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SUMMARY

This empirical research focuses on the integration of argumentation in
Geography lessons in Vietnam. Argumentation has been studied by many disciplines
such as Philosophy, Logic, Argumentation theory, Linguistics, etc. The usage of
argumentation in Geography lessons has been analysed in the studies of, for example,
Budke et al. (2010), Budke (2012a, 2012b) and Budke and Meyer (2015). The most
important result of this project is a snapshot of the current status of the integration of
argumentation in Vietnamese Geography lessons. The argumentation tasks in
Geography schoolbooks, the perceptions of Geography teachers regarding
argumentation, as well as pupils’ quality of argumentation are presented in this work.
The consequences of the results, further possible studies and the outlook on
researching argumentation in Geography lessons in Vietnam are also discussed here.

Key words: Argumentation, Vietnam, Geography lessons, Teachers, Pupils,
Schoolbooks, Curriculum.

Zusammenfassung

Die empirische Arbeit fokussiert sich auf die Integration von
Argumentationskompetenz in den Geographieunterricht in Vietnam. Argumentation
wurde extensiv in verschiedenen Disziplinen wie der Philosophie oder der Linguistik
untersucht. Die Verwendung von Argumentationen im Geographieunterricht wurde
u.a. in Studien von Budke et al. (2010), Budke (2012a, 2012b) und Budke und Meyer
(2015) analysiert. Das wichtigste Ergebnis der hier vorliegenden Arbeit ist es,
zundchst den Status Quo der Bedeutung von Argumentation im vietnamesischen
Geographieunterricht zu identifizieren. Dies geschieht Uber eine Analyse
vietnamesischer Geographieschulbuicher, einer Analyse der Wahrnehmung und
Einstellung von vietnamesischen Geographielehrkraften bezogen auf die Behandlung
von Argumentation sowie einer Analyse der Argumentationsfahigkeiten wvon
vietnamesischen Geographieschuler*innen. Die Ergebnisse der Analysen werden
unter besonderer Bericksichtigung einer nachhaltigen Implementation wvon
Argumentationen im vietnamesischen Geographieunterricht diskutiert. Weiterhin
werden Impulse fir weiteren Forschungsbedarf reflektiert.

Keywords: Argumentation, Vietnam, Geographiedidaktik, Lehrer*innen,
Schiler*inne, Schulbicher, Curriculum
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1. Argumentation in Geography lessons in Vietnam

Many things are under development in Vietnam nowadays, such as the
development in agriculture, economy, tourism, etc. In agriculture, rice requires a long
development time in Vietnam. There are currently two strategies to produce rice in
Vietnam. The first one is the traditional method. It involves farmers who do not use
advanced techniques on their farms. Therefore, the quality and quantity of the
resulting rice are not so good and the own rice is used. The second trend in rice
production is applying advanced agricultural techniques. Farmers use modern
machines, high quality rice, bio rice or the modern method to control rice. Therefore,
the quality of the resulting rice using this method is superior, leading to. This type of
rice being exported to other countries in the world and farmers earning more money.
Given the description above, if you were a farmer in Vietnam, what kind of method
would you like to use in your farm? For answering this question, farmers would need

argumentation strategies.

This is one reason why argumentation is very necessary in Vietham nowadays.
Here is another example: The age of retirement is currently discussed in Vietnam. An
increase in the age of retirement both for men and women is being considered. A
man’s work life could increase with 2 years (from 60 to 62 years old), while a woman
could retire at 60 years old (previously at 55). If you were a citizen in Vietnam, would
you agree to this suggestion? How old would you like to be when you stop working?

How can you bring arguments to support your opinion?

Education and training are one of the top priorities in Vietnam’s development
strategy and it is currently being renewed and changed according to the resolution
number 29-NQ/TW, 2013 of National Assembly. The national education system, the
goals for every subject in the school, school textbooks, teaching methods, etc. are
updated nowadays. Regarding teaching methodologies, this resolution states that:
“the methodologies should be used for promoting positive, active, creative and useful
knowledge and skills of learners;[...] Focus on learning how to think, encourage self-

learning, create a basis for learners to improve themselves and renew their
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knowledge, skills, and develop their abilities /.../” (National Assembly of Vietnam,
2013, p. 2). This decision brings along a good opportunity to apply argumentation in
Vietnamese schools because argumentation is one of the strategies that aligns with

the new methodological goals.

Scientists show that argumentation plays an important role in the cognitive and
metacognitive learning processes. Argumentation supports the development of
communicative and critical thinking. It can also develop scientific literacy.
Argumentation supports the acculturation in the scientific culture and the
development of epistemic criteria for scientific knowledge, as well as the
advancement of reasoning, particularly the choice of theories or opinions based on

rational criteria (Erduran & Jiménez-Aleixendre, 2007, p. 11).

Budke and Meyer (2015, p. 14) list the importance of argumentation that offers
learners the possibility to a) understand and produce oral, written arguments in
various subjects and b) understand social arguments. Consequently, they develop
possibilities to use argumentation in their communities, not only in schools, by using
argumentation. Pupils can develop competencies such as opinion formation, critical
thinking, self-reflection and analysis of social values, maturity and moral
development. In terms of skills, argumentation supports the ability to interact
compromise and reach a consensus, the capacity to withstand contradiction and
different views, the ability to find peaceful solutions, as well as the development of
personality. Argumentation helps learners to understand specialized content, gain
knowledge on fictional questions, controversies and justifications. It also contributes
to self-development by expanding the knowledge on scientific thinking and

understanding of scientific reasoning.

The study on the integration of argumentation in Geography lessons in
Vietnam is a very necessary work in this context. This research is inspired from
similar empirical studies about argumentation (Toulmin, 2003) and is centered on the
definition of an argument, the role of argumentation in Geography lesson and the

usage of argumentation in Geography classes (Budke & Uhlenwinkel, 2011). The
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most important aspect of this project is the integration of argumentation in
Vietnamese Geography lessons. The related problems and consequences are also
discussed. The results of this study are a reliable scientific basis that can contribute
to the improvement of pupils’ competencies in order to meet the national education
goals. The findings of this research can help teachers be more selective in their
teaching methods to enhance learners’ independent thinking in order to educate the

Vietnamese people comprehensively.
Overview of the research questions:

1.1 Research questions and objectives of the thesis

Research questions

In how far is it possible to integrate argumentation in the
Vietnamese Geography lessons?

Secondary research questions

1. How important are argumentation and reasoning
tasks in the Vietnamese Geography schoolbooks?
(chapter 5)

2. Inhow far do Vietnamese Geography teachers
understand the importance of argumentation in
teaching Geography? (chapter 6)

3. How is the quality of pupils’ written
argumentations in Geography contexts? (chapter 7)

Figure 1. Research questions

The main research question focuses on the implementation of argumentation
in Geography education in Vietnam. The project would like to investigate Geography
curriculum, Geography textbooks with argumentation, teachers’ perceptions about

argumentation and the quality of pupils’ written argumentation.

14



1.2 Structure of the thesis

This thesis is divided into eight chapters. The first chapter concentrates on the
relevance of the study. The research questions and the structures of the thesis have

been shown in this chapter.

The second chapter presents the theoretical aspects related to argumentation.
The most important results of studies on argumentation are discussed in this chapter.
The definitions of arguments and argumentation are presented as well. The

importance of argumentation is also explained.

In the third chapter, the local research is introduced. Information on the
Vietnamese education system, the subjects in the school, the Geography curriculum,
the Geography schoolbooks, the Geography teachers, etc. is provided. The aim of this
part is to supply the readers with the necessary details on the Vietnamese context for

this study.

The fourth chapter introduces the methodological approach. This project uses
both quantitative and qualitative research methodologies. The research methods
involved are quantitative analysis of argumentation tasks, observations in the class,

expert interviews, argumentation analysis.

The fifth, the sixth and the seventh chapters present the results of the empirical
investigation. The analysis of argumentation and reasoning tasks in Vietnamese
schoolbooks is detailed in the chapter five. The perspectives of Geography teachers
concerning the integration of argumentation in their classes and schools are shown in

chapter six. The quality of pupils’ written argumentation is analyzed in chapter seven.

The overall results are discussed in chapter eight. The number of
argumentation tasks in Geography schoolbooks are reviewed based on existing
studies on argumentation tasks in schoolbooks. The perspectives of Geography
teachers in Vietnam on argumentation are discussed in view of empirical research on

the role of argumentation in education sciences. The reasons for the quality of pupils’
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written argumentation in Vietnam is discussed in this chapter as well. Furthermore,
the strengths, weaknesses, opportunities and consequences of the integration of
argumentation in Geography classes and the outlook of this project are discussed

towards the end of the chapter.
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2. The importance of argumentation

Argumentation is a complex topic which has been studied for a very long time
by researchers from various disciplines such as Philosophy, Logic, Argumentation
theory, Linguistics, etc. All of the scientists came to the conclusion that
argumentation adds an important dimension not only in professional activities (van
Eemeren et al., 2014) but also in daily life. The goal of argumentation is the usage of
logical reason to reach an agreement with the conversational partners. Argumentation
is a way of solving problems; a thesis is confirmed or falsified via reasons (Lueken,
2000; Bayer, 1999; Kienpointner, 1992). In daily life, plans must be made, or many
people face adversity, where decisions have to be made and they have to be justified
by argumentation (Mirza & Perret-Clermont, 2009). These decisions need to be
formulated, justified or disproved. In both cases (profession and daily life),

argumentation is very helpful because it supports people in making the best decision.

This chapter highlights the theoretical framework of the study and the state of
the art concerning the research on argumentation. The first subchapter presents the
definition of argumentation and researchers’ approaches in different disciplines. The
second subchapter analyses the importance of argumentation in education. The third
sub-chapter lists the empirical studies on argumentation in Geography lessons. The last

part of this chapter is an overview on argumentation studies in Vietnam (see Fig 2.1).
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Key aspects relevant for the

Theoretical approach Authors
research approach

Aristotele and Socrates The first study on argumentation

The origins of Toulmin (2003) The basic argumentation structure

argumentation research

Freeman (2011); Lapakko
(2009) and van Eemeren et | Definitions for argumentation

al. (2014)
The importance of Erduran &  Jiménez- _ o
argumentation in Aleixendre (2007) T(?e Importance of argumentation in
education Budke & Meyer (2015) education

Budke et al. (2010), Budke | - The structure of argumentation in
& Uhlenwinkel (2011), | Geography lessons

Budke (20123, 2012b) - Argumentation  analysis in

Argumentation in Geography-related topics

Geography lessons

Leder (2017) ) o ]
Integration of argumentation in India
Studies on Ho (2011), Ngo (2011), - .
argumentation in Tran & Nguyen (2011), ;I;]h\e/!c; ?;zlrl%'“ty to use argumentation
Vietnam Trinh & Nguyen (2014).

Figure 2.1 Theoretical approaches to studies on education in developing contexts

2.1 The origins of research on argumentation — a philosophical view

Aristotle is a philosopher who ran the first research on argumentation, as
considered by the "Rhetoric" in 367-322 BC, a work well known as Aristotle's
Rhetoric. Subsequently, many researchers studied argumentation (Toulmin, 2003;
Walton et al, 2008), but Toulmin is considered the most important in this field given
the fact that his study was developed later on by many experts, especially in
education. In the book "The Uses of Argument”, first published in 1958, Toulmin
built on Aristotle's Rhetoric and designed the structure of arguments. This study did
not only formulate the basic theory in argumentation, but is viewed also as a starting
point in applying argumentation in other sciences. Toulmin’s argumentation study
has been analyzed by many experts such as Verheij (2006), Rowe et al. (2006). They

discussed the elements of Toulmin’s argumentation structure (Verheij, 2006;
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Freeman, 2011) and established their theory based on Toulmin’s argument (Verheij,
2006), while other educational scientists transferred these ideas to their fields of

interest such as Philosophy, History, Mathematics, Literature and Geography.
2.1.1 Toulmin’s argumentation research

Toulmin (2003, p. 97) sketched the basic structure of an argument. His concept
consists of data (evidence), conclusions (contested assertion) and the final rule
(validity relationship); it additionally draws a fine structure of argumentation. In the
final rule described by Toulmin, an operator is often added to indicate the degree of
validity of the validity relationship. This process may be identified by words such as
“mandatory”, “certainly”, “probably”, etc. Furthermore, according to Toulmin (2003,
p. 97), exceptions under which the validity relationship is irrelevant are often defined.
Ultimately, support (additional data) is often cited, which is intended to prove the
validity relationship. The structure of argumentation designed by Toulmin has been
used successfully for data analysis by a variety of empirical studies on education.
Every argumentation takes place in thematic contexts, which defines what is

contentious and what could be used as proof or concluding rule.

D | » So, ?, C
Since Unless

|

W R

On account of

|
B

Figure 2.2 Toulmin’s graphical representation of an argument (2003, p. 97)
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Harry is a
British subject

Harry was born 3y
inBermuda I |

» So, presumably
sumably {

Since Unless
I |
A man born in Both his parents were
Bermuda will aliens/he has become a
generally be a naturalised American/...

British subject
|
On account of

|
The following statutes
and other legal
provisions

Figure 2.3 An example of Toulmin’s argument (2003, p. 97)

2.1.2 Views on argumentation

Many works have focused on defining argumentation. In the recent research,
van Eemeren et al. (2014) reviewed the meaning of argumentation in different
languages. In Dutch “argumentatie” refers to the process of argumentation, or
“argomentazione” in Italian, or “argumentacion” in the Spanish language and
“argumentation” in English. Eemeren et al. define argumentation as “a
communicative and interactional act complex aimed at resolving a difference of
opinion with the addressee by putting forward a constellation of propositions the
arguer can be held accountable for to make the standpoint at issue acceptable to a

rational judge who judges reasonably” (2014, p. 7).

Billig (1987) showed that an argument has an individual meaning and the
individual meaning refers to any piece of a reasoned discourse. According to Hample
(2003, p. 439), “an argument is the face-to-face exchange of messages, especially
those conveying reasons, in contemplation of actual or potential disagreement”.
Kuhn and Udell (2003) shared a similar view. They use the terms “argumentation” or
“argumentative discourse” to describe a social process or an activity; to them,

argumentation is knowledge justification or persuasion. Jiménez-Aleixandre and
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Rodriguez (2000) definition of argumentation is particularly relevant in education
since a goal of scientific inquiry is the generation and the justification of claims,
beliefs, and actions taken to understand nature. According to Finocchiaro (2005, p.
15), an argument is “an instance of reasoning that attempts to justify a conclusion by
supporting it with reasons or defending it from objections”. Simon et al. (2006)
showed that the meaning of the argument refers to the substance of claims, data,
warrants, and backings that contribute to the content of an argument. Kuhn and
Franklin (2006) wrote that argument and argumentation present the two contexts in
which the term “argument” is used, both as product and process. The dialogic process
in which two or more people engage in debates of opposing claims can be defined as
argumentation or argumentative discourse in order to distinguish it from argument as
a product and the characteristic of argumentation. Lapakko (2009) considered that
argumentation is not synonym to arguing. It is not the same as logic, debate or
persuasion. In his view, “argumentation is the process of advancing, examining, and
responding to claims, primarily through the use of reasoned discourse” (Lapakko,
2009, p. 10). According to the Cambridge online dictionary (Mclintosh, 2016), an
argument is a disagreement or the process of disagreeing and argumentation is a set
of arguments used to explain certain factors or to persuade people. Concerning
Geography lessons, Budke & Meyer (2015, p. 17-18) wrote that argumentation is a
method for problem-solving in which a conflicting statement is disapproved or
affirmed through reasoning. The essential structure of the argumentation includes
data, warrant, conclusion and three of these combined with qualifier, backing and

rebuttal to build the full argumentation.

There are many definitions for argumentations, but in general, two main
elements are discussed, namely argument and argumentation. Argument means these
elements of for or again another opinion or statement. Argumentation is the process

of assembling these components.

Another important researcher for argumentation schemes is Freeman. Freeman
put forward several theories to develop the standard approach of argument theory. In

this approach, Freeman (2011) showed that the simplest structure of an argument
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must contain at least one premise (1) and minimum one conclusion (2) (see Fig 2.4a).
The simple argument requires a premise connected to statement, but normally
arguments have a larger number of premises and conclusions (see Fig 2.4 (b), (c), (d),

(e)). These premises and conclusions interact the various ways (see Fig 2.4).
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Figure 2.4 Various structures of premises and conclusions in an argument (Freeman, 2011
p. 3-6)

a

b

The structure of the constituents of an argument @
arranged this way leads to the conclusion that a conclusion

(3) arises from a premise (1) to (2), or that several premises

are relevant for the conclusion such as premises are (4) and @ @ @

(5) relevant to (6); or statement (7) would be supported by i /
premises (8) and (9). A modus ponens of an argument is the

multi-facetted inference rules connecting statements (3) and @ l @
(6) to the conclusion (7) (fig 2.5). There are two premises in

the argument structure (fig 2.5). (1), (2), (3) represent an @
argument and (4), (5), (6) another argument. Both of them / \

are premises for the conclusion (7). @

Figure 2.5: Connecting elements in an argument (Freeman, 2011, p. 6)
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The diagram in figure 2.6 shows Freeman’s argumentation scheme. In this
system, there are many elements assigned to an argument. There are at least four

arguments in the figure 2.6. (1), (5), (6), (7) are grouped into an argument, the same
as (8), (2) ,(7) and (9), (3), (7).
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Figure 2.6 Freeman’s argumentation scheme (2011, p. 9)

2.2 The importance of argumentation in education

The role of argumentation in the context of classroom teaching has been
recognized by a number of relevant studies (Erduran & Jiménez-Aleixandre, 2007,
Budke & Meyer, 2015).

Erduran and Jiménez-Aleixendre (2007) revealed at least five potential
contributions of argumentation in education (see Fig 2.7). The first potential is the
support of argumentation in accessing cognitive and metacognitive processes typical
for expert performance and enabling modelling for students. The second dimension

shows that argumentation upholds the improvement of communicative competences
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and students’ critical thinking. Furthermore, argumentation helps to develop scientific
literacy and empowers students to talk and to write in the language of science. The
fourth potential is that argumentation contributes to the socialization in the practices
of the scientific culture and to the development of epistemic criteria for scientific
knowledge. The last benefit is that argumentation plays an important role in the

improvement of reasoning, particularly the choice of theories or opinions based on

rational criteria.

Higher order
cognitive processes

Enculturation in
scientific culture

.
supports supports
Public reasoning Developing Theory
epistemic criteria choice
involves involves by enables
- involves; as . as - . ) involve H
Rhetorical < persuasion Argumentation justification —» Comrr_ntment
moves to evidence
|3 r
connected involves involves connected
~,| Talking & writing Reflection about L
. rationality
science themselves & world
supports supports aconmonentof

p

Scientific literacy

v

emancipation

a component of
>

Critical thinking

Figure 2.7: Potential benefits from argumentation (Erduran & Jiménez-Aleixendre, 2007,

p. 11).
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The study of Budke and Meyer (2015) investigated argumentation in education

and the resulting benefits were categorized into four groups (see Fig 2.8). The first

Is argumentation competencies in which learners have the ability to understand and

produce oral written argument in the various subjects and other students can

understand of social arguments, then abilities to participate argumentation in the

community. The second point in this essential is assessment competencies

of argumentation. Pupils can develop these competencies such as opinion formation,

/ Professional \

competencies
- Understanding of
specialized content
- Knowledge of typical
questions for the
school subject and of
controversial theses
that are worthy for be
argumentative
- Understanding of
conclusions and
justifications for the
school subject as well
as the ability to
develop them on one’s
own
- Scientific thinking
and understanding of
scientific
argumentation

\participate in them /

\ H

%

/ Argumentation \

competencies
- Ability to understand and
produce oral and written
arguments in variousschool-
subjects
- Understanding of social
argumentations and abilities to

A

Supports

Argumentation
in school

/ Social and emotional \

competencies
- Ability to interact
- Ability to compromiseand to
reach consent
- Ability to withstand
contradiction and different
opinions
- Ability to find peaceful
solutions

Supports

- Shaping personality

o7

f Assessment \

competencies
- Opinion formation
- Critical thinking
- Reflection on one's
own values as well as
on social values
- Responsibility
- Moral development

N /

Figure 2.8 The role of argumentation (Budke & Meyer, 2015, p. 14) translated from German

by the author.
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critical thinking, reflection on their own and social values, maturity and moral
development with argumentation. The next objective is social and emotional
competencies. In this capability, Budke and Meyer (2015) showed that learners can
develop their skills which are interaction ability, skills to compromise and consensus,
the talent to withstand contradiction and different views the ability to fuel a peaceful
solution and personality development. The last function of argumentation is

professional competencies.
2.3 Argumentation in Geography lessons

There are several empirical studies on argumentation in Geography lessons
(Budke et al., 2010; Budke et al., 2015; Dittrich, 2017; Leder, 2017). Budke is one of
the researchers who investigated the role of argumentation in Geography lessons,
concluding that argumentation can change the pupils’ perspective on a certain way
the world is viewed (Budke & Meyer, 2015). Argumentation plays a special role in
Geography lessons because the various Geographical topics such as climate change,
usage of resources, human—environmental interaction, etc. have been explained to

pupils via reasoning (Budke et al., 2015).

Budke et al. (2010) has run many studies on applying argumentation in
Geography, for example the 2010 study targeted at developing of a model of
argumentation competences for Geography teaching. In this case, the conclusion was
that the argumentation structure includes data, warrant and conclusion (p. 182). The
competencies needed in Geography lessons for both oral and written argumentation
were listed. The process of oral and written argumentation is represented by
reception, interaction and production (p. 184). The main outcomes of this study (the
argumentation structure and the competencies in oral and written argumentations)
represent the basic theoretical framework for the integration of argumentation in

Geography lessons in Vietnam, analysed in this thesis.

The research done by Budke and Uhlenwinkel (2011) is used in this study as
a theorical framework for the evaluation of the quality of pupils’ written
argumentation. Bukde and Uhlenwinkel (2011) divided the process of evaluating the
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quality of argumentation into six steps (p. 118). Furthermore, the quality of pupils’
written argumentation can be divided into three groups (p. 119). Firstly,
argumentation is considered good when the evidence in argumentation is correct,
precise and includes implicit norm. Secondly, argumentation is good when the
evidence in argumentation is correct, but not precise enough and includes implicit
norm. Lastly, a statement is considered non-argumentation when the evidence is not

correct.

Another argumentation study in Geography that this research was built upon
targeted schoolbooks in Germany (Budke, 2012a). The number of argumentation
tasks in Vietnamese Geography schoolbooks was compared with the results of the
study run in Germany. Furthermore, argumentation tasks in the different parts of
Geography (physical geography, human geography and human-environmental
geography) (Weichhart, 2003) were also compared to the task in Vietnamese
Geography schoolbooks. Budke’s research on this topic was used (2012a).

Further studies on argumentation in Geography lessons are discussed in the
following paragraphs.

Budke et al. (2010, p. 186) showed that there are four quality levels in the
production of pupils’ written argumentations (see Fig 2.9). On the first level, pupils
can express their opinion, but without justifying it. The next level describes pupils
who can state their opinion on a geographical topic can justify it, but by using the
most inappropriate, irrelevant and invalid arguments; they do not refer their case to
the specified addressees. The third layer is for students who share their views on
geographical facts and who justify their opinions with the most appropriate, relevant
and valid arguments. They take into account the addressees of their arguments in an
appropriate manner. However, their reasoning is very simple and takes into account
only one perspective. The highest level is achieved when pupils share their views on
geographical facts and they can justify their opinion with the most appropriate,
relevant and valid arguments. They take into account the addressees of their argument
in an appropriate manner.
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Students give their opinion and can justify it
with the most appropriate, relevant and valid
arguments. Their reasoning is complex and
takes into account several perspectives.

