 

school learners more likely to make it to tertiary institutions, but they are more adequately prepared 

for them. Such academic marks and merits wedge a further gap of inequality between those with 

access to quality education, and those without. Bourdieu summarizes that academic hierarchies 

legitimize social hierarchies, and for Fallists, both need to be remedied.  

 
By making social hierarchies and the reproduction of these hierarchies appear to be based 
upon the hierarchy of ‘gifts’, merits, or skillsets established and ratified by its sanctions, 
or, in a word, by converting social hierarchies into academic hierarchies, the educational 
system fulfils a function of legitimation which is more and more necessary to the 
perpetuation of the ‘social order’ as the evolution or the power relationship between classes 
tends more completely to exclude the imposition of a hierarchy based upon the crude and 
ruthless affirmation of the power relationship. (Bourdieu, 1973:271)  
 
A decolonized education would require long term construction, which Fallists voice they 

are prepared for. While a decolonized curriculum has not been firmly set, Fallist students have 

begun to identify culturally significant Africa-specific academics, whom they seek to study within 

educational institutions. Additionally, structuring a curriculum which seeks to achieve a sovereign 

and successful South Africa, or more fittingly, Azania, is required by Fallists. Monumental 

successes have already been made by Fallists, such as the insourcing of workers at UCT, removal 

of Rhodes, and prevention of the fee increase. Fallist movements have opened a Pandora’s box on 

the UCT Campus, exposing issues that the majority of people in South Africa can identify with, 

whether it be for economical, racial, or other intersectional reasons. Fallist movements are likely 
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