Students give their opinion and can justify it with the most
appropriate, relevant and valid arguments. Their reasoning
is very simple and considers only one perspective.

Students express their opinion on a geographical topic and can justify
it, but do not use appropriate, relevant and valid arguments.

Students express their opinion of a geographer using facts, but without giving
reasons to support their statement.

Figure 2. 9 Quality levels in the production of pupils’ written argumentation (Budke et al.,
2010, p. 186).

Leder (2017) presented strategies for transferring the education for sustainable
development to the Geography school subject in Pune, India; argumentation was
considered as one of the most important tools in this process. Leder’s (2017)
strategies include the renewal of the syllabus, the textbooks, and the examinations;
the recommendation for more ownership, choice, and responsibility on content and
methods; the development and implementation of teaching methodologies to develop
argumentation skills for teachers, etc. (p. 270 - 274). These strategies were considered
when analyzing the problems of integrating argumentation in Geography lessons in
Vietnam due to similar challenges shared by the two countries when using

argumentation in Geography classes.
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2.4. Argumentation studies in Vietham

The research on argumentation in Vietnamese Geography lessons is very
limited. There are some studies on argumentation in other subjects in Vietnam, e.g.
the investigation of Ho (2011) on non-native argumentative writing by Vietnamese
learners in English. In this study, Ho showed the qualifier of argumentation written
in Vietnamese style expressed by can, could, might, should, will, would (p. 29). Trinh
and Nguyen (2014) applied argumentation for enhancing Vietnamese learners’ ability
in writing argumentative essays in English. They showed that “the stages and the
techniques applied could create opportunities for the participants to develop their
own writing through self-exploration and discussion with friends and the instructor”
(p. 84). Another conclusion of this study is that: “the implementation of the genre-
based approach assisted them in understanding the purpose and the organization of
the target genre they are about to write, thereby resulting in an increase in their
confidence and belief in their own writing ability” (p. 84). This study showed that the
ability of pupils’ to produce argumentation can improve when they are given a chance

to use it during the lessons.
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3. General information on Vietnam

Vietnam is a tropical country located in the South East of Asia (Fig 3.1).
Based on the statistical yearbook (General statistics office of Vietnam, 2016, online
version) of Vietnam in (p. 39), the country stretches on 331.230,8 km? and it has 63
provinces divided into six regions. These regions are the Red River Delta, the
Northern Midlands and the mountain areas, the North Central and Central coastal
areas, the Central Highlands, the South East and the Mekong River Delta. This study
was conducted in the Dong Thap province, located in the Mekong River Delta.

BAN PO HANH CHINH NUGC CONG HOA XA HOI CHU NGHIA VIET NAM
ADMINISTRATIVE MAP OF SOCIALIST REPUBLIC OF VIETNAM
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Figure 3.1 Administrative map of Socialist Republic of Vietnam (Ministry of Natural
resources and environment, 2015, online version).
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The estimated population in 2016 was over 92 million (idem, p. 39). The
region with the largest population density in 2016 was the Red River Delta with 994
people/km? (idem, p. 39) and the lowest population density was in noticed in the
Central Highlands - 104 people/km? (idem, p. 41). The Mekong River Delta had 433
people/km? (idem, p. 42).

The Gross Domestic Product in 2016 was 205.276 billion US dollars, thus ranking
46 in the world. The Gross Domestic Product, based on the Purchasing Power Parity, was
595.524 million US dollars, therefore ranking 34 in the world (World Bank, 2016, online

version).
3.1 Education system in Vietnam

Education is one of the leading policies in Vietnam and it is always improved
and adjusted to fit the development in Vietnam and the world. The decision number
"29-NQ/TW" National Assembly of Vietnamese (2013) is very important because it
allowed the education and training system in Vietnam to be completely reformed.
Based on this resolution, education experts and managers designed a new education
system, new standards, new curriculums, new schoolbooks, as well as retraining
courses for education managers and teachers in Vietnam. Therefore, the new
education system (Fig 3.2) designed in 2016 is the result of one of the most significant

changes in Vietnam.
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Figure 3.2 The education system in Vietnam (Annex of the decision number 1981/QD-TTg
of Vietnam Prime Minister, 2016 translated by the author into English)
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The graph (see Fig 3.2) presents the education system in Vietnam. The system
is layered on eight levels. Pupils start attending primary school around the age of six
years and they remain at this stage for five years. Then they enter the lower secondary
school, with a duration of four years. Consequently, pupils are around 15 years old
when they finish the lower secondary school. Afterwards, two options are available
for continuing their learning process. The first one would be the upper secondary,
which enables pupils to achieve a degree so that allows them later to pursue an
academic career at the university. The second option is called “vocational training”.
This programmed offers pupils the chance to focus on a more profession-oriented
training at the university in order to achieve a degree to become a carpenter or a

worker, for example.

The new education system creates opportunities for applying argumentation.
During the upper secondary school, pupils will choose between vocational and
academic education for the next level of their next studies, thus making a decision
that will influence their future. Therefore, they need to practice their ability to decide
for their lives and argumentation is one of the best tools to help learners make and

justify their decisions.

Another significant change in the Vietnamese education targets high school
objectives, which were defined in July 2017. These are the basic qualifications that
pupils must achieve before finishing this level. The experts formulated goals,
attitudes, competences and new plans for the new education and training system in
Vietnam. The main point in this document is the target to develop pupils’ ability for
independent critical thinking, such as “self-control and self-study”’; “communication
and cooperation”; “creativity and the ability to solve problems”; “...pupils are not
prejudiced when reviewing, evaluating the problem...”; “...they have skills and are
interested in an argument and argumentation” (Vietnamese Ministry of Education and
Training, 2017, p. 45). Consequently, pupils should learn how to formulate a logical
or convincing evidence for their argumentation, as well as how to review and re-

evaluate a problem.
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Based on this guidance, teachers should design lesson plans that use
argumentation in order to develop pupils’creativity and their ability to solve
problems. Furthermore, argumentation in Geography lessons can build self-control
and self-analysis. It also strengthens pupils’ cooperation and communicative abilities
(Budke & Meyer, 2015).

In this subchapter, important changes in the Vietnamese educational system
were presented, which lead to the integration of argumentation in the new education
strategies in Vietnam. The new curriculum and the new schoolbooks will be designed
accordingly. Argumentation will be applied not only in Geography lessons, but also

in other subjects in the future.

3.2 School subjects

Upper Secondary school

Mathematics, Physics, Chemical Chemistry, Biology, Technology,
Literature, History, Geography, Civic education, foreign
languages (English, French, Russian etc.), Gymnastics, Informatics.

Secondary school

Mathematics, Physics, Chemical Chemistry (grate 8-9), Biology, Technology,
Literature, History, Geography, Civic education, foreign languages
(English, French, Russian etc.), Music, Arts, Gymnastics and Informatics. (English,
France, Russia...), Musical, Arts, Gymnastics and Informatics.

Primary school

Grate 4th-5th: Mathematics, Vietnamese, English, Science, History, Geography, Music, Ethics,
Arts, Gymnastics, (Informatics).
Grate 1st-3rd: Mathematics, Vietnamese, English, Natural and Social Sciences, Music, Ethics,

Arts, Gymnastics.

Figure 3.3: Subjects in the school (National Assembly of Vietnam, 2005), translation into
English by the author

The subjects in Vietnamese high schools are similar to those in other countries
in the world. Twelve subjects are taught in schools in Vietham: Mathematics, Physics,

Chemical Chemistry, Biology, Technology, Literature, History, Geography, Civic
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education, foreign languages (English, French, Russian etc.), Gymnastics and

Informatics. The subjects differ according to the school level (see Fig 3.3).

The Vietnamese school subjects were changed in 2017 (see Fig 3.4).

Geography and History are subjects for primary and secondary school, while

Geography is an optional subject in the upper secondary school (Vietnamese Ministry
of Education and Training, 2017, p. 17).

Primary school (Grades 1* — 5t) Sciences, Arts, Experiential Ethical Optional subjects
Vietnamese, | Natural History and | Technology | Gymnastics | training language,
Mathematics, | and social | Geography | and (compulsory 1% foreign |- Social subjects:
foreign 1% | sciences (grades 4%, | Informatics module) liiidunge History,  Geography,
language (grades 1%, | 5%) T Economy, Legal
rd 4tk | 2nd 3rd 1
%r:;des 3rd 4t | 2nd 3rd) Grades 1% 2 education.
Secondary school (Grades 6th -9%) - Natural subjects:
Literature, Mathematics, 1% | History and | Gymnastics, Arts, vocational Ethical Physics,  Chemistry,
foreign language, Civic | Geography, | local education (compulsory subjects) language. Biology.
education natural ond fo;eign
sciences, liiotaia - Technology and
Technology, (op;ionHal artistic subjects:
Informatics : Technology,
subjects) Informatics, Arts.
Upper Secondary school (Grades 10% -12'%)
Literature, History, Geography, | Experiential traming, Local education | Ethical Learners chose five
Mathematics, | Economy and Legal | (compulsory module) language, | subjects from the above
1= foreign | education, Physics, 224 foreign | three groups (min. one
language, Chemistry, Biology, lanouage subject per group.
Defense and | Technology, e 2
3 > (optional
security Informatics, Arts bi
education (optional subjects) subjects)
(compulsory
subject)

Figure 3.4 The new school subjects (Vietnamese Ministry of Education and Training, 2017),
own drawing and translation into English by the author

3.3 Geography curriculum

Geography is one of the subjects that pupils are taught in school. Its aim is to
provide to learner’s information on the Earth—human habitats, nature and human
social activities on a national, regional and global level. It develops learners’ skills
such as their reaction and adaption to nature and society (Vietnamese Ministry of
Education and Training, 2006, p. 5).

The main goals of Geography can be divided into three groups: knowledge,
skills and emotions (Vietnamese Ministry of Education and Training, 2006, p. 5-6). In
terms of knowledge, learners get information on the physical Earth, human activities,
physical and social characteristics of the continents and of the Vietnamese country.
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With regard to skills, pupils can develop the following skills: observation, analysis,
comparison, assessment of geographical phenomena; using of maps and of the atlas;
drawing and analyzing diagrams, graphs, transects; analysis of statistics, etc. In
relation to emotions, geographical themes in school are designed to develop pupils’
positive attitudes towards nature and their belief in science. Learners can thus
discover geographical concepts and trust the development of Vietnam in the world

(Vietnamese Ministry of Education and Training, 2006, p. 5-6).

Geographical topics differ according to the Vietnamese school grades. In
Vietnam, Geography is taught first in primary schools in grade 4™, offering pupils
general information on Vietnam’s Geography. The next topics in Geography are
introduced in grade 5 - Vietnam’s and the global Geography. In the secondary school
(4 grades), geographical topics give learners basic information on physical
Geography, topography, human Geography and human - environmental Geography
both in the world and in Vietnam. Geography in upper secondary school deepens

these contents (Vietnamese Ministry of Education and Training, 2006).

As mentioned before, the new curriculum focused on reforming the
Vietnamese educational system. Focusing on pupils’ competencies, its requirements
target a more active role of learners than in the lessons planned based on the previous
curriculum. In respect to Geography, one of its most important demands is to integrate

argumentation in the lessons. (see Fig 3.5).

Competences Aims

The capacity to - Use a compass to locate a point in the field on a landscaped map
perceive the world
from a spatial
perspective

- Identify a punctual geographic location of e.g. Acuity, a point, a public
agriculture center, an industry, tourism, economic zones, etc.)

Capacity to explain - Analysis of the meaning of geographic locations for nature, for the
geographical socio-economic development of a country, region, Vietnam.
phenomena and
processes (physical
Geography, economic-
social Geography) - Explain the necessity of the rational use of natural resources and
environmental protection in Vietnam

- Analyzing the human impact on the natural environment through
resource extraction
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Ability to use the tools | - Use maps, diagrams to get information on a geographical subject - In
of Geography and field | terms of natural features, population, economy, comments on the
studies distribution of features on national, regional and global maps

- Compare the distribution of features on the map and atlas (including
Vietnam)

- Use of additional informational channels (tables, graphs, pictures) on
the map, on the Geography atlas of Vietnam etc.

Capacity to collect, - Collect, process and systematize information from various sources
process and transmit based on a topic
_geographlcal - Develop a report outline, adapting the sources and materials to
information :
reporting
- Write complete reports and present geographical information in
various forms (e.g. oral formulations, written articles etc.)
Ability to apply - Apply Geography-related knowledge and skills to study topics
knowledge and skills regarding Vietnam or other regions, which are proposed by another
in practice learner or by groups of pupils

- Apply the gained geographical knowledge and skills in choosing the
appropriate behavior in the environment

Figure 3.5 Competences in Geography based on the latest curriculum (Vietnamese Ministry
of Education and Training, 2018, page 6 - 9), own drawing and translation into English by
the author

3.4 Geography schoolbooks

According to the Education law (National Assembly of Vietnam, 2005, page 8),
schoolbooks are materials which offer pupils detailed information on school subjects
in order to develop their knowledge and their skills for reaching the curriculum goal.
In Vietnam, the same schoolbooks are used in the whole country and are valid for all
learners. Textbooks are compiled by groups of researchers, education administrators
and teachers in high schools. They are managed and published by Vietnamese

education publishing house limited company.

Schoolbooks are the most important materials that teachers and learners use in
class and Geography makes no exception. The current Geography schoolbooks were
published in 2006. They are republished every year and there is very little additional
information in each new edition. Apart from schoolbooks, teachers can use other

materials such as the internet, newspapers and other books for their lessons.
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Geography classes in Vietnam begin in primary school with grade 4" and end
in upper secondary (in high school) with grade 12%". Therefore, there are nine
Geography schoolbooks from grade 4™ to grade 12" (see Fig 3.6) and they are used

in the whole country.

Figure 3.6 Geography schoolbooks in Vietnam (All Geography School books are

Vietnamese education publishing house limited company).

Geography in primary school is combined with History and the textbooks are
named “History and Geography” (for grades 4™ and 5. Geography has its
independent schoolbook in secondary level. There are four Geography textbooks
from grade 6" to grade 9" in secondary school. There are three Geography textbooks
for grades 10" to 12™" in the upper secondary school. Therefore, all pupils in Vietnam
learn Geography based on the same content and it is easy for education managers to

control these contents.

In the process of education reform, the new design of the Geography lessons,
which will be applied in the future, will suffer changes. In primary and secondary
schools, Geography will be combined with History and the name of the subject will
be “History and Geography” (Vietnamese Ministry of Education and Training, 2017,

page 10). In the upper secondary, Geography becomes an independent, but optional
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subject, available in the group of social subjects (Vietnamese Ministry of Education and
Training, 2017, page 12). The education reform brings along, through updated
textbooks, also an opportunity to integrate argumentation in Geography lessons.
Pupils will thus have vast information and multiple opportunities for using

argumentation during Geography classes.
3.5 Geography lessons

Geography should be taught based on the Geography schoolbooks. Teachers
design their teaching also according to the curriculum, the schoolbooks, the time
frame and the schedule of their schools. The content of the class follows the topic for
the lesson. Sometimes there are two or three sections in a lesson, each dealing with a

specific subtopic.

The schoolbooks normally follow a similar structure containing the title of the

lesson, the task, information in text, picture, map or figure (see Fig 3.7).

N

(M

BAI 2
MOT SO DAN TOC G HOANG LIEN SON

1. Hoang Lién Son - noi cur trii cia mot s6 dan toe it nguoi

Hoang Lién Son ¢6 dan cu thua thét. ¢ day c6 mot s6 dan toc it ngudi
nhu Thdi, Dao, Mong (H’mong),...

— Dua vao bdng so'liéu, hdy ké tén cdc dan toc theo thit tie dia ban cu
trii tit noi thdp dén noi cao.

Céc dan toc Pia ban cu tri (noi sinh s6ng) theo do cao
Dan toc Dao 700m — 1000m

Dan toc Mong Trén 1000m

Dan toc Théi Dudi 700m 4)

Bang s6 liéu vé dia ban cu trii chii yéu ciia mot s’ dan toc d Hoang Lién Son.
& nhimg noi nii cao di lai kh6 khan, dudng giao thong cha yéu la
dudng modn, chi c6 thé di bo hogc di bing ngya. 3)

Cic dan toc & Hoang Lién Son
thudng song tap trung thanh ban va cdc
ban nam céch xa nhau. O sudn ndi cao,

Hinh 2. Nha san & Hoang Lién Son

vk B B gt g (0}

Figure 3.7 A Geography lesson in the Vietnamese schoolbook (Nguyen et al., 2014d, p 73)
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The number (1) in the above figure is the title of the lesson in schoolbooks.
The title summarizes the main topic for the lesson. Tasks (humber (2) in Fig 3.7) is
the pupils’ main assignment, helping learners to focus on the main content of the
lesson. Tasks make reference also to the additional information for pupils. The
position of tasks in Vietnamese textbooks is in the beginning, in the middle or in the
end of the sections. Tasks placed in the beginning of the section normally offer
learners an overview of the main topic. The task in the middle of the section explains
a certain part of lesson. The usual position of tasks is in the end of the lesson, thus
summarizing all contents. The text contains the main information of the lesson (number
(3) in Fig 3.7). It is accompanied by pictures (number (5) in Fig 3.7), figures (number (4)
in Fig 3.7) or maps. These elements ensure a diversity of designs for the acquisition of

knowledge.

The duration of Geography lessons in Vietnam (table 3.1) depends on the
grade. In grades 4" and 5%, it ranges from 35 to 40 minutes. As mentioned before, at
this level, Geography is taught together with History. Therefore, Geography is taught
in 35 lessons during the school year. In secondary school, the duration of a lesson
increases to 45 minutes, as well as the number of Geography lessons in the school
year (52.5 lessons) in Secondary. In upper secondary school, a total of 46.7

Geography lessons is required.

The unities in the class and the duration of the lessons are important for the
integration of argumentation in Geography classes. Given the high number of lessons
per year and the duration of each lesson set for around 45 minutes, content pressure

for both learners and teachers has thus been created.

40



Table 3.1 Length of Geography lessons in Vietnam (Vietnamese Ministry of Education and
Training, 2006, p. 5), own drawing and translation into English by the author

Level Grade | Pupils Subject Lessons | Duration of a Total
> age /week lesson (in number of
in minutes) lessons per
years schoolyear
Upper 12 17 Geography 15 45 52.5
secondary 11 16 Geography 1 45 35
10 15 Geography 15 45 52.5
Lower 9 14 Geography 15 45 52.5
secondary 8 13 Geography 15 45 52.5
7 12 Geography 2 45 70
6 11 Geography 1 45 35
Primary 5 10 History and 1 35-40 35
Geography
4 9 History and 1 35-40 35
Geography

3.6 Geography teachers in Vietnam

Geography teachers may teach in schools after they have finished the training
program in colleges or universities. There are different degrees and subject training
for Geography teachers for primary, secondary and upper secondary levels,
respectively. In primary schools, there is just one teacher who teaches the main

subjects, Geography (combined with History) included.

Geography is taught by a separate teacher in secondary schools (grades 6 to
9. The training program for a teacher at this level takes place in colleges and lasts
for three years. Their study may combine two subjects, e.g. Geography and History,

Geography and Civil training, etc.

Teachers may teach Geography at upper secondary level (grades 10" to 12t")
after they have finished their study at the university with a duration of four years. At

university, unlike in colleges, Geography is not combined with others subject.
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The teachers’ training program is reformed nowadays, leading to teachers
achieving the university degree for primary and secondary schools. For upper
secondary school, a certain master program is required, even though teachers may
already have master’s degree for secondary school. On a yearly basis, teachers attend
a short training program, where they are informed on the main goals for the upcoming

school year and taught the necessary methodologies for the lessons.

To sum up, the education system is changing nowadays in Vietnam. It is a vast
challenge in the integration of argumentation in Geography classes due to the fact
that teachers are expected to update their methodologies and apply argumentation in

the lessons.
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4. The methodology

This chapter explains the methods applied in this study. The central research
question of the project is divided into three sub questions. Firstly, in how far
argumentation competences are promoted in Geography schoolbooks. Secondly, how
Geography teachers’ knowledge and attitudes relate to argumentation. Thirdly, what
is the level of pupils’ argumentation competences. To answer these questions,
different methods have been used (see Fig 4.1). In the first part, 1953 tasks in
Vietnamese Geography schoolbooks of all grades were analyzed. The tasks are
mainly quantitatively analyzed to identify how many argumentative tasks were used
in the schoolbooks. In the second part of the study, 40 Vietnamese Geography
teachers were interviewed. The goal was to identify their expertise in argumentation
and their opinion concerning the use of argumentation in Geography lessons in
Vietnam. The third part of the study used argumentation analysis to evaluate the
quality of argumentations used by high school pupils to formulate written

argumentation in Geography-related contexts.
4.1 Analysis of argumentation tasks in Vietnamese Geography schoolbooks

The methodology used to answer the question related to how important are
argumentation and reasoning tasks in Vietnamese Geography schoolbooks will be
explained here. The quantitative argumentation analysis method (Rose et al., 2015,

Budke et al. 2010) was applied for answering this research question.
4.1.1 The sampling

The sampling in this part of the study constitutes of tasks in Geography
schoolbooks in Vietnam. As mentioned in chapter 3, the schoolbooks target all pupils
throughout Vietnam. There are nine Geography schoolbooks ranging from grade 4™
to grade 12", containing texts, pictures, maps, figure and tasks (as described in
chapter 3); the focus of this study lies solely on tasks. All tasks in the Geography
schoolbooks were analysed in relation to the question “How many argumentation and

reasoning tasks are there in Vietnamese Geography schoolbooks?”. When looking at
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tasks, we searched for formulations such as “what do you think....”, “what is your
opinion on/about...”, “according to you...”, “Why...” etc. to differentiate between

argumentation tasks and reasoning tasks.

Literature overview/Observation in class/Group working/Workshop

Quantitative Method

4.1 Study 1: Importance of
argumentation in
Vietnamese Geographical
schoolbooks

Data Collection

- Geographical schoolbooks
- Tasks in the schoolbooks
(n=1953)

- Quantitative analysis of
argumentation tasks

P N
v

- Microsoft Excels
- Content analysis
Mayring (2014)

Data Evaluation

v

Qualitative Methods

4.2 Study 2: The
importance of
argumentation in the
perception of teachers

4.3 Study 3: Quality
of pupils’®
argumentation

Expert interview Argumentation

- Formulation questions analysis
- Contact to Geography
teachers Applying

- Observation in the class argumentation in
and teacher interviews class and collecting
(n=40). pupils’ written

- Transcripts argumentation

- Analysis (n=220)

P W y W
- Taking notes during class
obser\_/ation analysis Budke
- Audio recorder and Uhlenwinkel
- Content Analysis (2011)
Mayring (2014)

Argumentation

Figure 4.1 An overview of the methodology used in the study

There are many reasons that lead to the decision to focus solely on tasks.
Firstly, task are clearly formulated in schoolbooks. By tasks we can integrate
argumentation in Geography lessons. Secondly, task is a definite of work, which have
to be finished by pupils. When argumentation requirements are included in the task,
it determines pupils to integrate argumentation into their learning process.
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4.1.2 Collect and analysis of tasks

Comprehensive task-related information was collected in the original
language (Vietnamese): The task itself, the grade that the schoolbook was meant for,
the lesson in which the task was addressed, the page of the schoolbook on which the

task was printed. The findings were noted in the table 4.1.

Table 4.1 The task in Geography schoolbooks in Vietham

No | Grade Lesson Page Physical Human- Human Tasks
Geography environment Geography
interaction
1
2
3

Every task in the table 4.1 was analysed in order to filter out the non-
argumentation and non-reasoning tasks (Toulmin, 2003, Weichhart, 2003, Budke et
al., 2010, Budke, 2012a). The following methods to analyse argumentation tasks were
initially applied (Budke, 2012b, p. 12). Argumentation tasks encourage learners to
express their own opinion on a geography-related topic. The demands in this case
normally start with “according to you...” or “from your point of view...”. A full
example: “From your point of view, in the current condition, which factors play a
huge role in the industrial distribution?” (Le et al., 2014a, p. 120). Furthemore
argumentation tasks target the pros and cons. This kind of task usually begins with
“What are the advantages and disadvantages of...”. For example, “What are the
advantages and disadvantages of the sea effect to the economic and human life in
Vietnam?” (Nguyen et al., 2014c, p. 91). The third component is the decisional
argumentation, where pupils have to decide the way to answer an open question, such as
“How does the humanity affect the distribution of flora and fauna on the Earth?”
(Nguyen et al., 2014a, p. 82).

Secondly, the question “How many argumentation and reasoning tasks
concern different part of?” was addressed. According to Weichhart (2003),

Geography topics are part of physical Geography, human Geography or human —
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environment interaction (see table 4.1). This approach enabled us to analyze the
characteristics of the argumentation tasks and to compare them with similar tasks in
German Geography (Budke & Uhlenwinkel, 2011).

The results of this argumentation analysis were problematic due to the limited
number argumentation tasks in Vietnamese Geography schoolbooks. Therefore, the
analysis continued with reasoning tasks. The reasoning task is normally introduced
by “Why...”, leading learners to find underlying reasons, while argumentation
requires more evidences and demands pupils to formulate their own opinions (Budke
& Uhlenwinkel, 2011). Therefore, the tasks were analyzed once more including

reasoning tasks.
4.2 Analysis of teachers’ perception of argumentation

This part of the study is based on expert interviews (Edwards & Holland, 2013).
Interviewing experts, who are teaching Geography in Vietnamese high schools,
provided the researcher with the most basic, most essential information about the
knowledge, experience and practice of applying argumentation in Geography
teaching in high school by the teachers. Furthermore, the attitudes of teachers in using
argumentation in Geography lessons was the focus of the interviews. Geography
teachers were interviewed on this topic, which aims to answer the research question
“In how far do Vietnamese Geography teachers understand argumentation in teaching
Geography?” The methodology in this part of the project included the formulation of

tasks and interview questions, data collection and data analysis.
4.2.1 Interviews with teachers-formulation of question

The purpose of the analysis (1) in this study is to determine the understanding
of argumentation as seen by Vietnamese Geography teachers, their experience with
argumentation, teacher attitudes and the possibilities of integrating argumentation in
teaching Geography. These dimensions were reformulated into specific aims (2),

which lead to the interview questions (3) - see table 4.2. These research questions
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were refined through a theoretical system to study in how far Vietnamese Geography

teachers understand and apply argumentation in their classes.

Table 4.2 Processing of formulation of interview questions (own drawing)

Research Purpose of Specific aims (2) Example of operational
questions analysis (1) interview questions (3)
In how far do | Teachers’ - Definition or knowledge - What do you think about
Vietnamese knowledge about theoretical concepts argumentation?
Geography about related to argumentation - In how far can children develop
teachers argumentation | - The role of argumentation | their skills and understanding by
understand in the process of using argumentation? (please
argumentation learners’development illustrate both possibilities and
in teaching problems)
Geography? - In how far have you been trained

to teach argumentation in your
classes?

- What can pupils learn by using
argumentation in  Geography
lesson?

- How important is argumentation
in Geography lessons?

Teachers’
experience
with
argumentation

Experience with
argumentation in using
argumentation in
Geography lessons

- Which topics in Geography do
you consider suitable for pupils’
argumentation? Please motivate
your choices.

- How far is it possible to teach
argumentation using textbooks?

- In your opinion, for which age
level can argumentation be best
applied in Vietnam?

- How can you encourage your
pupils  to develop their
argumentation  skills?  Which
methods are useful?

Teachers’
attitudes
towards
argumentation

- The degree of using
argumentation in
Geography lessons

- The obstacles in using
argumentation in
Geography lessons.

- the importance of
argumentation into
Geography lesson

- To what extent is it possible to
integrate argumentation in
Vietnamese Geography lessons?
(please illustrate both possibilities
and problems)

- What advantages and
disadvantages do you encounter
when you use argumentation in
your classes?

Possibilities
to integrate
argumentation
in Vietnamese
Geography
lessons

- Using argumentation in
teaching

- Specific class activities
suitable for argumentation
tasks

- school management based
on argumentation

- What changes are needed for
integrating more argumentation in
your teaching?

- Where do you need support in
this case?
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4.2.2 Data collection

The process of data collection included the following aspects: the selection of

the Geography teachers, observation in classes, interviews and transcriptions.
Selecting the Geography teachers

The sample in this case is made of Geography high school teachers. Given the
fact that the interviews were planned with Geography teachers in several Vietnamese
schools, an official paper from a local Educational Department Manager was needed
as an authorization to run the research project. Based on this document, high school
principals were contacted for granting their permission to interview Geography
teachers in their school. Subsequently, the headmaster or the leader of the local
Geography teachers’ groups in schools introduced the researcher to the Geography
teachers to be interviewed. The selection of teachers was done by the educational
manager in the school, therefore the sample could not be influenced by the researcher.
Nonetheless, this cooperation was fruitful. All interviewed teachers have a long
experience in teaching Geography in school. Most of them brought an interesting

perspective in the discussion on argumentation.
Observation in class

The researcher attended 40 geography high school lessons in the Dong Thap
province. The aim of the observation in class before proceeding with the interviews
was to get an impression of the teachers’ work with argumentation during the lessons

and to use the results in order to make the interviews more personal.
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Interviews

Interviews have been run for six months, from October 2015 to March 2016,
the equivalent of two semesters in the Vietnamese high school system. Out of the
existing 43 upper secondary schools, 36 schools were contacted based on their

geographical closeness and similar time schedules.

40 Geography teachers were interviewed in 24 schools in the Dong Thap
province. As mentioned before, most of these teachers have extensive experience

(between 5 and 35 years) in teaching Geography in schools (see table 4.3).

Table 4.3 Overview of the interviewed teachers

Teacher Sex Age Years of experience in
teaching Geography
40 Male Female Age range Mediumage | 35-25 24-15 14-5
participants years years years
18 22 26-57 years 36.5 years 6 6 28
persons | persons of age teachers | teachers | teachers

The interview was designed as an open conversation between researcher and
Geography teachers, where the sequence of tasks did not necessarily follow the plan
presented in table 4.2, but rather depended on the interaction between the researcher
and the interviewers. Consequently, some answers are quantitatively richer than
others in relation to teachers’ perception of argumentation. The duration of an
interview varied between 8 and 38 minutes. The interviews were carried out and was

fully transcribed in the Vietnamese language.
4.2.3 Data analysis

The content analysis (Mayring, 2014) method was used here. Based on the
tasks for this part of the research, the research categories are divided into four groups.

The related subcategories and examples are presented in table 4.4.
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Table 4.4 Categories and subcategories of teacher knowledge in argumentation analysis

Main category

Subcategories

Answer to the following questions

Teachers’ knowledge
about argumentation

- Concept, definition and
knowledge about theory of
argumentation

- The role of argumentation in
the process of learning

- Do you know what argumentation is?

- To what extent can children develop
their skills and understanding by using
argumentation? (please illustrate
possibilities and problems)

- What can pupils learn by using
argumentation in Geography lessons?

Teachers’ experience
in using
argumentation in
class

- Argumentation based on
Geography schoolbooks
- Geography topics
argumentation

- Pupils’ argumentation skills
of in teachers’ opinion

for

- In how far have you been trained to
teach argumentation?

- In your view, which Geography topics
are suitable for pupil’ usage of
argumentation? Please motivate your
choice(s)!

- To what degree is it possible to teach
argumentation using textbooks?

- In your opinion, what age is must
suitable for applying argumentation in
Vietnamese Geography lessons?

- How can you encourage your pupils in
their argumentation? Which methods are
useful?

Teachers’ attitudes
towards integrating
of argumentation in
Vietnamese
Geography classes

- Opportunities of using
argumentation in Geography
lessons

- Obstacles in implementing
argumentation in Geography
lessons

- The importance  of
implementing argumentation in
Geography lessons

- In how far is it possible to integrate
argumentation in Vietnamese Geography
lessons?  (please illustrate  both
possibilities and problems)

- What advantages and disadvantages do
you encounter when you use
argumentation in Vietnamese Geography
classes?

Teachers’
suggestions to
intensify
argumentation in
Vietnamese schools

- Teaching materials with
argumentation tasks

- Teacher activities
argumentation tasks

- school management based on
argumentation

with

- If you want to integrate more
argumentation tasks in your teaching,
what should be changed?

- What kind of support do you need?

Given the vast teachers’ expertise in argumentation in high school, the content

analysis could be applied to all answers in the interviews. For operational purposes,

the result of content analysis was translated into English.

4.3 Research methods to investigate the quality of pupils¢ argumentation

The target here is to investigate pupils’ competencies in formulating written

argumentation in Geography lessons in Vietnam. The aim of the argumentation

analysis (Budke & Uhlenwinkel, 2011) was to focus on pupils’ argumentation.
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4.3.1 Data collection

The process of data collection included four steps. In the first step a group of
Geography teachers was established to implement argumentation in their lessons.
There were six Geography teachers bringing between 6 and 18 years of experience in
teaching Geography in upper secondary schools that joined this group, all of them
working in the Dong Thap province. The schools they teach are located in the urban
area, two in the rural area and one school is a gifted school. The aim of selecting these
schools is to notice if there are fundamental difference in argumentation competences

between pupils in urban and rural areas and pupils attending a gifted school.

The second step is integrating argumentation tasks in the design of Geography
lessons. The researcher and the Geography teachers worked together. The researcher
presented the theoretical approaches to argumentation and its teaching process in
Geography classes (Toulmin, 2003; Budke et al., 2010). It was discussed how

argumentation can be best integrated in Geography lessons in Vietnam.

In the third phase, the teachers worked together afterwards on deciding which
lessons and topics are suitable for argumentation tasks. Based on the curriculum and
the time schedule of the school year during this project (in September 2016), the
teachers chose the topic “Cultures of some ethic groups in Africa” in the lesson

number five (page 19-23) in the Geography schoolbooks grade 11,

“Problems of Africa” (Le et al., 2014b, p. 19) was selected as a topic to
integrate argumentation. This lesson is divided into three parts: physical and mineral
problems; population and social problems; economical problems. According to the
related curriculum (Vietnamese Ministry of Education and Training, 2006, p. 104 - 105),
pupils must reach the following knowledge level during this lesson (duration 45
minutes): information about the main development area in Africa, awareness of the
problems which can hinder the African social and economic development,
remembering some local names. Concerning the skills, pupils could be trained in

analyzing figures and a text on the economic and social problems in Africa.
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Some social problems are presented in the schoolbook. They mention that
Africa is suffering from a low knowledge level, perpetuating negative customs, ethnic
conflicts, poorness, hunger, sickness. These problems affect the Africans’ daily life

and are obstacles in the development of this continent (Le et al., 2014b, p. 21).

Lastly, based on the statement that: “...many bad activities done by some
ethnic groups in Africa are not rejected ...” (Le et al., 2014b, p. 21), the teachers
designed an argumentation task: “Traditional actives of ethnic groups in Africa
should be prevented or rejected? Please explain your opinion”. This task was
formulated by the teachers and was not previously included in the schoolbook. It was
a result of the cooperative work run by the Geography teacher group and it was used

for analysis purposes in this study.
4.3.2 Lesson preparation

The process of lesson preparation begins normally with the teachers focusing
on the requirements of the lesson to decide which knowledge level and skills pupils
should reach in the lesson. The second step is to extract the information in the
schoolbook that relate to the curriculum. Furthermore, teachers will search for
additional information in other materials such as teacher books, magazines or on the
internet in order to explain the topic in more detail. Afterwards, teachers transfer the
plan for lesson activities in a notebook and in a Power Point presentation. Finally,

teachers prepare the remaining materials for the lesson such as maps, pictures etc.

In the lesson that integrated argumentation tasks, teachers introduced some
ethnic activities such as lip late of an ethic group in Ethiopia country, drinking cow
blood by the Surma gang, lion hunting in Massai groups, circumcision, treating
sickness by non-medical measures etc. The information on the mentioned ethnic

groups’ activities in Africa was found on the internet.

All teachers used the computer and projector to display the above-mentioned
content of their lessons, such as videos, pictures, texts. The sequence of the presented

information followed the schoolbooks. Considering that the presented activities are not
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all positive, teachers gave the pupils the argumentation task “Traditional actives of

ethnic groups in Africa should be prevented or rejected? Please explain your opinion”.

Pupils were given five to seven minutes to write their argumentations.
Afterwards, teachers collected the written argumentation from the pupils and

continued the lesson with other content according to the schoolbook.

220 pupils’ statements were collected. All pupils were in the same grade
(grade 11", 16-17 years old) and they had the same topic for their written
argumentations. All learners in the classes expressed their opinions and finished the

task on time.
4.3.3 Analysis of pupil argumentation

All leaners’ answers were listed in a table (See a sample in table 4.5). The
subsequent analysis targeted the opinion, the data, the warrant, the backing and the

rebuttal in pupils’ statements.

Table 4.5 Analysis of pupils’ written argumentation

No Argument Gender Argumentation Points
M| F |[O|[D|[W|[BJQ]JR
93 X |[2]11]2 11 8

In my opinion, the majority of customs in
Africa should be maintained (O1), while
some should be banned (02). Those
customs, which present the cultural value
and featured characteristics of the African
(W1), may (Q) attract plenty of tourists
(W1), and this is extremely beneficial to
the economy (D1). On the other hand, the
backward (counter-argumentation)
customs might bring about negative
effects to the humans in this region and
ruin the traditional glory.

(Note: M is male, F is female, O is opinion, D is data, W is warrant, B is backing, Q
is qualifier, R is rebuttal)
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Pupils’ argumentation (table 4.5) has two opinions, one data, two warrant, one
qualifier and one rebuttal. The point come out base on argumentation analysis (Budke
& Uhlenwinkel, 2011, p. 118).

The written argumentation analysis (Budke & Uhlenwinkel, 2011, p. 118) -
see figure 4.2 - was used in this part of the project. The result of the argumentation
analysis was grouped in three categories. The first targets the simple argumentation
structure. The second - the complexity of argumentation. The last focuses on the lack

of argumentation in pupils’ statements.
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Figure 4.2 Argumentation analysis (Budke & Uhlenwinkel, 2011, p. 188), translation from
German into English by the author.
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4.3.3.1 The simple argumentation structure

Pupils’ written argumentations were analyzed from the point of view “Are there
any evidences for pupils’ opinions in relation to the discussed topic?”. When pupils
expressed their opinions and they gave evidence to support their position, then this was
considered a simple argumentation, the equivalent of two points in the analysis (see Fig
4.2).

4.3.3.2 The complex argumentation

The simple argumentation turns into a complex argumentation when it contains
one of the following four elements: operators, defining the exception, support and
counter-argumentation. Pupils’ answers touching all four above-mentioned criteria
were granted two points in the analysis. Furthermore, other aspects such as the
relevance, the evidence, the sustainability of the statements have been analyzed

within the complex argumentation.

The following step in researching complex argumentation is the relevance
analysis. The relevance was analysed based on the question: “Is the argumentation
relevant for the discussed problem?” There are three levels of relevance here. Pupils’
argumentations that were entirely relevant to the topic under discussion, were granted
two points. Argumentations that were partly relevant to the discussed problems

received just one point. No point was given when there was no relevance.

The next step is the analysis of evidence. The complex argumentation got two
points when the evidence was correct, accurate and included an explicit point of
norms. One point was given when the evidence was correct, but inaccurate or
containing implicit norms. When the evidence was wrong or did not include any

consistent views, no point was granted.

Next, the suitability check was checked. This step answers the question that: “Is
there suitability in the opinion, the data and the warrant in the pupils’ written

argumentation?”.
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The last step in researching complex argumentation could not be applied in this
study due to the fact that the pupils expressed their views based on the information
that was given by their teachers during the lesson. Therefore, the maximum number

of points granted for complex argumentation is ten points.
4.3.3.3 No argumentation in pupils’ statements

Pupils’ statements were considered as argumentations when they contained both
opinion and evidence to support their opinion. When these statements included
neither opinion nor evidence, they were not labeled as argumentation and were given

no point.
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5. The importance of argumentation in Viethamese Geography schoolbooks

Schoolbooks are materials which offer pupils vast information to reach the
curriculum aims and they are applied in the whole of Vietham (National Assembly of
Vietnam, 2005). This chapter revolves around the central research question “How
important are argumentation and reasoning tasks in Vietnamese Geography
schoolbooks?”. The result of the quantitative analysis is mirrored in the number of
argumentation and reasoning tasks in the Geography schoolbooks. Apart from that,
the quantitative analysis reveals the number of argumentation and reasoning tasks in
Geography-related contexts, such as human Geography, human-environment
interaction and physical Geography. Other results highlight the number of

argumentation and reasoning tasks in the grade of the schoolbooks.
5.1 Argumentation and reasoning tasks in Vietnamese Geography school books

Table 5.1 shows the number of argumentation and reasoning tasks in
Vietnamese Geography schoolbooks. It can be seen that argumentation and reasoning
tasks account for 8.86% of the tasks in the Geography schoolbooks (table 5.1).

Table 5.1. Argumentation and reasoning tasks in Geography schoolbooks

Schoolbooks Tasks in | Argumentation Reasoning Percentage of
used for the tasks tasks argumentation and
analysis Geography (tasks) (tasks) reasoning tasks (%)
(books) books

(tasks)

Primary 2 342 0 18 5.26
school
Secondary 4 962 7 57 6.65
school
Upper 3 649 7 84 14.02
secondary
school

Total 9 1953 14 159 8.86
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The quantity of argumentation tasks is rather reduced in Vietnamese
Geography schoolbooks. Table 5.1 shows that there are 1953 tasks in Geography
schoolbooks in Vietnam but there are only 14 argumentation tasks, which sums
0.72% of the total number of tasks. The limited number of argumentations tasks in
the Geography schoolbooks is due to the fact that the curriculum focuses on
knowledge. Therefore, most of the tasks focus on reviewing the information in the

curriculum (Fig 5.1). Only a few tasks solicit pupils’ opinions (see Fig 5.2).

Highlight the special in the What methods should be applied in order to
population and the social of solve the problem of unemployment? Please
Germany. (Le et al., 2014b, page 57) explain your view. (Nguyen et al., 2012, page
16)

Figure 51 A common task in Figure 5.2 An argumentation task in
Geography schoolbooks Geography schoolbooks.

There are big differences between common tasks and argumentation tasks in the
schoolbooks. Argumentation tasks require pupils to express their opinion on the given

topic, while common tasks demand pupils to sum up the information in the books.

Argumentation tasks differ according to the school level (table 5.1). There are
no argumentation tasks in the primary school because there the Geography subject is
taught alongside with history and only for two grades (grade 4" and grade 5).
Furthermore, it is considered that pupils are too young (six to nine years old) for

argumentation tasks. This explains the lack of argumentation tasks at this school level.

Argumentation tasks are present in secondary and upper secondary schools
(table 5.1). Geography is taught as an independent subject at these levels. Pupils are
old enough to have developed their skills in searching for the appropriate reasons and
evidences for their argumentations. The figures below (Fig 5.3 and Fig 5.4) illustrate

argumentation tasks in secondary and upper secondary levels.
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The argumentation tasks in figure 5.3 requires pupils to state their opinion.
Pupils can agree or disagree with this statement and they must support their opinion
by evidences and warrants. For this type of question, pupils express their opinions on
current global issues based on the information given in the Geography schoolbooks -
in this case, on environmental protection. They can relate to the various problems that
are harmful to the environment such as the climate change, the water pollution, the

loss of biodiversity, etc.

"Environmental protection is of vital importance”. Is this statement correct? Why? (Le
et al., 2014b, page 15)

Figure 5.3 Argumentation task in the upper secondary schoolbooks

Figure 5.4 is an example for argumentation tasks in Geography schoolbooks
at secondary level. Although the school level differs, the process of argumentation
remains unchanged. In the task, pupils can choose which natural factor (e.g.
landscape, minerals etc.) impacted the development of the social and economy. Pupils

must find evidences and warrants for their argumentations.

From your point of view, which natural factor has directly and strongly impacted the
development of the economy and the social of the city? Explain your opinion. (Nguyen
etal., 2012, page 147)

Figure 5.4 Argumentation task in the secondary-level schoolbooks

There are 159 reasoning tasks in the Geography schoolbooks in Vietnam (table
5.1). The cause of this discrepancy is that reasoning tasks relate to the curriculum,
which is focused on knowledge. Reasoning tasks demand pupils to find the relevant
information in the schoolbooks to answer “why”-questions (Fig 5.5). The answers
should be thus based on available information in the textbooks and not on pupils’

own opinions.
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Figure 5.5 presents a reasoning task that requires pupils to find the evidence
to explain the reason why Vietnam must reasonably distribute its population. The

reasons are listed in the schoolbooks for grade 12 in the lesson number 16.

Why does Vietnam have to make the population distribution reasonable? Describe some
of the directions and measures taken in the past. (Le et al., 2014c, page 72)

Figure 5.5 Reasoning tasks in the Geography schoolbooks

As can be noted in table 5.1, the number of reasoning tasks increases from
primary to upper secondary school. It starts from 18 tasks in the primary school, goes
up to 57 tasks in the secondary school, and reaches a peak at 84 tasks in the upper
secondary level. The increase of the number of reasoning tasks is directly
proportional to pupils’ age of pupils - the older they get, they more developed skills

they have for reasoning tasks.
5. 2 Argumentation and reasoning tasks in Geography-related contexts

The chart below illustrates the percentage of argumentation and reasoning
tasks in all the Geography-related contexts (see Fig 5.6). 173 tasks out of 1953 tasks
are argumentation and reasoning tasks in the Geography schoolbooks in Vietnam.
The quantitative analysis showed that 45% of all argumentation and reasoning tasks
are integrated in the human Geography context, followed by the human-environment
interaction context (31%) and physical Geography (24%). Examples for each type of

context are given in the following subchapters.

45%
= Physical geography

interaction
Human geography

Figure 5.6 Argumentation and reasoning tasks in Geography-related contexts (n=173 tasks)
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5.2.1 The argumentation and reasoning tasks in human Geography

Argumentation tasks in human Geography comprise the tasks that require
pupils to give their own opinion on topics such as population, health, politics, food

etc. An example for this this type of task is illustrated in figure 5.7.

In the task in figure 5.7, pupils express their ideas on a human Geography
topic. For this question, pupils can point out the relation between telephone and

internet service and the economy and society in Vietnam.

How does the development of telephone and internet services affect the economy and

society in Vietnam? (Nguyen et al., 2012, page 55)

Figure 5.7. An argumentation task in human Geography context

In reasoning tasks, learners find the cause for the conclusions drawn on topics
such as economy, population and environment. Figure 5.8 presents a task that demands
pupils to find the reason for an economic Geography topic. Using the information
presented in the textbook in answering this question, learners should clarify why the

economy in Southern Europe is not as developed as in other areas of Europe.

Why is the economy of Southern Europe not such as developed as in Northern, Western

and Central Europe? (Nguyen et al., 2014b, page 177)

Figure 5.8 A reasoning task in economic Geography
5.2.2 Argumentation and reasoning tasks in human-environment interaction

The argumentation task illustrated in figure 5.9 is an argumentation task
relating to human-environment interaction. This task invites pupils to express their
opinions on human effects on the landscape by providing evidence and warrants to

support their argumentation.

How does the humanity affect the distribution of flora and fauna on Earth? (Nguyen et
al., 20144, page 82)

Figure 5.9 An argumentation task in secondary-level schoolbooks
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The task in figure 5.10 is a reasoning task in the Geography schoolbooks grade
7, lesson number two (‘“Population Distribution and Races in the World”), addressing
the human-environment interaction. Pupils use the picture 2.1 in the schoolbook
(displaying a map of population distribution in the world) to discover the most crowed
areas in the world (e.g. China, India, Europa, North America) and the reasons why

these regions are more populated than other areas.

Where does the world population mainly live? Why? (Nguyen et al., 2014b, page 9)

Figure 5.10 A reasoning task on the population topic
5.2.3 Argumentation and reasoning tasks in physical Geography

In physical Geography, pupils can express their point of view on topics such

as earth’s climate, landscape, maps etc.

The argumentation task in figure 5.11 invites pupils to give their opinion on a
physical topic. The river networks are crowed in Vietnam, especially in the Mekong
delta. This has both conveniences and inconveniences. It is an advantage to the river
trading, but the crowd of networked river affect the road transport, resulting in the
necessity to build more bridges and to ensure more ferry for the transport of
automobiles over the waters. Therefore, pupils are asked here to state their opinions
on this topic. The most important aspect is that pupils must support their own opinions

with evidences and warrants.

How does the change of seasons affect the natural landscape, these produces and

people’s life style? (Le et al., 2014a, page 24)

Figure 5.11 Argumentation task in physical Geography

Figure 5.12 is a reasoning task in Geography schoolbooks lesson number 8
for grade 4. In this task, learners should explain why forest should be protected and
replanted in the Central Highlands in Vietnam. The reason is that forests are

beneficial to human lives, so they need to be protected and replanted.
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Why should we protect and replant forests? (Nguyen et al., 2014d, page 93)

Figure 5.12 A reasoning task in physical Geography

The next part of this analysis will present the distribution of reasoning and
argumentation tasks in each grade (4 to 12) in the Vietnamese Geography

schoolbooks.
5.3 The distribution of reasoning and argumentation tasks in grades 4™ to 12t

This section presents the number of argumentation and reasoning tasks in the
schoolbooks for different grades.

18
%
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Figure 5.13 The percentage of argumentation and reasoning tasks in Geography schoolbooks
from grade 4™ to grade 12"
Overall, the percentages of argumentation and reasoning tasks in Vietnamese
Geography schoolbooks increase from grade 4" to grade 12™. The fluctuation from

grade 4™ to grade 8" is around 5.0%.

The number of argumentation and reasoning tasks in grade 5™ and grade 8"
are lower than that of other grades because half of the content in these two textbooks

related to the physical Geography in Vietnam.
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The percentage starts to increase from grade 9™ (9.6%) to grade 12", where it
reaches the highest point of 15.7%. There are more argumentation and reasoning tasks
in these grades because pupils are older, and they get more knowledge and

information than in the previous school levels.
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6. The importance of argumentation in teachers’ perception

This part of the study investigates the perception of Vietnamese geography
teachers in using argumentation in geography lessons, i.e. how argumentation is
understood by teachers, how they apply it in their classes. 40 geography teachers were
interviewed in Vietnam from 2015 to 2016 based on the research question “How far do
geography teachers understand argumentation?”. The approaches used by Vietnamese

teachers in applying argumentation in geography lessons are presented next.
6.1 Teachers knowledge about argumentation
6.1.1 Teachers’ conception of argumentation

There are many teaching methods which can be used in geography classes and
argumentation is an important one of them. The interview question "Do you know what
argumentation is exactly?" lead to different conceptions of argumentation described by
the Vietnamese teachers. The results were divided into three groups based on the
different conceptions of argumentation: the first group consists of teachers with a limited
knowledge of what argumentation is; the second group consists of teachers who confuse
argumentation with other teaching methods; the last group contains teachers who already
know argumentation as a teaching method — as a result of a short training program by

The Ministry of Education and Training (see Fig 6.1).

1. group

Characteristics Interview extracts

- No or limited prior knowledge about | - “I know what an argument it is but not yet clear to
argumentation me.” (18)

- “This is a new technique for me and when you
mentioned it. | knew what you were referring to, but |
never used it before. |1 hope I will know more about
argumentation, which can help me develop my
teaching skills in the future.” (20)

- “As far as I am concerned, argumentation is a
demonstration method used in Mathematics” (220)
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2. group

Characteristics Interview extracts

- Confuse argumentation up with other | - “I never used argumentation before. I think it looks
methods used in geography lessons like open questions or teachers give the questions for
students, and then teachers will explain or conclude on
the information in those questions. | think so or it may
have the same name with another teaching method.”
(04)

- “In my opinion, argumentation looks like a list of
problems for students to discuss.” (17)

3. group

Characteristics Interview extracts

- Know argumentation from the training | - “Argumentation is a method in which teachers give
course offered by Ministry of Education | a topic for pupils to explain, prove and solve the
and Training problems connected to the topic.” (207)

Figure 6.1 The separate groups of teachers based on their knowledge about argumentation

Teachers in the first group know very little about how to define argumentation
and about theories of argumentation. A geography teacher (10) mentioned that:

“Argumentation is very interesting, but I never knew it before”.

One reason why argumentation is not familiar to the teachers in this group is
that they were not trained to use argumentation in their lessons during their academic
studies. The second reason is that argumentation is generally not used that often in
schools. Teachers rarely use argumentation in the lessons because argumentation
takes more time and thus it becomes more difficult to cover all given contents of the
lessons. The third reason might be that teachers tend to use lectures, discussions or
group work in classrooms. These methods are very useful to the teachers, as by

applying them, a lot of information may be transmitted to the pupils.

It can be concluded that teachers in the first group have limited knowledge
about argumentation because they lack specific training in this field. The materials

on using argumentation in teaching geography lessons are also limited in number.
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The second group consists of teachers who confuse argumentation with other
teaching methods, such as discussion or debate. The following answers of geography
teachers offer some hints that: “...I never used argumentation before. I think it looks
like open questions or teachers give the questions for students, and then teachers will
explain or conclude on the information in those questions. | think so or it may have
the same name as another teaching method.” (04). In this interpretation of

argumentation, the teacher confused argumentation with “an open question”.

Another teacher stated that: “...4rgumentation is a method in which a teacher
can give a topic and students can develop their analytical skills, identifiable skills
and students can answer on the topic from their teacher” (03). This answer has a
problem with defining argumentation. This teacher mentioned that argumentation
refers or needs a topic, but it is not clear what kind of topic should be given by the

teacher. The answer is therefore too general.

Another teacher’s opinion is that: “... an argument looks like a list of problems
for students and they will discuss these problems...” (17). Here the teacher mixes the
argumentation method with the discussion method. This teacher compared

argumentation to a list of problems that pupils should discuss on.

Teachers in the second group use methods such as lectures, questionnaires,
discussions, seminars and because of that, they consider argumentation just like these

methods, which they use already.

The third group of teachers have prior knowledge about argumentation
because they participated in the short training offered by Ministry of Education and
Training. The Ministry of Education and Training organizes a short course on a yearly
basis. The aim of this program is to train the leader of teachers in every subject on
the methodologies that can be applied in the upcoming school year. Argumentation
was one of the topics on the agenda of such a course. Afterwards, teachers could
design the lessons by themselves, including the argumentation method in their

classes.
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A more elaborated answer of a teacher from the 3™ group stated: “...An
argument is a method in which teachers give a topic for pupils to answer or explain,
compare, share opinions with others on the teacher’s topic...” (207). In this case,
argumentation is recognized as a methodology, in which teachers give a topic to their
pupils. Pupils can use the information in the schoolbooks, or they can use their own
information to explain the topic to their teachers. Pupils can compare their judgement
with other peers, thus discovering their difference of opinions. In this group, the
teachers could define the main point of argumentation: pupils can share their opinions

on the given topic.

3

Another teacher mentioned that: “...This argumentation method has been
trained in Can Tho [Me Kong River Delta] and applied at my school, but not so
much...” (209). To the researcher’s question "Why don’t you apply argumentation in
your lesson regularly?”, the teacher explained that there is not much time to do this

in school and argumentation needs to be applied collaboratively at school.

A geography teacher from a school in a rural area stated that: “argumentation
Is a method that helps pupils to develop their own ideas. If they do not have the
information, they can ask their friends, teacher and even they can give the opinion by
themselves, argue according to their own thinking and the other students can analyze
this opinion” (15). The definition given by this teacher is more precise than others.
This interviewe realized that during argumentation “pupils give their own ideas” and

“they can express their opinion by themselves, argue according to their thinking”.

In the third group, teachers acknowledged that the main point of argumentation
Is that pupils can argue pro or against an opinion on a topic given by their teachers.
Pupils can use the information in the schoolbooks, their own information or the
information from their teachers to support their opinions. The problem is that teachers
did not explain argumentation as a method for learners instead of for teachers.
Teachers did not mentioned oral and written argumentation in different professional
contexts (Budke & Meyer, 2015, p. 14).

69



When defining argumentation, teachers used several approaches. These
approaches and different levels of knowledge arise from the experiences which
teachers gain during their teaching time. There are teachers who have a clearer
concept of argumentation because they attended the short course by Ministry of
Education and Training, thus covering for the lack of university training in this field.
Apart from that, some teachers confessed they had not known the definition of

argumentation before.

The next chapter analyzes geography teachers’ opinions concerning the role

argumentation in the process of learners’ development in geography lessons.
6.1.2 The role of argumentation in the process of learners’ development

This chapter is centered on the question regarding what the interviewed
teachers knew about the relevance of argumentation skills for the learning
development of pupils in geography education. The teachers mentioned a couple of
aspects which argumentation fosters. They stated that the acquisition of
argumentation skills helps pupils expand their skills in terms of developing
knowledge, gathering information, developing communication skills and self-

reflection (see Fig 6.2).
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The role of argumentation

Characteristics Interview extracts
Argumentation  develops  learners’ | - “Argumentation is very good for students. Students
knowledge can talk, can argue, therefore they will remember the

lesson for a long time. They learn better...” (02)

- “Students can orientate their knowledge in the depth
of logical thinking and they discover the knowledge
by themselves using argumentation”. (202)

-“Argumentation excites students. Argumentation
stimulates  students' reflection. Argumentation
stimulates the ability to focus on thinking about a
problem. This way, students can express their opinions
on a specific topic”. (03)

Argumentation improves pupils’ skills in | -“Students will have a critical thinking. They will find,
gathering information and they will focus on the topic which the teacher
gives them (220)

Argumentation  promotes  learners’ | “Argumentation helps students develop
communication communication skills, the ability of self-reflection,
also explore and solve problems.” (16)

Argumentation develops self-reflection | “Argumentation stimulates the students' reflection”.
(03)

Figure 6.2. Teachers’ awareness about the role of argumentation in geography lessons
6.1.2.1 Argumentation and learners’ knowledge

According to some of the interviewed geography teachers, an important function
of argumentation in geography lesson is that it expands pupils' knowledge. Pupils talk
more in classes with argumentation tasks, which helps learners to remember the
information they learned in school. In figure 6.2, there is a quote according to which
“...argumentation is very good for students. Students can talk; can argue therefore they
will remember the lesson for a long time. They learn better...” (02). Another teacher
stated that “...argumentation is a very good method. Students rethink and conclude on
the main point of the lesson. Based on this, they have their own knowledge, develop long-

term knowledge ...” (13). Another teacher's statement was that: “...argumentation
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makes students more knowledgeable, especially for students who are really focused on

thinking and studious in the geography topic...” (206).

Teaching content and expanding the knowledge of pupils is an essential goal
in Vietnamese schools and especially in Geography education. Teachers mostly link
the use of argumentation as a teaching method to the benefits of learning content.
However, they reflect on how content learned through argumentation can be
memorized by pupils on the long run. The next chapter revolves around the question
“In how far argumentation supports pupils in their associative usage and the

connection of received information?”
6.1.2.2 Using geographical information in argumentation

Teachers mentioned that using argumentation as a teaching strategy helps
students to process information by association. A teacher stated that: “...pupils
discover the knowledge by themselves through argumentation... ” (202). This means
that pupils need to have the skills to collect, analyze geographic information and then
accumulate this knowledge further. Another teacher’s opinion 1is that:
“Argumentation stimulates the ability to focus on thinking about a problem. That
way, students can express their opinions on a specific topic...” (03). This statement
could suggest that pupils focus on the problem, think and gather information on the
topic through the argumentation tasks. In another statement, a teacher mentioned that:
“...argumentation can promote self-learning, teaching students to invest themselves
in knowledge...” (14). The results of the analysis of such statements show that
teachers link argumentation skills to competencies that are necessary for processing
different types of information. Furthermore, they conclude that, when teachers have
the thorough understanding of argumentation, they tend to integrate it more in their

lessons.
6.1.2.3 Development of pupils’ communicative skills through argumentation

Many teachers declared that argumentation fosters communicative

competences. One teacher stated that: “...They can share their opinion on a topic

72



although it is not a whole concept or idea, but they can express their own opinion.
Argumentation helps students believe in themselves when they are talking with others
about the new topic...”” (04). Pupils can discuss on the topic and explain their opinions
using their own words. Accordingly, argumentation develops pupils' communicative
skills. Moreover, teachers mentioned that: “...argumentation develops learners’
communicative skills, their ability to think, explore and solve problems...” (16). A
teacher, who noticed the advantages of argumentation in terms of developing
learners’ communicative skills, revealed that: “...an argumentation is a very good
method. If we are using argument for students, they have a logical thinking to
intensify the knowledge in the lesson and then they can talk about the topic which
they have been taught...” (13). This statement implies that by talking about the topic,
pupils have a chance to train their communicative skills. To sum up, when teachers
use argumentation methods or tasks, pupils interact with their colleagues and they
express their thoughts both verbally and in writing. This interaction and the
communicative procedures described by teachers in the interviews play a crucial role

in the development of pupils' communicative skills.
6.1.2.4 Pupils self-reflection via argumentation tasks

Another important benefit of argumentation mentioned by teachers in the
interviews is that the integration of argumentation can foster pupils' abilities to reflect on
themselves. Teachers considered that: ““...argumentation is very important in the lesson.
It helps students to have a look at what knowledge is ...~ (03) and that: “...it helps
students have a look at what assertions might be correct...” (18). It can be concluded

that argumentation often leaves room for pupils to assess their peers' statements.

To sum up, it can be noted that teachers define argumentation differently -
some of them focus on the potentials, e.g. developing communicative and evaluative
skills simultaneously. The next chapter presents the experiences teachers had with

argumentation beyond teacher training programs and during their professional work.
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6.2 Teachers’ experience of using argumentation as a teaching method

Interview statements of teachers that discussed their personal experience with
argumentation were divided into four categories for a closer analysis. The first
category includes teachers who referred to their teacher training. The second category
contains statements of the interviewed teachers who use argumentation tasks from
schoolbooks. The third one gathers statements in which teachers reflect on suitable
geographic topics for argumentation, while the last category consists of pupils’

different argumentation skills.
6.2.1 Teachers’ argumentation training at universities

Teachers were asked if they had been trained to use argumentation at the
universities. Their answers showed that they were not taught about argumentation
during their university courses. Some of the teachers had experiences with
argumentation because they attended a short training by Ministry of Education and
Training, which is the organization for the leaders of the geography teachers group at
school. Therefore, this is not a training for all teachers. Consequently, only two
interviewed teachers said that they were in contact with argumentation due to the
Ministry of Education and Training. Due to the fact that argumentation is not part of
the teacher training at universities in Geography, the teachers defined argumentation
unclearly and they sometimes confused argumentation with other teaching methods
(see chapter 6.1.1).

6.2.2 Perception of argumentation in geography schoolbooks

The teachers were asked in how far it is possible to teach argumentation using
schoolbooks. They mentioned a lot of aspects in the interviews concerning
schoolbooks, for instance they explained how they can be used and how suitable they

are as a support for argumentation.

Firstly, the teachers declared that schoolbooks offer very clear information.

Schoolbooks are used systematically, and they are used in all classes, so it is easy to

74



use them (02, 18, 204). Every pupil work with these schoolbooks that are available
in the lessons. Geography schoolbooks range from grade 4" to grade 12" and there
are 9 Geography schoolbooks available on the market. These books have been
published starting from 2006. Therefore, some teachers have used these books for ten
years, so they know the information in the schoolbooks very well. They can easily
remember the content of the schoolbooks. Teachers expressed their satisfaction with
working with the textbooks and with their development: “..The Geography
schoolbooks are fine” (05).

Secondly, a lot of pictures, maps and figures (208) are present in the current
books. In teacher’s view, the textbooks provide clear and attractive materials. Moreover,
the education change offer more possibilities for teaching methods that might be used
and for the work with various materials, such as maps, pictures and figures. The texts in
the schoolbooks are strongly related to the curriculum and so the teachers believe that

they offer pupils the necessary information for argumentation tasks.
6.2.3 Geography topics suitable for argumentation

The teachers were asked which topics might be suitable for argumentative
tasks in geography classes. 62.5% answered that social — economical geography is
more suitable for applying argumentation. [Teachers were trained at university in
physical and social-economic geography. Social - economical geography includes
human geography and human — environmental interaction]. Here are some suitable
examples for this point of view: “...the socio-economic geography is better. Because
it contains more topics for argumentation...” (215); “...when you use argumentation
in an economy-related topic, nowadays pupils can use this information in their local
area for their argumentation ...” (202); “... pupils have more information in the

socio-economic geography. Pupils use it in their argumentation...” (219).

37.5% of teachers believed that physical geography is better for applying
argumentation than socio-economic geography that: “...the physical geography
topics are better than other topics... ” (03); that: “...physical geography takes into
account pupils' findings, observations on the local area ..." (20).
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In conclusion, there are different opinions on the question whether physical
geography is better for argumentation social-economical geography or vice versa. We

can explain that teachers answer this question base on their experiences.

6.2.4 Methods to teach and to motivate pupils in using argumentation in the

classroom

The cooperation between pupils and teachers in the classroom is very
important. When pupils answer questions correctly or when they finish their tasks,
this can be a proof that their teachers use successful strategies in the lessons. The
following question arises: which methods could teachers use in the lessons to enable
pupils to answer particular questions? Based on the teachers’ interview answers, one
effective way to encourage pupils seems to be evaluating pupils' answers with points
when the answer is correct. Here is a statement that supports this view: “... encourage
pupils by points, give points or extra points when pupils finished the task in the
class...” (02).

There are more situations in which pupils receive points during the semester,
such as points for reviewing the lesson, points for a 15-minute test, points for a 45-
minute test and points for the final test at the end of the school year. Teachers can
decide how many points they are willing to give (these include points, extra points,
points for the reviewed lesson, for the 15 or the 45-minute tests). Teachers cannot
decide, however, how many points they offer for the final test. Pupils tend to like this

type of evaluation because thus they can estimate their strengths.

The second method to encourage pupils to participate in the lesson is to give
them homework. This implies that teachers give them a topic and asks them to find
information on this topic before the next lesson (01). A teacher stated that:
“...teachers require pupils find information on topics which can be used in the next
lesson...” (208). In terms of argumentation, this is important because pupils find
limited information for their argumentation tasks in the textbooks (see chapter 3).
They need more information to develop their arguments and they do not have a lot of

time for this during the lesson. Furthermore, they need the internet or other sources
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to get the necessary information on the topic. Therefore, teachers transfer this task to
homework and pupils find the information for the given topic before the upcoming
lesson. In teachers’ perspective, this is a good way for pupils to work on

argumentation.

Another technique recommended by teachers is to increase the level of difficulty
during the lesson. Firstly, teachers can begin with an easy topic and pupils can use their
experience to express their opinions. After that, teachers change the topic and add more
difficult tasks. In this case, pupils need to be creative and find more evidence in other
materials (20). This way, pupils are confronted first with easy tasks and then with
difficult tasks. For example, the tasks start with a repetition of the information
presented in the schoolbook. Then teachers require pupils to link this information to

the local area. Finally, teachers ask what pupils think about the topic (20).

Some teachers mentioned another method to encourage their pupils in the
lesson. Firstly, they address pupils who have more information about the given topic
and afterwards they ask other pupils in the class (207). Normally, pupils have various
levels of knowledge. Some pupils are more creative, some more informed than others.
Some pupils seldom share their knowledge in class. When teachers start the
discussion by involving pupils who have more information and are creative, this is a
good example for other pupils to follow. This way, teachers can use argumentation
for all the pupils in the class. Another method is to integrate argumentation in the
lesson to develop students’ argumentation skills step by step. Teachers explain clearly
how pupils can give their opinions, how they can find evidence, how they can discuss

with other colleagues.

Geography teachers with vast experience in their carrier know how to teach
and promote students’ argumentation skills. Their experiences can be very helpful for

integrating argumentation in geography lessons in Vietnam.
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6.3 Teachers’ attitudes toward argumentation

Teachers have two opposite attitudes toward argumentation. Some teachers
noticed that there are a lot of opportunities in using argumentation. On the other hand,
others argue that there are a lot of obstacles in implementing argumentation in

geography lessons.
6.3.1 The opportunities of using argumentation in geography lessons

Some teachers want to apply new methods in their lessons, such as
argumentation. They said that: “...teachers want to change teaching methods to real
stimulate the thinking of pupils... ” (206). Teachers know that argumentation is a new
method, which can attract pupils’ attention during the lessons. Argumentation and
other methods can help learners who want to extend their knowledge during the
lesson. A teacher stated that: “...it is possible to integrate argumentation in
geography lessons. Argumentation not only helps learners to be creative in the class

but also helps teachers to design a good lesson for their learners...” (16).

Secondly, teachers realized that their learners like argumentation. They said:
“...pupils like geography lesson with argumentation. Because they can talk, and they
can share their opinion with other peers...” (14). Another teacher mentioned that:
“...pupils will focus on my lesson when I use argumentation in the lesson...” (208).
This may be considered an opportunity, because if pupils like argumentation, teachers

will use it more in their lessons.

Thirdly, the school managers encourage changes of teaching methods. A lot
of high school principals encourage and create conditions for teachers to change their
teaching methods, especially methods of enhancing self-learning and self-
development of students. Some school principals have established discussions or
allowed teachers to attend workshops on teaching methodology. The next quote
supports this conclusion that: “... I have been in the short training of Ministry of

Education and Training on argumentation...” (209).
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6.3.2 The obstacles to the implementation of argumentation in geography

lessons

Some teachers talked about the obstacles of implementing argumentation in
geography lessons. They complained about the curriculum, the schoolbooks, the

pupils, the final test, etc. (Fig 6.3).

Curricular
standards

|

The obstacles to using
argumentation in
geographical lessons in
Vietnam

Role of
materials

Pupils’
argumentation
skills

Structure of
schools and their
management

Figure 6.3 Teachers’ perception of obstacles to using argumentation in geography lessons.
6.3.2.1 The curriculum concentrates on knowledge

The curriculum is the basic standard in the school. It defines the knowledge
learners have to acquire during the lessons. In Vietnam, the curriculum concentrates
on knowledge. The schoolbook is a tool to transfer the curriculum into practice.
Teachers design their lessons based on the curriculum and the schoolbooks. The

schoolbooks offer much information to pupils. Teachers and pupils do hard work in
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the lesson due to the curriculum and the information in the schoolbooks. Related to
this aspect, teachers confessed that: “...there are many topics in the curriculum and
schoolbooks...” (05) and that: “...contents are so vast in the schoolbooks, we could
not finish these contents in a lesson...” (208). Because there is too much knowledge
to be acquired in the lessons, argumentation cannot be trained because it requires a
lot of time. According to the interviewed teachers, this reason is one of the most

important obstacles in applying argumentation in geography lessons.

The second problem the teachers mentioned is that the final tests always focus
on knowledge and not on argumentation. All the pupils in the same local area have to
pass the same test. School managers use the curriculum and the schoolbooks to design
the final tests. Because of that, teachers have to follow the curriculum and the
schoolbooks and thus they do not have a chance to use other materials. A teacher
declared that: “...the final test base on curriculum and the schoolbooks, therefore we
cannot use argumentation. Argumentation needs more information than we can find
in the schoolbooks...” (207). In geography classes, pupils develop their
argumentation skills when they give their opinions on a given topic. Pupils have to
find evidence, warrant, and backing to support their opinion. Sometimes, their
opinions are not relevant for the final test. Therefore, it affects pupils’ results. A
teacher concluded that: “... the answer for argumentation is an open answer,

otherwise the final test is based on the curriculum, the schoolbooks...” (17).
6.3.2.2 The role of the materials

Some teachers think that the materials are not adequate to develop pupils’

argumentation skills.

The schoolbooks in Vietnam (as described in chapter 4) target all learners in
the whole country. As noticed by teachers, they contain limited materials for
argumentation: “...schoolbooks do not contain enough information for pupils to
develop their argumentation. They need other materials...” (09). Normally, pupils
get information only from these books. Therefore, they do not have further

information available in the classroom to develop their argumentation: *“...The
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information in the schoolbooks are not enough to develop argumentations...” (216).
Furthermore, teachers mentioned that the information in the schoolbooks is not
updated: “...this information in the schoolbooks is from 2006... ” (206). Because of

that, pupils do not have new information to use for their argumentations.

“...there are very few materials in the school... ” (12), teachers declared when
talking about the obstacles in using argumentation in their lessons. They added that:
“... pupils are bored with the traditional materials...” (05) and that: “... if a class
has a projector, I will show some pictures and pupils like this lesson more...” (05).
The materials available in schools are usually maps, pictures which can be hanged in

the classroom. Apart from this, pupils have an atlas.

In relation to the final test, a teacher noticed that: “...foday in Vietnam, the
final test does not fit the new methods... ” (206). Teachers declared they did not have
any influence on the contents of the final test, as it depends on the local educational
managers. They usually use the schoolbook information and the curriculum to create
the final tests. Therefore, teachers are reluctant to using information that is not in the
schoolbooks and the curriculum, as they would not match the questions in the final
test and therefore pupils might not get a good result. Because of that, some teachers

do not want to integrate argumentation in their geography lessons.
6.3.2.3 The structure of the school

Teachers’ opinions on argumentation are influenced also by the structure of
the school. The structure includes the school managers, the conditions in the

classrooms and the attitude of society towards geography.

Some teachers said that the schedule in the school is an obstacle for using
argumentation. For example: “...teachers depend on the curriculum, the schoolbooks
and the time schedule in the school. It is not easy to teach a topic without following
the time schedule in the school...” (12). This means that the teachers cannot change
the time planned for the lesson and this is an obstacle to integrating argumentation in

geography lessons. Pupils are introduced to topics that match social activities. For
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example, trading is a good topic when it is presented in the end of the year, when
people sale and buy things for the new year. Because of the given schedule in the

school, teachers cannot not design a topic for pupils’ argumentation.

A lesson is 45-minute long. There is not enough time to teach all the contents
required by the curriculum, which have more sections in a lesson (see chapter 3). In
order to be able to use argumentation, pupils need more time to find information and
to develop their opinions. It was stated in the interviews that: “...teachers have to
follow the curriculum, time limitation for each lesson. If you use more argumentation,
you do not have enough time for the main information, which pupils have to learn
and have to remember for the final test. It is not good for the teachers in the feedback

of school managers if their pupils do not get good results in the final tests...” (205).

Concerning the learning conditions in school, a teacher noticed that: “...there
are too many pupils in class...” (206). Usually there are around 40 pupils in a class.
Because of that, teachers think that they cannot use argumentation with pupils who
do not already have argumentation skills. Teachers do not have time to improve

pupils’ argumentation skills, as there are many pupils in the classes.

There are many classrooms in the schools, but they do not meet the pupils’
and teachers’ needs. Classrooms designed especially for Geography lessons are
almost nonexistent. Multi-disciplinary classrooms do not meet the needs of learners.
Computer rooms are limited. Pupils have to move to another room when teachers
wants to use computers and projectors in their lessons. The internet connection is
slow in many schools. In conclusion, there are many reasons why teachers think that

pupils do not have a chance to get enough information for their argumentations.

Furthermore, the teachers talk about the attitudes of parents, who think that
geography is not an important subject at school. Not only parents, but also pupils in
upper secondary school think this way. At this level, pupils orientate to their future
vocations. Most of them focus on Mathematic, Literature, English, Chemistry, etc.
Therefore, they quite ignore in resepect of geography. Because of that, pupils spend
very little time preparing for and learning geography.
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To sum up, teachers see a lot of disadvantages in the structure of the school

when they talk about the integration of argumentation in geography lessons.
6.3.2.4 Pupils’ argumentation skills in the eyes of their teachers

Some teachers complained about the argumentation skills of their pupils. They
mentioned that pupils do not have argumentation skills and they know the reasons:
“...very few pupils are confident to talk or to share their opinion. They are used to get
the information from their teachers. Their knowledge comes from their teachers. They
have no chance to know, to express their opinions in the lessons...”” (207). Other teachers
said that: “...Pupils are lazy to read books. Therefore, pupils do not have a good

argumentation. Argumentation needs a wide range of data or references...” (216).

Teachers think that they cannot apply argumentation to all pupils. Pupils’ level
of pupils differs in a class. There are some pupils who have great knowledge and they
are very creative during the lesson. Apart from them, there are many pupils who do
not focus on the lesson. A teacher said that: “...you cannot use argumentation for all

of pupils, because the quality of pupils is not the same in the class...” (12).

Another teacher realized that some pupils do not want to cooperate with their

¢

teachers in the class: “...pupils are passive in the lesson. They depend on their
teacher...” (14). Some pupils do not finish their homework, they do not concentrate
on the Geography lesson. Shortly, they do not realize the importance of

argumentation and thus “...the pupil’s argumentations are not good...” (13).

To sum up, teachers have little knowledge about argumentation and they
encountered many problems when they tried to integrate argumentation in Geography
lessons. From the teachers’ point of view, these problems come from the school

managers who create the final tests, from the pupils and from the conditions in schools.

Teachers listed more disadvantages of integrating argumentation in
Geography lessons because they do not want to use argumentation. The reason is that

they do not have enough information for argumentation. Because of that, teachers are
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afraid of argumentation. Teachers said that: “...argumentation is not popular in my
school, just very few teachers using argumentation...” (209), “...teachers do not
know how to use argumentation and how it can encourage students ... (216). Some
teachers discussed the disadvantages, although they see the importance of
argumentation in the lesson. The next part of this project presents teachers’

perspectives on the importance of implementing argumentation in geography lessons.
6.3.3 The importance of implementing argumentation in geography lessons

Some teachers are aware of the importance and of the possibilities of
implementing argumentation in geography lessons: “... all pupils can apply
argumentation, but they are in good classes...” (206), “...argumentation is realized
better by older pupils. It means that in 9™ grade it is better than in 6™ grade in
secondary school and it is better in 12" grade than 10" grade in high school...” (219).
The general idea that argumentation is better for pupils who have a higher quality in
their learning. In other words, pupils get good points in the class and they can express
more opinions in class. Teachers mentioned that: “...it depends on the students’ level.
If you use argumentation in the good classes, it is better, but with a normal class, it
is more difficult...” (203).

“...1 use argumentation more in my class. My school is the best school in this
province. | have very good pupils, who are very creative in class. My pupils have
internet connection in the school. They also have internet at home. They have the
laptop to search for information for their argumentation...” (15). Teachers who work
under very good learning conditions for pupils declared that they used argumentation
at their school often, because their pupils could search for the necessary information

for preparing their argumentation either at school or at home.
6.4 Possibilities to integrate argumentation in Vietnamese geography lessons

Teachers have some ideas concerning the use of argumentation in the future.
Their opinions can be divided into three groups, as presented in the following

subchapters.
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6.4.1 Adequate teaching materials for argumentation

Teaching materials are very important not only for pupils, but also for teachers.
The interviewed teachers thought that they needed more materials in the schools for

‘

being able to develop their students’ argumentation skills: “...we need more books
for teacher and pupils to get the information for argumentation...” (01), “...we need
more books, including information for argumentation...” (02). Teachers think they
also need more color pictures in the schoolbooks: “...we need more pictures in the

school book and they are is color pictures, ..."” (05).

The second change desired in school targets the schoolbooks: “...the content
in the schoolbook should be less than now. The geography evaluation must focus
more on practice than now. It should be possible to give more time to pupils for

argumentation, discussion and debating...” (215).

Apart from textbooks, teachers said that they needed more teaching facilities

[13

to be used for argumentation in schools: “...we need teaching facilities such as
projectors in the schools. We need more computer rooms with good internet
connection...” (16), “...we need S0 much rooms for learning, projectors, books and

time, etc....” (09).
6.4.2 Teacher training on argumentation

As seen before, teachers had very general answers when defining
argumentation. They expressed their wishes and necessities to know more about
argumentation. Some of them want to attend a training course about argumentation:
“...I need to know what argumentation is and the process to apply it. [ want to know
how I can find the information for argumentation, which is very important to me...”
(10). Teachers need to know teachers who have used argumentation in geography
lessons and who can share their experiences: “...I need someone who can explain me
what argumentation is, and they can teach a lesson using argumentation and | can

observe...” (11).
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The teachers want to be informed about the new developments in the society.
They said that: “...teachers do not only do thinking, finding, preparing for lessons
with arguments, but teachers also have to know more about life style, some events,
some information or breaking news. They have to know the economy in Vietnam and
in the world, etc. By this way, teachers can give more interesting topics to the students
and help them to develop very good argumentation...” (13). Another suggestion was
that: “...teachers need a field trip. We want to go to other places such as natural

places or economic places to get experiences to use in our lessons...” (208).

It is possible to use an opinion of a teacher as a conclusion for this part: “...the
schoolbooks must change. The final test must change, too. If both of this change, then
teachers are going to use argumentation in the lesson...” (15). Teachers would use
more argumentation when they could decide about the process of pupils’ learning in

school.

This part of the study analyzed teachers’ perceptions on argumentation. In
teachers’ opinion, there are many problems that occur when they try to use
argumentation in their classes. They come from the school managers, pupils,
curriculum, etc. Some teachers realize the importance of argumentation for
geography lessons. Others already used argumentation in geography lessons, but
some of them are still afraid to apply it. To sum up, teachers talked more about the
obstacles than the advantages of integrating argumentation in geography lessons,
because they were afraid of changes, as for example, argumentation. The next part of

the study discusses the quality of pupils’ written argumentation.
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7. Quality of pupils’ written argumentation

This chapter analyses the quality of Vietnamese pupil’s written
argumentations on a geographical topic. Based on the results of this research, the
researcher may offer suggestions how to improve the quality of pupils’
argumentation. The data was collected at five high schools in the Dong Thap province
in 2016. The pupils (n=220) in grade 11 (17 years old) gave their opinions on the
following geographical task: “Should traditional activities of ethnic groups in Africa
be preserved or eliminated? Please explain your opinion”. The qualitative analysis
was used in this part of the study. Therefore, many tools (Tourmin, 2003; Budke &
Uhlenwinkel, 2011) were used to analyze and evaluate the quality of pupils’

argumentation.

This chapter is divided into three parts. The first part focuses on the process of
pupils’ written argumentation based on the qualitative analysis (Budke &
Uhlenwinkel, 2011). The second part reflects on the quality of pupils’ written
argumentation (Budke & Uhlenwinkel, 2011). The last part presents the perspectives

in pupils’ written argumentation.
7.1 Pupils’ written argumentation analysis

The quality of pupils’ written argumentation is analyzed in this part, based on
Toulmin’s (2003) evaluation process of arguments. It includes six elements: opinion (O),

data (D), warrant (W), backing (B), qualifier (Q) and rebuttal (R) (see Fig 7.1).

( Data Opinion
People’s health is affected Some of the customs in
\ Africa should be rejected
p
Warrant
People’s morale is affected, too
N Rebuttal
p |
Backing
Lip late custom should be rejected

N
Figure 7.1 Analysis of a pupil’s argumentation (9) (Toulmin, 2003).
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In the argumentation of a pupil (9), the opinion was that some of the customs
in Africa should be rejected. The data “people’s health is affected” was presented as
an evidence for this opinion. To support this idea, “people’s morale is affected” was
mentioned as a warrant to connect the data to the opinion. “Lip late custom should be
rejected” is an example for making the warrant clear. In the pupil’s (9) opinion, the
Lip late custom affected not only people’s health, but also their morale. “Lip late
custom should be rejected” is therefore a complex argumentation, although it missed

the rebuttal.

The evaluation of written argumentation by Budke & Uhlenwinkel (2011, page
118) uses the argumentation structure from Toulmin (2003) and it includes six steps
which are completeness, complexity, relevance, evidence, suitability and review on the
addressee reference (see chapter 4). The quality of pupils’ argumentation is divided into
three groups: the simple argumentation, the complex argumentation and the non-

argumentation.
7.1.1 Simple argumentation

The pupils’ written argumentations analysis (Budke & Uhlenwinkel, 2011)
consisted of analysing pupils’ statements based on the questions “Are there any
opinions expressed in the pupils’ statements?” and “Are there any evidences that
support the pupils’ opinions?” If opinion and evidence were present in the pupils’

statements, then those could be labelled as “simple argumentation”.

All participating pupils shared their opinions on the given geographical topic,
which lead to a total of 220 opinions. The Vietnamese pupils expressed their opinions
in sentences like “...in my opinion, these activities should be prevented...” (2) or “...
1 100% disagree that these activities should be prevented ... (40). Otherwise, some
pupils had unclear opinions. They agreed and disagreed at the same time: “In my
opinion, Africa should maintain positive customs and eliminate negative ones...”
(16). The pupils’ opinions reflected positive, negative or counterarguments. This

proves that formulating opinions was an easy task for the students.
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87 pupils used evidences to support their opinions. Some of these evidences
were: “...these bad customs increase the sickness in Africa” (156), “...people’s health
is affected...” (9, 10, 197 etc.). Another evidence was: “These good customs attract

tourists from other countries and the income is increased by tourism” (13).

The qualitative analysis (table 7.1) applied here lead to the conclusion that
there were 14 simple argumentations in the 220 pupils’ statements. A simple

argumentation are presented in the examples below.

These customs are to be rejected (O). It is because there are old traditional customs and
they are not good customs (O). The people’s health is affected (D) by these customs in
Africa (30).

Figure 7.2 A simple argumentation (30)

The example in figure 7.2 is a simple argumentation from pupil (30) because
the opinion and the evidence are stated in the pupil’s statement. The opinion is present
in all statements according to which these customs of ethnic groups in Africa should

be rejected. The evidence is that “the people’s health is affected”.

Another simple argumentation: “In my opinion, the customs of Africa should
be removed (O) because (W) these customs are old traditions and very outdated, not
suitable for the modern life (O). These customs affect people’s health (D), people’s

lives. Human beings must have freedom, equality in their life (193)”.

These are only a few simple argumentations exemplified here, as there are
more non-argumentations (133, Table 7.1) and more complex argumentations (73,

table 7.1). The following subchapter illustrates the complex argumentation analysis.
7.1.2 Complex argumentation

The figure 7.3 is an example for a complex argumentation, where the relevance
between evidences and opinions should be evaluated. The evidence is correct and the

sustainable arguments are analyzed as well. The complex argumentation needs at
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least operators, exception, support or counter-argument in the simple argumentation.
Besides that, the connection between the evidence, the warrant and the sustainable
element in the simple argumentation were analyzed in the complex argumentation.

The complex argumentation is analyzed in the steps described below.

In my opinion, some of the customs in Africa should be rejected (O) because (W) these
activities not only affect people’s health (D) but also their morale (W), such as the Lip
late custom (B)... (10)

Figure 7.3 A complex argumentation
7.1.2.1 The complex analysis

A simple argumentation becomes a complex argumentation if it includes at

least one of these elements: operators, exception, support and counter-argument.

Formulations such as totally, should be, can be, essential were used as
operators in pupils’ written argumentations. Pupils used words like totally, should be
to show their strong opinion in their argumentations - e.g. “I totally disagree with...”
(40). The verb “can be” is used in pupils’ written argumentations when they are not
sure if traditions should be preserved or eradicated. For example, a pupil wrote:
“African customs can be preserved or eradicated based on their cultural and human
values...” (86).

Some pupils used the backing to support their argumentation. For example,
the statement: “every person has different perceptions of beauty...” (68) supports the
opinion that: “...the traditions in Africa should be preserved...” (68). Another
example of backing is: “the good habits should be protected because they are

traditions...” (84), used here to support the data and the opinion.

Some pupils used counterarguments in their argumentation. One person wrote:
“In terms of nice customs and festivals, it is essential to maintain and develop them

(O) ... as for evil customs such as circumcision, lip plate, they should be eliminated
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immediately (O)...” (100). Their opinions both agreed and disagreed with the fact

that these activities should be preserved and eliminated.
7.1.2.2 Analysis of relevance

The relevance analysis answers the question “Is the argument relevant to the
discussed problem?” (Budke & Uhlenwinkel, 2011, p. 118). In this step, the

connection between evidences, warrants and opinions was analyzed.

Pupils’ written argumentations were relevant to the topic given by their
teachers (traditional customs of ethnic groups in Africa). Most of pupils expressed
their opinions, evidences and warrant, which fit together. In case of a statement like
“traditional customs should be preserved”, pupils expressed a positive point of view
in the evidence, for example “... this is a traditional activity, it has a long tradition,
so they know how they can control it...” (1) or “... these activities attract tourists and

develop the economy...” (85).

As for opposite opinions, when pupils wrote that these activities should be
rejected, pupils’ evidences were expressed rather negatively in formulations such as
“... it is unhealthy....” (3), “... it affects people’s life style...” (6), or “... these
activities is again with the modern life style....” (44). There was no argumentation on
the weather, the tourism or the economy in Africa. All pupils’ written argumentations
focused on the traditional activities of ethnic groups in Africa. These examples show

that relevance as well was a task that the pupils could easily manage.
7.1.2.3 Analysis of evidence

The evidences given in pupils’ written argumentations were analyzed in this
step, based on the question “Are the mentioned evidences correct?” If the evidence
was correct, precise and included explicit norm, then the argumentation got two
points. If the evidence was correct, but not precise enough and included implicit
norm, it was awarded with getting one point. The argumentation did not get any point

if the evidence was wrong or did not include a norm.
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The qualitative analysis showed that there are many problems with the
evidences in Vietnamese pupils’ written argumentations. Firstly, there are more
statements without evidence (133 statements without evidence vs. just 87 statements
with evidence). Therefore, these statements are non-arguments, based on the fact that
the pupils did not understand which data is relevant to support their opinions.
Secondly, most evidences were correct, but not precise enough and included implicit
norm. This is the case here: “...the African customs are extremely weird activities
and gradually badly affect people’s health on this continent... (127)”, “...there are
many people dying because of these habits... (54)”, “...attract plenty of tourists, and
this is extremely beneficial to the economy... (93)”. The evidences in pupils’
argumentations are very general (very little exact data). The reason for this fact is that
pupils did not get enough data from their teachers concerning the geographical topic

and they did not have any other information on this topic.

Finally, the evidences are similar in all pupils’ argumentations. The most

3

frequently used evidences were: “...the income is from the financial benefit of
tourism... (06)”, “...it seriously affects human health and causes often death (129)”,
“...undermines the growth of the economy and society... (86)”. The similarity in
pupils’ evidences are due to the fact that they depend on their teachers’ perspectives

and the information the pupils receive from their teachers during the lessons.
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7.1.2.4 Suitability check
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Figure 7.4 An example for the suitability check

The complex argumentation in figure 7.4 is an example for the suitability
check in the argumentation analysis. The warrant in the argument is analyzed in this
step and it answers the question “How can pupils use reasons to connect evidences
and opinions?” In the statement of pupil (85), there are two arguments. The first one
is “We should keep (O1) the good ones. It is because (W1) positive customs help
attract tourists (D1) through many traditional activities like color festival and
wearing a great amount of gold jewelry (B)”. The second argument is: “We should
eradicate (O2) the bad ones. Because (W2) negative customs are usually dangerous
and harmful to people’s health (D2) such as bring many impious (B) . These warrants
are very clear and they connect the opinion and the evidences together. In the first
argument, the pupil believes that the good customs in Africa should be protected. The
reason is that thus people receive money from the tourists. In the second argument,
the pupil used the warrant to explain that bad customs should be eliminated because

they affected people’s health.
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7.1.3 Non-argument

133 pupils’ statements were considered as non-arguments (table 7.1). The
most important reason for this decision is the lack of evidence in a significant amount

of pupils’ statements. There are often no evidences to support pupils’ opinions.

In my opinion, customs in Africa should not be kept (O). Because (W) it is not suitable
for today (O). The wedding process is complicated, everything is arranged by the
parents (O). It will not have a true love (216).

Figure 7.5 A statement without evidence

The example in figure 7.5 is not an argument because there is no evidence in
the pupil’s statement. The pupil expresses several opinions referring to customs that
should be kept and the complexity of the wedding process. But the warrant is not
connected to the opinion and the data; “Because it is not suitable for today” is not the
connecting warrant. It is not clear why this pupil prefers to reject these customs in
Africa. The problem in this argument is that the pupil made a confusion between the

evidence and the warrant. They did not show the correct data.

Another example of a non-argument is the following: “In my opinion, these
customs should be rejected (O). Because (W) they are old traditional customs (O).
They are not aligned with the modern life (O)” (201). The decision for a non-

argumentation in this case was due to the lack of evidences in the statement.
7.2 The quality of pupils’ written argumentation

The pupils’ argumentation analysis (table 7.1) show that there are 14 simple
argumentation, 79 complex argumentation (there are six pupils who each have two
arguments) and 133 non-argumentation. This figure show that there are many non-
argumentation in the pupils’ statements. It means that the quality of pupils’ written
argumentation in Vietnam is not so good. These problems of Vietnamese pupils’

written argumentation present in the figures 7.6, 7.7 and 7.8.
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Table 7.1 The quality of Vietnamese pupils’ written argumentation (n=220)

Simple Complex . ..
. . Non-argumentation Sum-only opinion
argumentation argumentation
male female male female male female male female
1 13 21 52 57 76 79 141
14 730
87 (39%) 133 (61%0) 220

(*) (there are six pupils who each have two arguments)

Figure 7.6 displays an example of the complex argumentation, with correct,
but imprecise data and with implicit norm. The data “...it hurts the lips and brings
negative effect to Suma women in the future...” is here problematic, as it is based on
very general information. The pupil did not show exact evidence for their
argumentation. This was due to the fact that the evidence was not clear enough in the
lesson and the pupil did not have their own data on the topic. The evidence depends

on teacher’s information and on the schoolbooks.

In my opinion, the lip plate custom should be eliminated (O1) because of (W1) its
danger, although (R1) this is a traditional custom of the Surma ethic group in Africa. It
hurts the lips and brings negative effect to Surma women in the future (D1) ... (61)

Figure 7.6 a complex argumentation.

Secondly, there is no evidence in pupils’ statements [non-arguments]. Pupils
did not bring evidence in their statements (133 pupils’ statements). Because learners
do not know the full argumentation structure (Toulmin, 2003; Budke et al., 2010),
they confuse data with opinions. Therefore, there were many non-argumentations in
pupils’ statements. Figure 7.7 presents an example of non-argumentation. A lack of
evidence may be noted in the following sentences: “...customs in Africa have a poor
level...” or “...these customs made problems socially...”, which turns them into non-

arguments.
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(...) Most of the customs in Africa have a poor level of hygiene, little freedom, no
aesthetic sense (O). These customs made problems socially when we compared Africa
to other continents in the world (O) (189)

Figure 7.7 Non-argumentation

Some pupils used very good warrants in their complex arguments. However, the
warrant does not fully function in a non-argument. Because they are considered as
missed evidences in the non-argument. Therefore, there is nothing to be connected in a

non-argument. The results of the argumentation analysis are displayed in the table below.

Table 7.2 Pupils’ argumentation

One argument/pupil Two arguments/pupil Arguments
81 6 93

87 out of the total of 220 statements are arguments. The pupils’ argumentation
analysis showed that there were 93 arguments because there are six pupils who each
have two arguments in their statements. Therefore, these were counted twice. There
are 81 pupils’ statements containing one argument. The number of arguments in
pupils’ statements is too low, given the amount of time pupils spend on argumentation
in the lessons. Another reason for this low number of arguments is the insufficient

information for argumentation. Lastly, pupils have low argumentation competencies.

There are two structures of pupils’ written argumentation (Freeman, 2011;
Budke & Uhlenwinkel, 2011; Budke & Meyer, 2015) (Fig 7.8). The first structure
implies that pupils have an opinion, then they use the data, the warrant, the backing
to support their opinions (Fig 7.8 a). An example of the first structure of pupils’
argumentation is the following: “The evil customs such as circumcision, lip plate,
drinking cow’s blood, and bride kidnapping should be removed (1). Because there
are these bad customs and they harmfully affect human health (2) and even cause
death and infectious diseases in Africa (3). They also result in the world’s negative

attitude towards Africa in terms of aesthetics (4)” (pupil’s statement no. 75).
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The second structure represents a

pupil with two opposite opinions. In the °
argumentation, they are present in the

evidence and in the warrant used for @

supporting these contradictory opinions (Fig @

7.8 b). An example of the second structure of

pupils’ argumentation is: “Customs include i

good customs and bad customs (1). We Cj) GP
OO

should protect the good customs (2), such as

festivals (3). Because they are the traditional

customs in a nation (4). This is characteristic \/

of every country in the world. The income is ()
increased by tourist due to these traditional

activities. The life quality increases, too (5). (b)

We should omit these bad customs (6), such Figure 7.8 Structures of pupils’ written

as earwax (7), drinking cow blood. Because argumentations.

these bad customs affect human health, they affect the development and growth of
children (8), which causes the young person's heart to be severely damaged, causing
the person to become self-deprecating (9). So, in my opinion, we should carefully
consider the virtues of these customs in order to decide whether to retain and develop

or remove them (10)” (pupils’ statement no. 4).

As the argumentation analysis shows, the problem of Vietnamese pupils’
written argumentations is mainly the formulation of evidences in their
argumentations. Pupils did not realize which is the data on which to support their
opinions. Pupils did not get enough information concerning the geographical topic
and they did not have other evidences for their argumentation either. Only one pupil
wrote that: “...as [ know that there are many people, who died due to these customs ...
(53)”. This is the evidence coming from the pupil, not from their teachers, but it is
very general. This pupil did not name the exact number of deaths due to these

customs.
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Such evidences are very general and they tend to reoccur in nearly all pupils’
written argumentations. The general evidences stem from the information provided
during the lessons. The information during the class was: “there are many bad
customs of ethnic groups which are not rejected and this is an obstacle in the
development of Africa” (Le et al., 2014b, p 21). Teachers design their lessons
according to the curriculum and the schoolbooks. Therefore, teachers presented more
bad customs than good customs in their lessons. Consequently, the pupils used the
same evidences in their argumentation. The quality of pupils’ argumentation depends

on the information provided by their teachers and the schoolbooks.

To sum up, there are many non-argumentations in pupils’ statements and the
evidences are mainly weak. Therefore, the quality of pupils’ written argumentations
IS not satisfactory. This could be due to the fact that the pupils did not know exactly
what argumentation is. They could not use all argumentation elements in their
statements. They did not have the necessary argumentation skills to use the
information received during the lessons from the schoolbooks or from their teachers
to build up their argumentation, thus lacking the expected evidences for their

argumentation.

On gender, based on the graphs in figure 7.9, it may be concluded that the
quality of argumentations done by female participants is better than the male pupils’
argumentations: 37% complex arguments, 9% simple arguments and 54% non-
arguments. By comparison, there were 72% non-arguments, 27% complex

argumentations and 1% simple arguments done by male pupils.
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Figure 7.9 The quality of argumentation based on gender
7.3 Pupils’ perspectives in their argumentation

Three perspectives could be noticed in pupils’ argumentations. The first one is
pupils used the traditional customs in Vietnam to compare them with the activities of
ethnic group in Africa. The second perspective implies pupils thinking as an ethnic
person in Africa before analyzing the custom. The third perspective is considering an
external point of view, such the one of Western people, before discussing about the

customs of ethnic groups in Africa.

Many pupils used Vietnamese customs in their comparison with customs of
ethnic groups in Africa: “...In my opinion, the customs in Africa should be rejected
(O). Because (W) these customs are not socially appropriate. For example, we often
cry to mourn the dead. In Africa, ethnic people organize a big party to celebrate when
someone dies. This is a lack of respect for the spirit of the deceased... ” (152). This
is a Vietnamese perspective and pupils used it to judge about the customs in Africa.
Due to the fact that Vietnamese people are very sad when someone die pupils argued

that customs in Africa that contradict this tradition should be rejected.

Another example for the Vietnamese perspective is the following: “In my
opinion, the traditions in Africa should be (O) preserved because (W) every ethnic

group has specific customs belonging to their own beliefs. Each person has different
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perceptions of beauty (B)...For example, the Vietnamese custom of chewing betel
might be strange to Westerners, and it seems to be impossible to follow. Therefore, it
is of prime importance to sustain the distinction of each culture...” (68). In this
example, the pupil discusses two perspectives, one being the view of an ethnic person
in Africa and the other one uses Vietnamese customs are used in order to explain the
traditions in Africa. The pupil referred to the custom of chewing betel in Vietnam
[some Vietnamese people chewed Betel nuts to make their teeth red and for the spicy
feeling in their mouths] as a warrant to judge about the custom in Africa. The fact
chewing betel is considered normal for someone in Vietnam, but it is not usual, for
example, for Westerners. The pupil used this perspective to show that customs in
Africa should be preserved, because they are normal for ethnic groups in Africa, just

as chewing Betel nuts in Vietnam.

Pupils’ perspective as a member of ethnic groups in Africa should not be
ignored when talking about these customs. A statement in this category was formulated
as following: “The customs in Africa should be kept (O), since (W) they have been
attached to customs for a long time. They will not agree to abandon these customs (O)
because it is their habit. It is the beauty, the identity of the African minority (O). These
customs divide the culture of mankind (O)” (58). This answer used the perspective of
a person in an ethnic group in Africa. The pupil’s perspective in this case is that these
customs have lasted for a long time and the local people are used to them. This is the
normal life style in these ethnic groups and this is their habit. Therefore, these customs
are the identity of the African minority. Based on the African perspective, the pupil’s

opinion is that these customs should be preserved in Africa.

Another example (this time without further comments from the researcher):
“In my opinion, customs and practices always have the distinctive characteristics of
various places .... Therefore, Africa should maintain good customs (O) because (W)
these are traditional customs and they started long time ago. It is the history, origin
and the essence of Africa (O). For example, customs such as festivals are more likely
to be preserved, the economy will develop through tourism (D) and people’s lives will
be better...” (8).
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Another pupils’ perspective is important for their arguments. This one is based
on the external view of someone living somewhere else in the world. Pupils did not
name a specific place, they wrote that: “...although in the minds of African people
these customs are very aesthetic, but for travelers from other places, these customs
are not aesthetic at all...” (28). Pupils mentioned the travelers from other places in
the world and their opinion is that these traditional customs are not good. Pupils
detach themselves here from the Vietnamese and African perspectives and they link

themselves to other people in the world in their analysis of these customs in Africa.

Pupils used also time references in their statements. They wrote that: “/n my
opinion, these customs should be rejected (O) because this is old traditional customs.
It is not aligned with the modern life (W) ” (201). Pupils pointed out that these customs
existed a long time ago and they are no longer suitable to the life nowadays. Thus
they compare the time when these customs were popular and appropriate to modern

times that these traditions no longer belong to.

To sum up, pupils used arguments in relation to geographical topics. More
non-arguments could be noticed in pupils’ statements, as well as a lack of evidence.
The evidences are supported by general information and they are almost the same in
most of the pupils’ argumentations. Apart from that, some pupils used many complex

argumentations.
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8. Discussion on the integration of argumentation in Geography lessons in

Vietnam

The present thesis originated from the question: “In how far is it possible to
integrate argumentation in Geography lessons in Vietnam?”. The results of this study
were structured in three parts. The first one analyzed the argumentation tasks in
Geography schoolbooks in Vietnam. The second part revealed the teachers*
perspectives on using argumentation in their lessons. The third part presented the
quality of pupils’ written argumentations. In this chapter, the research questions are

reviewed for discussing the empirical results by using the theoretical framework.

8.1 Review of the research question “In how far are argumentation tasks

integrated in Geography schoolbooks?”

The data showed that only 0.72% of the tasks are argumentation tasks in the
Geography schoolbooks in Vietnam. This is a low value when compared with the
number of argumentation tasks in German Geography schoolbooks (Budke &
Uhlenwinkel, 2011) (see Fig 8.1), although in both countries there is a limited number

of argumentation tasks in Geography schoolbooks.

8 1%
; 6.7
6
5
4
3
2
1 0.72
0
Vietnam Germany

Figure 8.1 Amount of argumentation tasks in the Geography schoolbooks of Vietnam and
Germany (Budke & Uhlenwinkel, 2011).

Most of the analyzed tasks in the German and Vietnamese schoolbooks require
learners to reduplicate their knowledge. Only a few tasks give pupils the opportunity

to express their opinions. Because of that, there are very few argumentation tasks in
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both of the countries” Geography schoolbooks. These reasons are the task focus on
curriculum, which concentrate on knowledge. The final test is important for learner

and it is focus on curriculum, too.

Although there is a limited number of argumentation tasks in the Vietnamese
schoolbooks, teachers can use argumentation in their lessons. They only use
argumentation if they understand its importance. For this reason, teachers’

understanding of argumentation was analyzed.

8.2 Review of the question “In how far do Vietnamese Geography teachers

understand argumentation?”

This part presents the perspective of Geography teachers regarding the

integration of argumentation in their lessons.

Teachers are afraid of
using argumentation in
their Geography lessons

Figure 8.2 Reason for the limited use of argumentation by teachers (own draw)

Geography teachers have various definitions for argumentation. All these

definitions are based on teachers’ experiences. Teachers refer to argumentation given
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their experiences, and not by referring to Toulmin’s (2003) theory or to Budke and
Meyer’s study (2015).

Teachers define argumentation as oral argumentation. The interviewed
teachers were not aware of the written argumentation (Budke et al., 2010; Budke &
Meyer, 2015), although it plays an equal role as the oral argumentation. The
dimensions of written argumentation are the same as the ones of oral argumentation:

reception, interaction and production (Budke et al., 2010, p. 184).

The role of argumentation in the perspective of teachers includes four elements
(see Fig 8.3). Teachers see the role of argumentation in education (Erduran &
Jiménez-Aleixandre, 2007; Budke & Meyer, 2015), but they did not reach the stage of
connecting these roles of argumentation and they did not understand the interaction

of these elements.

Develop learners’ Gathering information
knowledge
The role of
argumentation
Communication Reflection about
themselves

Figure 8.3 The role of argumentation in the perspective of teachers (own draw).

Teachers see the role of argumentation in developing pupils’ communication
skills, extending pupils’ knowledge, gathering information and reflection about

themselves.
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The perspective of teachers about the role of argumentation are not demanded
in a talking and writing in science. Argumentation involves both discussion and
writing about science and it is supported by scientific literacy (Erduran & Jiménez-
Aleixandre, 2007, p. 11). The interviewed teachers realized that argumentation
implies learners’ self-reflection, but they did not mention the reflection on the world,
as it is the task of argumentation to address both. Consequently, argumentation can
support critical thinking. Teachers did not see that argumentation can develop
reasoning skills and support pupils in enhancing their cognitive processes. Teachers
did not realize either that argumentation helps to develop social competencies and
they did not mention that argumentation can trigger the development of epistemic
criteria and support the integration in the scientific culture (Erduran & Jiménez-
Aleixandre, 2007; Budke & Meyer, 2015). Another aspect they were not aware of was
that argumentation can develop the pupils’ moral development. The Vietnamese
Geography teachers did not see the connection between the integration in the
scientific culture and the development of critical thinking that argumentation can

enable.

To sum up, the interviewed teachers had information about argumentation, but
they did not totally understand the importance of argumentation in Geography.

Therefore, they need to know more about argumentation.
8.3 The quality of pupils’ written argumentation

The empirical results showed that 133 pupils’ statements were non-arguments
and that 93 were argumentations [there are six pupils’ statements with two
argumentations each] (see chapter 7) out of a total of 220 pupils’ statements. The
quality of Vietnamese pupils’ argumentations is not so good. The quality of pupils’
written argumentations leaves room for improvement. The above-mentioned
problems (see chapter 7) in pupils’ argumentation match the results of previous
studies on argumentation in Vietnam (Tran & Nguyen, 2011; Nguyen, 2012; Trinh &
Nguyen, 2014; Ngo, 2011). These studies show that the Vietnamese school culture

has an effect on the quality of argumentation in Vietnam.
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There are many reasons for this (see Fig 8.4). Firstly, pupils are used to
reduplicate the knowledge presented in the schoolbooks. As opposed to that
argumentation is a method for problem-solving, in which a conflicting statement is
disapproved or affirmed through reasoning (Budke & Meyer, 2015). In Vietnam,
argumentation is not aligned with the schoolbooks, the time schedule (the schedule
of the lessons in schools). Secondly, a lot of the pupils do not know the argumentation
structure (Toulmin, 2003; Budke et al., 2010). Because of that, they did not include
all necessary elements in their argumentation. The last reason is that pupils do not
have more information on the discussed topic. Pupils use only the schoolbooks during
the lesson and they have very limited access to other materials in order to get

information for their argumentation.

The above-mentioned reasons are in interaction with each other (see Fig 8.4).
Because pupils do not know the argumentation structure, they do not produce
complex arguments. Pupils do not have more information for bringing good
evidences in their argument. Pupils are used to reduplicate the knowledge in the

curriculum, so they are afraid to express their own opinion on a Geography topic.

The
argumentations

skill of pupils is

Pupils are used
to reduplicate
the knowledge
in the
curriculum

Pupils use only

the -information
in the
schoolbooks

Pupils do not
know the
argumentation

structure

Figure 8.4 Reasons why the quality of pupils’ written argumentation is low
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The empirical results show that there are several reasons for the predominantly

low quality of pupils’ written argumentation. Is there a possibility to improve the

current situation? The most important here is the pupil, who need to know how to

formulate a good argumentation. This implies that the pupil has to be informed on

what an argument is and how to use the available information in the argumentation,

what source to use to collect information for the argumentation and so on. These

problems will be discussed in the next part.

After reviewing the theoretical framework and the empirical analysis, the

strengths, the weaknesses, the opportunities and the consequences to integrate

argumentation in Geography lessons in Vietnam (as presented in Fig 8.5) can be identified.

@rengths \ / Weaknes}

- Some teachers are aware of the
importance of argumentation

- Some pupils can use and develop
argumentation

- School managers encourage the
teachers to change their teachin
methods

A)portunities

- The curriculum has changed, it is
possible now to integrate
argumentation

- The schoolbooks and the
examination will soon change

- Some teachers want to learn new
methods to improve their teaching

skills . .
K / K - Role of the Unlversy

- There are only a few argumentation
tasks in the schoolbooks

- Teachers are afraid of using
argumentation in their lesson

- Pupils’ skills to formulate

argumentation are low
Integration of

argumentation /
in Geography
lessons in /

Vietnam \
Consequences

- Argumentation training for teachers

- Teachers should be allowed to have
higher ownership, choice and
responsibility in their lessons

- Development of didactical teaching
materials

- Change of school administration

Figure 8.5 Integration of argumentation in Geography lessons in Vietnam
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The first strength is that some teachers are aware of the importance of
argumentation for their lessons. Although argumentation is a new method for
Vietnamese teachers, they realized the significant role of argumentation. This is an
important reason for integrating argumentation in Geography lessons. Teachers
should use argumentation once they learn more about it. The second advantage is that
some pupils can develop argumentation when they apply it to a Geography topic.
Pupils can justify their opinions based on Toulmin’s (2003) argumentation structure.
The quality of some pupils’ written argumentations, as proven by the argumentation
analysis (Budke & Uhlenwinkel, 2011) is good. This may be viewed as a strength,
since there already are some pupils, who can do good argumentation. This could be a
starting point for using argumentation in schools. Another strength in integrating
argumentation is represented by the school managers, who are encouraging teachers
to improve the quality of their lessons. They are supported also by the new
curriculum, where argumentation is seen as a new methodology, not only for teachers,
but also for pupils. Due to the fact that it is a new approach, it is a challenge to use

argumentation in the lessons.

A lot of the interviewed teachers are afraid to use argumentation in Geography
lessons. This constitutes the first weakness mentioned in the above figure. Teachers
listed many disadvantages in integrating argumentation in Geography lessons (see
chapter 6) because of their resistance to change their lessons. Some teachers fear
argumentation because they are used to teach by using traditional methods such as
lectures, discussions and group-working. They are not ready to use argumentation in
their lessons. The second weakness is that there are only a few argumentation tasks
in the schoolbooks because the curriculum focuses on knowledge (see chapter 3).
This is an obstacle for integrating argumentation. The argumentation tasks are limited
in the schoolbooks and teachers plan their teaching on this media. Therefore,
argumentation is not used often in Geography lessons. Another weakness is the
pupils’ argumentation skills. Although learners got information both from their
teachers and the schoolbooks, they mainly did not use them to formulate good

evidences for their argumentation. These problems exist because pupils did not know
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the structure of argumentation and have limited exercise. They did not know how to

formulate good argumentations on Geography topics.

The education system is changing in Vietnam nowadays. There is a great
opportunity to use argumentation in the future. The general educational goal has been
stated in the new curriculum. The Geography curriculum is changing as well (see
chapter 3). Also the schoolbooks and the school administration are being revised.
According to the new curriculum, the schoolbooks will offer pupils more open topics
during the lessons (see chapter 3). There will be more learning activities outside the
school, such as field trips, experiential learning, etc. This is an opportunity for pupils
to shape their opinions based on their observations. Pupils have thus more chances to
get further information on the topic under discussion and to use it as evidence for
their argumentations. Additionally they have increased possibilities to talk and to

share their opinions during the lessons.

Teachers will be retrained in the process of educational development. The new
curriculum and the new schoolbooks will be introduced to the teachers. They will
lean to use methodologies that can develop the learners’ creativity, self-reflection and
self-development during the lessons. These changes also offer opportunities to use

argumentation in Geography lessons in Vietnam.

Another opportunity is represented by teachers, who want to learn about new
methodologies that can be used during the lessons. Most of the interviewed teachers
answered the question “Would you like to use argumentation in the
future?” positively: “...yes, I will use argumentation in the lessons, if I have more

information about argumentation...” (01).

These consequences are triggered by the identified strengths, weaknesses and
opportunities to integrate argumentation in Geography lessons (see Fig 8.5). Among
them there are: teacher training with argumentation, multi-materials in using
argumentation in Geography lessons, teachers’ demands for more freedom in
teaching, responsibility and school managers’ role in the desired improvements.

Besides that, the role of University is a key-factor in this process.
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The first consequence is that teachers should be trained on how to use
argumentation. As this study showed, there are many reasons to conclude that teachers
do not have enough information about argumentation. Therefore, argumentation
training is the key point in the integration of argumentation in Geography lessons in
Vietnam. The structure of argumentation (Toulmin, 2003; Budke & Uhlenwinkel, 2011)
needs to be introduced to the teachers, as well as he process of argumentation. This step

is important not only for teachers, but also for pupils.

The second consequence is that teachers should be allowed more freedom and
responsibility in their lessons. Nowadays, teachers depend on the curriculum and the
final test, which are designed by school managers. Additionally, teachers must follow
the time schedule in the school. To use argumentation in Geography lessons, they should
have more responsibility for their lessons and more freedom to decide how to teach.

Furthermore, teachers could integrate more various teaching techniques in the lessons.

The third consequence is the development of didactical materials for
Geography lessons, which can be used to train argumentation. Apart from that,
teachers need more materials such as books, magazines and other materials available
in the school. Many teachers expressed their wish to use the internet for helping pupils

get additional information for their argumentations.

The fourth consequence is the change of the school regulation, so that not more
than 30 pupils are allowed in a class. The methodology in pupils’ learning control
should be changed, as well as the one applied to retraining strategies. Most of the
teachers need to know more about the new methodologies to be used in their lessons.

The school managers should organize more workshops for re-training teachers.

These consequences for integrating argumentation in Vietnam are similar to
those described in the study of Leder (2017), who analyzed Indian Geography
lessons. Firstly, the curriculum, the schoolbooks and the examination must change.
New selection and evaluation criteria are needed. Secondly, teachers need to be
encouraged by allowing them more freedom, choice and responsibility to structure
contents and methods according to the needs of their pupils. They also need to be
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retrained on new teaching methodologies such as argumentation. Teachers need more
materials to use for argumentation in their lessons. They also need the information
and communication technology in their schools. This is necessary not only for
teachers, but also for pupils (Leder, 2017, p. 270-274).

University plays a significant role in the process of integrating argumentation
in Geography lessons in Vietnam. The consequences concerning the University are
presented in figure 8.6. A very important consequence should be that argumentation
in Geography lessons is researched in the University. There are many studies on
argumentation in Geography lessons in several countries, but there is very limited
research on argumentation in Geography lessons in Vietnam, especially for the new
curriculum. Possible topics for research on argumentation are the interaction between
reception and production of argumentation. What are the problems that pupils
encounter in this process? Based on the results, related methodologies may be
updated in order to improve the quality of pupils’ argumentation. Another research
focus may be on the way argumentation could be used to improve pupils’

qualification in the school.

The second consequence targets the argumentation training for students, so
that they can use argumentation in their lessons once they become teachers. There
are, for example, 168 Geography students in 2018 registered at the Dong Thap
University. Argumentation training for these students is very necessary for the

process of integration of argumentation in their future Geography lessons.

The third consequence is the development of methodologies for the promotion of
argumentation competencies. Various methodologies can help pupils to reach a higher
level of argumentation in the lessons. Therefore, studies in methodologies for applying

argumentation are necessary not only for students, but mostly for school teachers.
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The last consequence targets workshops on argumentation for Geography high
schools teachers. As there is a high challenge to apply argumentation in Vietnamese
schools, argumentation modules could be designed and implemented in schools.
These modules could start with the development of a topic for argumentation in

Geography lessons and afterwards it should be discussed how teachers can prepare
argumentation materials for their classes.

Argumentation
research

T

G h The role of University Argumentation
eograp ,y in the integration of training for
teachers < argumentation in L students

workshop on

) Geography lessons
argumentation

- )

Development of
methodologies for
argumentation

Figure 8.6 Consequences for the University in the process of integrating argumentation in
Geography lessons
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8.4 Outlook

The use of argumentation in Geography lessons is a challenge for further
research. How to use argumentation in Geography lesson in order to reach the new
goal of the new national curriculum and to implement the necessary methodologies
(see chapter 2) is an important research question which should be addressed in future
studies. Otherwise, how to use argumentation in Vietnamese school conditions may

also be a topic for further research.

The next outlook answers the question “How could argumentation be used in
all Vietnamese schools?”. Therefore, a possible research question is “How can a
network be developed for Geography teachers using argumentation in Geography
lessons not only in the Mekong Rivers Delta, but also in the whole country?”. In order
to do that, the complete argumentation module, adapted to Vietnamese schools, has
been designed. More argumentation workshops with school teachers are being
designed. The usage and the evaluation of argumentation in different schools can be
used as a tool to improve and extend the network of sharing experiences with

argumentation among Vietnamese schools.

Another path that could be followed is the pupils’ quality of argumentation.
The aim of this outlook investigates how the quality of pupils’ argumentation in
Geography lessons could be improved. The empirical analysis in this study showed
that there are several factors that affect pupils’ argumentation. Appropriate
methodologies to increase the use of argumentation in Geography lessons with the

goal of improving pupils’ quality of argumentation could also be researched.
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Annex

Annex 1: Geography teacher’s interview questions (Chapter 6)

- What do you think about argumentation?

- In how far can children develop their skills and understanding by using
argumentation? (please illustrate both possibilities and problems)

- In how far have you been trained to teach argumentation in your classes?
- What can pupils learn by using argumentation in Geography lesson?
- How important is argumentation in Geography lessons?

- Which topics in Geography do you consider suitable for pupils’ argumentation?
Please motivate your choices.

- How far is it possible to teach argumentation using textbooks?
- In your opinion, for which age level can argumentation be best applied in Vietnam?

- How can you encourage your pupils to develop their argumentation skills? Which
methods are useful?

- To what extent is it possible to integrate argumentation in Vietnamese Geography
lessons? (please illustrate both possibilities and problems)

- What advantages and disadvantages do you encounter when you use argumentation
in your classes?

- What changes are needed for integrating more argumentation tasks in your
teaching?

- Where do you need support in this case?
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Annex 2. Geography lessons in the schools (pictures).

Picture 1. Geography lesson in upper secondary Picture 2. Pupils are discussed in the upper
schools secondary Geography lesson

W

THAY THI DUA DAY T6T, TR0 ThI 00 e vy

Picture 3. Pupils are discussed in the secondary Picture 4. A Geography lesson in secondary
Geography lesson schools
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Picture 5. A Geography lesson in secondary schools Picture 6. A Geography lesson in secondary schools

Picture 7. A Geography lesson in upper secondary Picture 8. A Geography lesson in upper secondary

schools schools
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Picture 9. Geography teachers team (who are Picture 10. Argumentation methodology

integrated argumentation in Geography lessons) which is applied in the Geography lessons (the
green leaves are agree with the statement,
red flowers are disagree with the statement)

Picture 11. Pupils write their argumentations in the Geography context
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Annex 3. List of Geography teachers who is interviewee in this project

No Name Schools Female Years of Time of the
experiences | conversation
in teaching (minutes)
geography

(Years)
01 | Nguyén Ngoc Tam Binh Thanh Trung 11 23
02 | Huynh Thi Mong Tuyén Binh Thanh Trung X 7 17
03 | Ho Thi Kim Hué Lap Vo 2 X 16 14
04 | bang Thi Ngoc Thao Cao Lanh 1 X 11 31
05 | V0 Thi Thanh Truc Cao Lanh 1 X 22 17
06 | Tran Thi Lé Thu Tran Quéc Toan X 7 12
07 | Ng. Thi Anh Nguyét Thap Muoi X 7 15
08 | Bui Thi Ngoc Diém, Tran Quéc Toan X 23 25
09 | V& Thi Thanh Tric Tran Québc Toan X 18 12
10 | Lé Vin Théng Chéu Thanh 1 11 13
11 | Nguyén Thi Giang Chéau Thanh 1 X 4 8
12 | Tran Thi Trac Loan Chéu Thanh 2 4 13
13 | Ng. Thi Thanh Tuyén Nguyén Du X 9 23
14 | Pang Van Pua Giong Thi Pam 13 15
15 | Nguyén Thi Diém Lé Nguyén Quang Diéu X 13 16
16 | Nguyén Thé Ngoc Lai Vung 2 13 27
17 | Nguyén Anh Héng Lap Vo 2 X 12 7
18 | Huynh Thi Thu Lap Vo 2 X 12 8
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19 | Tran Thanh Binh Tran Van Niang 12 !
20 | Nguy&n Thanh Hoa Lip Vo 3 12 8
21 | Nguyén Vin Manh Thanh Binh 2 12 10
22 | Nguyén Ba Thanh Thanh Binh 2 11 14
23 | Nguyén Vin Lo Thanh Binh 2 25 14
24 | Nguyén Vin Qui Thanh Binh 2 12 7
25 | BUi Thi Thanh Loan Tran Vin Ning 7 13
26 | Tran Thanh Céng Lap vo 2 35 38
27 | BUi Thi Mai Uyén THCS Phuong Tra 16 16
28 | Pham Thi Ngoc Vang Lip Vo 1 25 21
29 | Trin Quéc Tuén Lip Vo 1 20 8
30 | Lé Hoang Ding Em Lip Vo 1 12 6
31 | Van Thi Chic Thuyén Lap Vo 3 6 17
32 | Huynh Hitu Tri Nguyén Vin Khai 34 11
33 | Nguyén V& Thanh Tin THPT Cao Léanh 2 8 12
34 | Huynh Ngoc Diing THPT Cao Lanh 2 14 13
35 | Nguyén Thi Thay Duy | THPT TP Cao Lanh 6 10
36 | Nguyén Thi Thiy An THCS Kim Héng 12 6
37 | Vi Kim Long THCS Nguyan T 030 1
38 | Ng. Thi Thanh Phuong | M§ An Hung B 030 38
39 | H3 Thi Hang Van M§ An Hung B 14 12
40 | Chau Thi Ut Chin THCS Tan My 14 10
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Annex 4. Geography teacher’s perceptions in Argumentation

Question:

What do you think about argumentation?

Code

Content

01

Chac c6 I8 trong qua trinh day t6i chua tirng str dung dén phuong phéap nay, qua phan thay
giai thich ndy gio thi c6 I& cai phuong phap 1ap luan nay né c6 hudng tich cuc nao do gitp
cho céc em n6 dé dang linh hoi kién thirc hon.

03

Phuong phép 14p luan 1 phuong phap ma dwa ra mot van dé ma hoc sinh c6 thé phat trién
k§ nang phan tich, nhan dinh van dé d6 va né néu ra cau tra 10i. Kha nang van dung vao
duoc va rat la hay

04

t6i chua c6 nghe vé phuong phap 1ap luan, tdi chi nghi né giéng nhu 1a dang goi mé hoic
dat cau hoi, roi gido vién s& giai trinh hozc 1a s& gom lai kién thirc do, t6i nghi 1a nhu vay,
c6 thé nd tring tén hoac nd bién tau cua mot sé phuong phap khéac. Tir 1ap luan 1a chua ting
nghe

06

Lac hoc ¢6 nghe néi dén phwong phéap thao luan méi nhung dé chi & mirc do dé cap thai,
khong sir dung nhiéu, nén con han ché

10

Phuong phéap nay rét 1a hay nhung ma trudc dén nay chua duoc tiép xuc, chua tiép can,

14

Dbi véi phuong phuong phap nay van dung dugc va van dung rat tot, vi hoc sinh hoc bing
nhitng cau hoi tai sao va phét trién ky ning 1ap luan cua hoc sinh thi d6 1a tét, cd thé van
dung duogc hét & cac viing ndng thon hozc 1a thanh thi

15

Phuong phap 1ap luan theo t6i nghi 1a mot phuong phap gitp cho hoc sinh cé thé tu phat
biéu duoc y cua minh, néu khdng hiéu dugc van dé nao cd thé tim hiéu hoic nghién cau &
ban, hoi & thay cd, hoi & ban va tham chi tuy minh dua ra y kién, 1ap luan y kién riéng cua
minh dé cho céc ban phan tich

17

Dbi véi t6i, tdi nghi né gidng nhu phuong phap néu van dé

18

C6 nghe nhung chua hiéu lim vé phuong phép nay

20

Pay 1a phuong phap kha méi mé va dén gio thi toi chi nghe néi théi, chwa ¢ van dung. Hy
vong t6i dugc tiép thu phuong phap nay dé toi van dung tét vao qué trinh day hoc ciia minh

205

MG&i nghe tén phuong phap nay nhung chac qua trinh day c6 sir dung nhung chung ta khong
biét, vi du nhu dwa cha diém dé cho hoc sinh tranh luan, trinh bay van dé d6 dé hoc sinh rat
ra vi sao dung, vi sao sai dé cac em thay rd ra noi dung

206

Nhu vy dé tra loi cu hoi ndy hoc sinh phai dua ra. Tai sao nén nong nghiép viét nam dang
chuyén dan da dang nhu thé? Hoc sinh dé tra 10i phai tu duy, hoc sinh phai tim hiéu théng
tin, lwom lat nhitn kién thicc ma cac em biét, cac em hoc duoc dé trinh bay van dé. Theo
thay van dung vao chuong trinh dia 1i c6 dwoc khdng
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- Céi d6 tot, thuong toi hay 1am, toi rat hay lam. Néu lap luan thi mang tinh nhan thic ca
nhan. Tach riéng no ra thi chua chic no dén chén Ii khoa hoc, vi vay phai c6 thao luan hoic
tranh luan. C6 thé cd nhiéu Iap luan ca nhan khac nhau, trong d6 c6 thé tranh luan thi nguoi
hoc s& nghe va tim dugc mot 1ap luan dung nhat, tét nhat. Cai d6 hay

- Lap luan 1a khau dau tién can thiét trong qué trinh hoc tap.

207

Phuong phap luan theo t6i hiéu thi ngudi gido vién dat ra mot van dé dé yéu cau hoc sinh
giai thich hogc chiing minh so sanh, phan bién vé mot van dé duoc néu ra

Vi du nhu khi day vé dia li 16p 6, n6i vé phuong phap tinh d6 cao cia dia hinh, gi&o vién
huéng dan hoc sinh tinh dudong ddng muc, sau khi hoc sinh biét dugc dic diém cua cac
dudng dong mirc, vi du nhu 1a dic diém nhu 1a d6 doc ciia duong dong mirc, ¢ thé yéu cau
hoc sinh cho biét theo em thi huéng sudn nao di tir chan nui 1én dinh ndi thuan loi hon, theo
em em chon hudng nao va vi sao? Di theo hudng do thi co thuan loi gi, kho khan gi

208

Hoc sinh thich lap luan tir thuc tién, tir nhitng kién thuc trong bai hoc va giao vién co goi
ma 1ap luan két hop véi nhitng kién thire thuc té bén ngoai va thay hoc sinh thich tha hoc.

209

Phuong phép 14p luan nay ciing dugc di tap huan & can tho mot 1an va vé trién khai nhung
ddi véi truong thue hién thi con gap nhiéu kho khan, vi chwa dai tra, chi mot sé gido vién
thuc hién. ban than hoc sinh 1ap luan, trinh bay mét van d& con han ché, so véi nhiing truong
& do6 thi khac

211

Theo t6i thi phuong phap 1ap luan nay rat hay

212

Phuong phap 1ap luan theo t6i nghi 1a ¢6 2 van d¢, van dé 1a nguoi ta dua nhan dinh ra dé
tir d6 phan tich, chirng minh nhan dinh. Thir 2 1a c6 phuong phap quy nap, nghia 1a nguoi
ta khi d& phan tich rdi thi s& chdt lai van dé.

- Pit tinh hudng c6 van dé. Em 1a ngudi budn ban, em dem dén chd dong ngudi hay it nguoi.

213

Co, tdi c6 tim hiéu vé phuong phap 1ap luan va t6i thay phuong phép nay that ra khong thé
phd bién dai tra, ma chi phd bién 1a hoc sinh & nhimg trudng c6 nang luc kha trg 1én, vi
nhitng hoc sinh binh thudng, khi cac em 1am bai, cac em dién giai nhirng van dé cac em dua
ra nhan xét, danh gia cua minh, cac em c6 thé dua ra nhitng bién phéap, dé xuét thi nhiing
hoc sinh d6 14 nhiing hoc sinh ¢6 kha nang 1ap luan tét, thong thudng déi véi hoc sinh phd
thong thi d6i tugng hoc sinh nay nam ¢ céc 16p ban A, hoic 16p chon.

217

Tbi di c6 nghe, va t6i nghi 1a phuong phap 1ap luan nay s& 4p dung vao cap cao hon, vi du
nhu cap 3 hoic 13 1én cao hon thi hoc sinh ¢6 kién thirc viing nén c6 k¥ nang néi, k¥ ning
lap luan chat ché va nhitng em I6p nho thi viéc 1ap luan khd, ngay viéc hoc sinh dung Ién
tra bai con ap a, ap Ging, néi chura thanh cau nén viéc sir dung phuwong phap 1ap luan toi chua
c6 ap dung & trung hoc co s&

218

Phuong phap 1ap luan nay ciing tuy theo bai. Trong bai dia hinh thi cling c6 dang lap luan
nhu minh hoi tai sao, giai dap va bat hoc sinh lap luan y do, dat vin d& hoi hoc tro Iap luan
vén dé do dung hay sai, néu diing 1a ghi bang, hoc tro ghi bai ludn.

125




Question: What advantages and disadvantages do you encounter when you use argumentation
in your classes?

Code

Content

01

Thuan loi theo t6i khi minh dua ra mét cha @é thi hoc sinh cé thé tim hiéu dugc qua cha dé
d6 no c6 thé dong ndo va no ciing c6 thé tim ra duoc cau tra 1oi dé dang hon nhirng bién phép
binh thudng.

02

- Ciing it do

- Néu ap dung vao thi c6 nhirng thuan loi vin dam bao kién thuc, noi dung bai hoc van dam
bao, minh phai xap xép ndi dung ciia bai hoc theo chuan kién thic va ki nang minh van dung
ti da thoi gian 45 phit van du, van dam bao da ndi dung kién thirc k§ nang va minh c6 thé
str dung phuong phap nay.

04

Ban than co6 diéu kién nghién cau, cd kién thire vé bai day, ¢6 ndi dung chinh vé bai d6. Thuan
loi thir 2 14 co s& vat chat caa lop d6 co. Pdi twong hoc sinh quan trong nhét cac em biét hop
tac vai gido vién, ky thuat nay khdng dé, dau gio toi di la gido vién, cubi gio toi van nhic
nho.

Déi voi mon Dia |i thi sir dung 1ap luan d& hon rat nhiéu. vi mén dia thi dung cu truc quan
nhiéu, thir 2 12 ndi dung mén dia Ii lién quan nhiéu dén doi sbng, truc tiép doi sdng cua minh,
nhitng chuyén nhé nhit cua doi séng vi du nhu méi truong thi hoc sinh lién hé nhiéu hon,
kinh té thi nhiing s6 liéu théng ké bén kinh té lién hé tryc tiép hon. Vi dic diém cua mon hoc
dia Ii 1a cac em lién hé nhiéu vai thuc té, lién hé nhiéu vai ban than, c6 thé rat dé ap dung
phwong phép 1ap luan nay ciing nhu nhiéu phuong phap khac. Vi dic thd cia mén dia Ii 1a
vay

07

- Nghia 1a hoc sinh c6 thé tim dugc nhitng thong tin vé may bay airbus nhu thé nao, c6 thé tai
duoc trén mang nhitng doan video vé duong ham qua bién Mangxo, ma diéu ndy khong phai
don gian hoc sinh nao ciing 1am dugc, tirc 12 hoc sinh biét van dung nhimg phuong tién truyén
thong dé phuc vu cho bai hoc va do 1a diéu gi4o vién muédn gido duc cho hoc sinh, 1a hoc sinh
phai biét phéat huy nhiing tién b cua nhitng phuong tién truyén thong dé phuc vu cho viéc
hoc cha khéng chi la nhitng viéc khac, va cac em di 1am duoc diéu nay va nguoi gido vién
rat vui va rat hanh dién véi nhiing viéc ma hoc sinh da lam duoc.

- Thuan loi thi mac du 1a viing néng thon nhung da c6 dugc nhirng phuong tién hién dai nhu
may tinh duoc cac gia dinh trang bi, phuong tién tai chd di c6 tai nha nén hoc sinh thyc hién
dé, thir 2 1a trinh db tin hoc cua hoc sinh duwoc nang cao nhiéu hon nhd viéc hoc sinh ¢6 hoc
nghé & 16p, hoc tin hoc trén 16p, c6 diéu kién ning cao trinh d6 tay nghé va phai tu 1am duoc
nhitng phan gido vién yéu cau, thiét ké dugc nhitng chuong trinh ma giao vién yéu cau. Quan
trong la y thuc hoc tap cua hoc sinh dugc sy giao duc cua gido vién thi hoc sinh cé dugc y
thirc hoc tap tét hon

14

Hoc sinh sé thich hoc bang hinh thic nay hon,

16

D6i véi chuan kién thic va ki nang co mot thuan loi 1a gido vién bam vao d6 dé giang day,
ndi dung trong chuan kién thirc va k§ ning 1a noi dung tdi thiéu ma hoc sinh phai dat. Sach
gi4o khoa dia Ii hién nay c6 mét lgi thé tir khau trang tri, trinh bay, hé théng cau hoi, tuy nhién
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c6 khé khian 13 ngi dung kién thirc qué nhiéu, khi vao day roi thi néu khéng bam theo chuan
kién thirc va ky nang thi minh khong xac dinh dwoc dau 1a ndi dung chinh hoc sinh can phai
hoc. Vé chuong trinh thi hién nay ciing ty do hon, 12 bd ¢6 cong vin huéng dan dé giéo vién
chu dong trong viéc xay dung khung phan phdi chuong trinh, va & trudng thi da thuc hién
viéc nay, khdng nhat thiét 1a phai dén tuan do, tiét 6 gido vién phai day bai d6, ma gido vién
c6 thé dwa vao chon kién thic day hoc theo chi dé

18

Thuan loi 1a hoc sinh s& hiing tha trong qua trinh day hoc. Vi du nhu minh dua ra van dé cho
hoc sinh lya chon cai nao dang nhat thi trong du hoc sinh s& suy nghi, tim toi nhitng giai dap
dé dua ra dugc nhan dinh céi nao 1a cai dung nhat. Thuong thi ddi voi nhiing hoc sinh 16p A
thi s& hay hon, con vai 16p CB thi hoi kho tai vi kha nang 1ap luan khong bang

20

Nhu vay la toi ¢6 van dung nhung t6i van dung chua sau. Nhu vay thi phuong phap nay kha
méi va kha hay, hy vong sau nay duoc trién khai déng loat dé gido vién biét va hoc hoi kinh
nghiém thém

203

Day 1a mot phuong phap mdi, minh thay hay, cd thé sir dung dwoc theo dang chu dé

205

Hoc sinh tu 1am chii thoi gian dé c6 thé khai thac noi dung caa minh hing tha hon, vi minh
dua ra ndi dung nao d6 dé tu hoc sinh khang dinh minh nén céc em sé thich tha hon,

206

Cai d6 tot, thuong t6i hay 1am, t6i rat hay lam. Néu lap luan thi mang tinh nhan thirc ca nhan.
Tach riéng no ra thi chua chic né dén chan Ii khoa hoc, vi vay phai c6 thao luan hoic tranh
luan. C6 thé co nhiéu 1ap luan ca nhan khac nhau, trong d6 c6 thé tranh luan thi ngudi hoc s&
nghe va tim duoc mét Iap luin dang nhét, tot nhat. Cai d6 hay

208

Str dung phuong phap 1ap luan vao thi hoc sinh cé tap trung, c6 nghe

215

Thuan loi 1a di vai gido vién tré c6 nhiéu thoi gian dé dau tu, tiép can véi nhiéu nguon théng
tin hon, duoc hoc tap thi kién thire phong phi hon.

Disadvantages

Code

Content

01

Kho khin 14 dua ra chii dé néu nhu gip hoc sinh khdng chiu tu duy thi ¢6 18 phuwong phéap nay
&p dung khong duogc. Khi dat cac em nay vao mot tinh hudng can giai quyét thi bat budc cac
em nay phai tu duy, dong ndo. Céi thir 2 nita 1a c4c em can phai c6 kién thirc bo mdn cy thé
nao d6 mdi van dung vao dé tra 1oi cau hoi gido vién dit ra

02

- Tai vi da phan cac em khong c6 thoi gian dé dau tu vao mdn dia ndy, cai mon ma theo céc
em va gia dinh 1a mon khong phai 1a mon chinh dé cac em thi dai hoc, cho nén cac em it dau
tu, cho nén nhiing em c6 k¥ ning giao tiép nhiéu thi cac em mai c6 kha niang tng xu tot doi
Véi nhitng cAu hoi cua gido vién dua ra. Noi chung la da phan cac em chua c6 diéu kién dé
dau tu, chua tham khao them nhiéu tai liéu, cc em khong co diéu kién tiép thu nhiing théng
tin dai chiing nén kha ning 1ap luan caa cac em con han ché, chi c6 mot sé em c6 ki ning
giao tiép t6t thdi thi cac em lap luan dugc.
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- Hoc sinh con thy déng nhiéu, hoc sinh khong thich mén hoc nén chua c6 su dau tu, cic em
chu tam dén nhitng mdn chon thi dai hoc 12 nhiéu, nhitng mén khong chon thi dai hoc thi cac
em khong dau tu, khong co nhiéu kién thirc dé phét biéu

03

Dbi véi 16p A, hoc sinh suy nghi va tham gia t6t, 16p co ban da s6 hoc sinh yéu, kha nang tu
duy khoéng co, it chiu suy nghi hon 16p A.

04

- B6i véi hoc sinh phé thdng thi bat budc cac em phai ghi tap, mdi lan tdi s& noi véi cac em
tiét sau co s& kiém tra tap cuia cac em, cac em can ghi bai day du thi cac em s& ghi bai, maic
du vay van con vai em khong ghi bai, tdi s& hoi tai sao cac em khong ghi bai, cac em bao ghi
khéng kip thi gi4o vién s& hudng dan cho hoc sinh cach ghi bai, con van dé hiéu bai thi hoc
sinh s& hiéu va ghi bai duoc.

- L6p nay thi cai 1ap luan con yéu, cac em tra 10i theo sy suy nghi cam tinh cia minh 1a chinh,
nghi gi thi phat biéu nhu thé. N6i chung la hoc sinh n6 1ap luan chwa sau xac lim, nhung t6i
van chap nhan duoc, tai vi cach hoc sinh hiéu nhu thé nao thi tra 1oi nhu vy né hay hon, toi
cam nhan nhu vay.

05

- T6i thay no ciing rat can thiét, vi hién nay kha nang 14p luan cua phan 16n hoc sinh ¢ tinh, ¢
truong huyén con yéu lim. N6 ciing c6 thé van dung vao cac moén khac nhu van, tiéng anh 1a
hién nay nhirng bai viét cac em diém thap, do kha nang 1ap luan ciia em chua t6t, n6i chung
14 do kha nang 1ap luan

- Do day khong cé phwong tién hién dai thi cac em nham chan, chir néu 16p nay c6 may chiéu,
1a gido vién chiéu hinh anh 1én thi cac em s& tich cuc hon, cht thuc ra, hé thng cau hoi thi
van nhu vay, véi lai tam i caa hoc sinh 16p A la khong thi Dia li, ngay tir 16p 10 cac em da
chon khéi thi, hoc sinh da hoc léch, nén cac em khong dau tu, 16p nay do khong cé thoi gian,
t6i khong din trudce, chir néu din trude thi cac em ciing dau tu nhidu hon

06

- Hoc sinh s€ khai thac dugc nhirng ndi dung nao, nhirng ndi dung ma cac em tim hiéu thi cac
em s& nhé nhu thé ndo, cac em phai nh¢ nhiing van dé trong tam

- Trong sudt qué trinh day hoc, do thoi gian tiét day it ma noi dung nhiéu nén gido vién phai
chay theo thai gian, nén phai dam bao kién thuc trong tam, it khi ndo té chirc cac hoat dong,
chi khi nao gido vién c6 diéu kién du gio hodc hoi thao gi d6 thi méi chuan bi cho n6 cu thé,
ro rang, con trén 16p thi giao vién thoai mai, giao vién dua 1én mot van dé rat thoai mai dé
dua 1én cho hoc sinh chir khéng phai b6 budt noi dung phai dam bao nhu thé nao, thoi gian
phai nhu thé ndo, c6 khi cho ca nhom thao luan, hoic 1a d6i v6i nhitng bai cin ¢ sy tim hiéu
cuia ca mot tap thé thi toi co thé giao nhiém vu truéc..

- R4t kho khan vi sy hop tac caa hoc sinh it, khdng c6, su hitng thii caa hoc sinh déi véi mén
dia khdng thich thi minh t6 chirc cho cac em d6 no ciing that bai.

- Néu gi4o vién cho cha dé nao d6 thi hoc sinh phai c6 thoi gian dé hoc sinh tim kiém, xu ly
thong tin, Nhung diém kho khan 1a kién thic ciia hoc sinh nhiéu khi lan mang, nén giéo vién
phai nam viing kién thire. B4i véi trinh d6 kién thice cua hoc sinh & dau cap thi kha ning xir
ly thong tin, tap hop lai théng tin thi s€ gioi hon nhitng hoc sinh c6 kha nang trung binh

07

Kho khan 14 viéc thuc hién nay né khong thudng xuyén, néu nhu phuong tién vat chat day da
thi tiét day nao ngudi gido vién ciing c6 thé 1am dugc viéc d6, nghia 1a mdi tiét, mdi bai hoc
nhu vay s& phan cong luan phién cho tirng em trong 16p dé mdi em déu co co hoi dé 1am viéc
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thi n6 s& hiéu qua hon va phat huy duoc tinh than hoc tap cua tat ca hoc sinh trong lép chi
khéng chi mot s em noi troi, va diéu ma gido vien mudn 1a hoc sinh nao ciing c6 kha ning
lam dugc viéc do, mac du day la trwong huyén, khong phai 1a trueong chuyén.

- Chi khoang 1/3 hoc sinh trong 16p

08

Nhung do diém kho noi chung 1a lién quan dén chuyén thi cir cua hoc sinh, dé do so ra. Moi
truong thiét ké phan phdi chuong trinh, trinh s gido duc duyét, Itc nao khi kiém tra, IGc nao
khi giang day. Khi kiém tra danh gia phai dua trén chuan kién thirc va ky nang, két hop véi
kién thirc tir sach gido khoa, két hop vai cac phuong phap trong qua trinh giai day, vi du nhu
t6i thoi diém do thi phai thi, toi thoi diém thi dén giai doan kiém tra, thanh tra c6 dam bao
dugc nhitng ndi dung trong chuan kién thuc va ki nang, nhitng quy trinh, thoi gian day hoc,
néu gi&o vién sai thi s& bi phé binh, khién trach, nén khong dugc phép giang day theo chu de.
Néu thuc hién theo chu d& van dugc, nhung & mét mang, mot phan nao théi chir thuc hién
xuyén subt ma chii dong nhur thé no gidng nhu khoan cho minh giang day lam sao anh day
cho hiéu qua, rdi két hop cac phuong phap nhu thé nao & minh chu dong trong tiét day thi
khong dugc phép.

10

Hoc sinh cua 16p du gio hom nay 1a 16p 10A8, ddy 1a 16p vé mac hoc luc khong phai 1a té
lim, nhung qua mot s6 tiét day tir diu nim dén nay thi tu duy séng tao thi hoc sinh chua co,
nén viéc giai quyét cac cau hoi chua dat yéu cau mong mudn, ciing trong pham vi tiét hoc nén
dirng lai & chimg muyc nhat dinh chi khdng phan tich hét, sau nay c6 tiét 6n tap s& quay tro
lai d@ hudng dan hoc sinh sau hon

13

Phong cach 1ap 14p caa hoc sinh hién nay khong duoc chit chg, theo nhu cach noi cua tudi
teen gio thi cac em sir dung ngdn tir khdng tot, néu nhu chiing ta str dung phwong phap nay
s& rén luyén dugc ki nang noéi, ky ning giao tiép va phét biéu truéc dam dong, sir dung ngon
tir s& hay hon, con kho khin thi nhitng em it phét biéu thi mat nhiéu thoi gian. Khong chi
riéng mon dia li ma tat ca cac mon phai ap dung, vi du nhu mén ngir vin, mon ngit van néu
cac em thich tha rén luyén nhu thé thi &én mén dia |7 rat dé.

14

Kho khan 1a hoc sinh hién nay chi quen cach tiép thu théng tin tir gido vién, gi4o vién day thi
hoc sinh phai biét duoc noi dung bai va giéo vién cung cap kién thirc, con bang phuong phap
nay thi hoc sinh s& rat ra kién thirc tir phan minh hiéu. V& khau yéu cau chuan bi, thi hoc sinh
khéng cé chuan bj gi, hoc sinh khdng biét trong bai hoc cin phai chuan bi gi va chuin bi thém
nhu thé nao? Do d6 hoc sinh hay bi dong trong vin dé d6. Nhirng théng tin méi thi hau nhu
hoc sinh khong cap nhat dugc. Hoc sinh tai trudng thi c6 didu kién tiép can internet, hoc sinh
tim thdng tin ngoai gio hoc dé hd trg thdng tin thém cho tiét hoc caa minh.

16

- Kho khan khong nhiéu, néu giao vién c6 tm huyét vai nghé thi s& khac phuc dugc nhiing
tré ngai nho do théi. Nhitng kho khin cua thé vi du nhu do xu huéng chay theo thi truong, it
quan tam dén noi dung kién thirc, it suu tam, it cap nhat hé thong thong tin dé cung cip cho
hoc sinh va ciing rat kho dé dinh hudng phat trién ning luc cho hoc sinh sau nay.

- D4 vai chuan kién thire va k§ nang c6 mot thuan loi 14 gido vién bam vao do dé giang day,
ndi dung trong chuan kién thirc va k§ ning 1a noi dung tdi thiéu ma hoc sinh phai dat. Sach
gido khoa dia Ii hién nay c6 mot lgi thé tir khau trang tri, trinh bay, hé thong cau hoi, tuy nhién
¢6 khé khian 13 ngi dung kién thirc qué nhiéu, khi vao day roi thi néu khéng bam theo chuan
kién thirc va ky nang thi minh khong xac dinh dwoc ddu 12 ndi dung chinh hoc sinh can phai
hoc. Vé chuong trinh thi hién nay ciing tu do hon, 1 bo c6 cong vin huéng dan dé gido vién
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chu dong trong viéc xay dung khung phan phbi chuong trinh, va & truong thi da thyc hién
viéc nay, khdng nhat thiét 1a phai dén tuan do, tiét d6 giao vién phai day bai d6, ma gido vién
c6 thé dwa vao chon kién thic day hoc theo chi dé

- Do tac dong cua thi truong, thi nhu cau va mac séng caa gido vién hién nay tinh vé mat
bang chung van con thap, 1a khong du séng. luong gio vién thap hon rat nhidu do stc dong
ctia nguoi giao vién dat ra. Mot b phan ma ngoai viéc day ra thi gido vién s€ kinh doanh viéc
khéc, hoac tim viéc khac 1am thém nén it c6 sy dau tu cho tiét day, ctr nghi viéc 1&n 16p sao
cho du kién thirc cho hoc sinh 1a duoc, s& khéng can quan tdm hoc sinh nhu thé nao

17

- Pé dat mot van dé, tao mau thuan trong nhan thire, doi hoi gido vién phai nghién ctu bai
hoc that k¥, vi khong phai bai nao ciing dua ra dugc van dé dé tao mau thuan cho hoc sinh
nhan thac, van dung nhirng 1ap luan cia minh dé chang minh mot van dé nao d6, cho nén
gi4o vién phai suy nghi that k§ trong vin dé nay trong bai day caa minh.

- Néu nhu 14p luan dua ra ¥ kién thi dép an phai rong, nén véi cach danh gia hién tai thi hoi
kho, vi dap an cho mdi kién thirc déu quy dinh hét. nén né khé khin trong viée danh gia.
Phuong tién thiét bi day hoc chic khong ¢ kho khan gi

18

Giao vién phai tim hiéu trudc cac van dé trong bai rdi mai dua ra chu dé cho hoc sinh, va tay
theo bai.

20

Phuong phap nay ¢ van dung nhung hoc sinh kha 1a méi, d6i véi gido vién chuan bi day theo
phuong phap nay doi hoi van dung nhiéu kién thac va tim hiéu nhiéu kién thac chuyén sau,
dé tir 46 khang dinh dua ra nhitng van dé ma minh 1ap luan dé dua dén két qua dung hay sai.
D6 1a nhitng khé khin co ban nhat ma toi thay. Tuy nhién vé mat tich cuc va thuan loi thi nd
s& thiic ddy quéa trinh tim hiéu thuc té, qua trinh kich thich sy tu duy cua hoc sinh nhiéu hon

201

Phuong phap van dap, cho hoc sinh thao luan nhom, hoat dong cap nhém, do bai thuc hanh
nén khong thich hop cho viéc sir dung nhiéu phuong phap.

202

- Hoc sinh ¢ truong & 5 x& cul lao, so véi mat bang chung cua tinh thi thip hon nhiéu, vi diéu
kién ciia cac em con thiéu nhidu so véi cac ving khac nhu thi x& hoac thanh phé thi cac em
thiéu vé vat chat, vé kién thirc. O day 1a viing nong thon, ving sau, viing xa vé kinh té thi con
nghéo hon so véi cac ving khéac, cac em con thiéu thén nhiéu.

- Khé khan 1a thuc hién duge phuong phap nay budc hoc sinh phai ¢ kién thic sau, rong,
chtng minh dé dan chung diéu do 1a dang. Lap luan cac em phai viing chic. Thudng cac em
& truong nay 1ap luan kién thac khong c6 sau rong bang & nhiing truong khac, trudng & thanh
phd. Ap dung & nhiing truong viing siu, viing xa nhu Thanh Binh 2 thi hoi khé. Chi ¢6 nhiing
em hoc gioi, ndi bac trong I16p thi mai c6 thé tra 10i, dua ra nhitng tinh hudng cu thé dé chimng
minh déu minh néi 1a dang. Ngoai ra, diéu kho khan nhét 1 trang thiét bi, néu sir dung may
chiéu thi truong chi ¢ 2 phong may chiéu, nhung thuong hu nén st dung khong duoc, néu
nhu ¢6 phong may chiéu thi ¢6 nhitng hinh anh minh hoa thi s& hay hon, tét hon, con co s
vat chat thiéu thon thi khé khan, budc cac em phai suu tam, phai suy nghi, phai tim nhiing
hinh anh dé minh hoa dé minh ching. Khé khan nita 14 yéu cau hoc sinh chuan bi noi dung
trude dé hoc tap bang viéc ra nhitng tiém internet dé tim théng tin chir gia dinh chua dau tu
cho hoc sinh dé 18n mang hoic chua c6 dién thoai hién dai dé 18n mang, cac em chi suy nghi
1a chinh. Nhitng hoat dong dé tim thém thong tin 1a khang co.
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203

- Pay 1a mot phuwong phap méi, minh thay hay, cd thé s dung duoc theo dang chii dé nhung
khéng sir dung rong ri duoc, vi nd rat kho, ddi véi nhitng chii dé hoc sinh dé hiéu, dé biét thi
minh hoéi quan diém cac em thi cac em c6 thé dé tra loi, minh s& dua nhitng dan ching, chang
minh thi né méi cé hiéu qua. Con ap dung nhiéu qua thi tén rat nhiéu thoi gian, vi luong kién
thirc hién nay minh phai truyén tai 1am sao trong 45 phut phai dii néi dung nén tiy theo doi
tuong hoc sinh ma minh phai &p dung. Tuy theo 16p, vi du nhu 16p nay la 16p CB nén ap dung
céc phuong phap nhe nhang thi cac em tiép thu dé dang hon, con néu ap dung lap luan vao
thi ton nhiéu thoi gian hon.

- O truong nay noi riéng va ca nganh giao duc thi phai doi mai phuong phép theo tinh méi, &
truong nay c6 nhitng diém khoé riéng da sé hoc sinh chua xac dinh dugc muc dich hoc tap,
hoc dé ddi pho, d6i mai vé thi cir va d6i mai vé xét tuyén nén khi cac em hoc dén 16p 12 khi
ma cac em da xac dinh duoc khdi thi thi mén dia If gap nhidu kho khan. Chung ta chi day sao
dap g duoc noi dung kién thire co ban, chir day nhiéu cac em khdng chiu hoc.

- O khéi 10 thi kho &p dung, da s6 cac em van con hoc theo 15i trung hoc co s&, cac em it nhat
mat 1 ndm dé tao phong cach mai, cac em méi hoc tap dé& dang. Nén ¢ 16p 10 rat kho. Con
I6p 11 toi chua day nén khong biét sao

H: Lop 10 1a 16p hoc theo 16i trung hoc co sé 1a nhu thé nao?

TL: Poc chép, hoc sinh phu thugc vao gido vién, kién thirc mot chiéu tir gido vién, rat it hoc
sinh phan hdi lai, néu c6 chi 1 hay 2 em ¢6 chinh kién ciia minh nén ap dung lap luan s& kho

204

Khoéng phai tat ca hoc sinh déu van dung duoc, nhitng hoc sinh trung binh yéu thi ap dung
ngay khong dugc, minh tir tir huéng dan thi cac em lap luan viing hon

205

Nhung gip kho khan 1a theo phan phdi chuong trinh va theo thoi gian giang day, d6i khi minh
di qué thi khong c6 thoi gian dé thuc hién noi dung chinh, ndi dung trong chuan kién thirc va
k¥ ning thi bat budc ching em phai ghi du, khdng thé thém, khong thé bét, khong thé bo.
Néu bo thi khi kiém tra, danh gia cac em khong c6 kién thuc dé dé kiém tra va diém s& khong
c6 hoic diém s& khong cao, d6 chinh 1a diém kho

206

- Co ban la phat van, dit van dé ciing c6 nhung khong dugc nhiéu, thuyét giang 1a nhiéu hon,
c6 mét cai kho la trong 16p hoc hdm nay chi cé 4 hoc sinh thi dia li thdi, ma nhirng em khéng
dang ky thi dia Ii thi nhitng hoc sinh nay khong chiu hoc, cac em chi ngdi d6 dé chap hanh
noi quy nha trudng 1a phai hoc thdi. Véi diéu kién l1a ca 16p gan 40 hoc sinh ma chi c6 4 em
dang ky thi thi sy tap trung rat I yéu.

- Hién nay gido vién mudn thay doi phuong phap dé thuc sy kich thich tu duy cua hoc sinh,
bam sat vao dic trung ciia bo moén thi lai mau thuan véi hinh thac kiém tra, danh gia, ké ca
thi tir tot nghiép tro 18n caa b, vi bo gido duc cin cir vao sach gido khoa la phan 16n, dé ra
dap 4an. Néu giéo vién tap trung vao nhimg linh vuc khac nham gidp hoc sinh phét trién toan
dién hon thi lai khong da kién thirc cho bai 1am cta phan thi, vi vay gido vién phai bam vao
cach ra dé, cach lam dap an va tham chi phai bam vao rat nhiéu trong séch giéo khoa, mac du
t61 danh gia 1a sach gido khoa chua phai toan dién, chua hoan thanh, chua trinh bay hét van
dé, d6i khi lai léch lac
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- RG rang 1a dé thi, dap an phu thudc vao bo, hoc sinh 1a nguoi can két qua, vi vay gido vién
phai day nhu thé nao cho phil hop véi cach ra @&, cach lam dap an ciia bo, d6 13 muc tiéu
cudi cung.

- Pa sb gido vién ludt sach giao khoa, phu thudc noi dung sach giao khoa chir khong cé tu
duy khoa hoc trong d6

- Kho khan la phia gido vién s€ kho khan. Cach thi ctr hién nay thi khéng phai hoc sinh nao
cling quan tam dia li. Néu tach ra mot 16p hoc chuyén vé dia Ii thi khac, con chung mét I6p
hoc thi da phan hoc sinh chl y vao viéc hoc toan i hda, mot sé lai hoc léch vé van, s, dia
trong d6 co dia Ii va con ¢d mot s6 hoc sinh lai hoc léch vé nhitng mén khéc. Nhiéu chi dé,
noi dung khi néi dén van dé thi cir tuong la hoc sinh nam bat, nhung khi hoi lai, kiém tra lai
thi hoc sinh khdng biét, vi vay 1a khong dugc. Mot khi ma sir dung Iap luan thi hoc sinh phai
tim ra duoc nhitng méi lién hé, gio hoc sinh khong lién hé duoc thi 1am thé nao l1ap luan.

207

- Néi chung Ia hoc sinh ciing c6 kha ning néu dugc theo suy nghi cua hoc sinh. Tuy nhién
ciing rat it hoc sinh tu tin, manh dan néu 1én van dé vi theo minh nghi thi phan 16n hoc sinh
truéc gio chi ndi theo mot chiéu, nghia 1a theo nhitng gi duoc hoc tir gido vién, duoc biét.
Hoc sinh it c6 co hdi duoc biét, dugc thé hién chinh kién riéng

- Viéc tiép can thong tin da dang hon, cach tiép can théng tin thuan loi, ¢ nhiéu ngudn thdng
tin. Nhung c¢6 nhimng dic diém khé khin 1a chuong trinh khung quy dinh sin nén co hoi dwa
van dé dé 1ap luan it va hoc sinh lap luan kho, thir 2 1a y twong cia ngudi gigo vién 1a dang
méi. Tir trude dén nay thi gido vién duge dao tao tir ngdi trong trudng phd thong, dén thyc té
giang day thi da phan ciing theo mot suy nghi, mét chiéu theo chwong trinh quy dinh, nhiing
cach 1ap luan thi kho, vi vay tir y tuong dén thyc tién I1ap luan ludn ludn khé. Tha 3 1a hoc
sinh ciing quen nép suy nghi tra loi theo sach va theo kién thirc ma cac em duoc biét tir gido
vién. Nén néu yéu cau cac em lap luan va néu y kién caa minh thi cac em thiéu tu tin, thiéu
ngbn ngir dé dién dat.

- Theo t6i nghi thi ca sach gido khoa, ca kién thirc trong séch gido khoa, ca kiém tra danh gia.
Noi dung quy dinh sin va chuan kién thiic ciing quy dinh sin, kiém tra danh gia thi hau nhu
cling chua d6i mai kiém tra danh gid, thuong kiém tra danh gia thi kiém tra danh gia theo mot
khudn mau chung gidng nhu trong chuan kién thirc va ky nang nén cach danh gia theo huéng
m& ngudi gido Vién chua tao didu kién cho hoc sinh thyc hién theo phuong phap 1ap luan
duoc.

- Hau nhu nhing gia dinh c¢6 diéu kién dau tu internet thi ngai cho hoc sinh tiép can internet
Vi s¢ cac em choi game, tim hiéu nhiing théng tin khong tt. Con dbi véi gia dinh nong thon
thi khong c6 diéu kién dau tu. Vi vay nguon tai liéu tham khao cua cac em khan hiém.

208

- C6 diém khé khan 1a ndi dung bai day kha nhiéu, truyén thu kién thirc khong du trong mot
gio, vi gido vién trinh bay, gido vién huéng din va gido vién goi ma thi trong bai hoc phan
noi dung chi chuyén tai duoc 2/3 noi dung théi, chir khdng truyén tai dugc hét, chir khong du
thoi gian.

- Chuong trinh dia Ii 16p 10 rat dai vé ngi dung, nhiing bai vé dia i ty nhién giéo vién truyén
tai khong hét. Néu thuc sy gi4o vién day cho hoc sinh linh hdi thi kién thic thi bai d6 phai
cit giam 1phan, con lai 2 phan thoi, nhu vay thi hoc sinh méi hiéu dugc. Trong mot gio ma
bat budc gi&o vién phai hoan chinh tiét hoc 45 phat 1a hét ndi dung bai thi viéc truyén thu nén
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gido vién phai goi ghém, xem lai ni dung trong tdm cuta bai gido vién phan tich trudc, con
nhitng diém phu thi trinh bay sau. Cai kho la bai qua dai. Cai kho tha 2 1a d6 ding day hoc ¢
truong con thiéu dé minh hoa cho hoc sinh thiy nhitng hién tuong ty nhién, 6 dung day hoc
rat thiéu, d6 1a diém kho. D6 1a chuong trinh dia Ii 16p 10. Chwong trinh 11 ciing c6 mot s6
bai rat dai, vi du nhu bai hoa ky, phan ty nhién caa hoa ky lai 1ong vao phan tu nhién va kinh
té x4 hoi nén khi giao vién day hét phan vi tri dia li va pham vi l4nh thé thi hét gio, con phan
dan cu va phan phat trién kinh té. Bac biét trong bai hoa ky thi phan kinh té giao vién day rat
kho, qua dai. Vi du nhu dich vy, cdng nghiép, néng nghiép.

- Tinh hinh hién nay da s6 hoc sinh chay theo nhiing khéi 16p A, B va hoc sinh khéng tap
trung va viéc hoc tap mon dia li.

209

Phuong phap 1ap luan nay ciing dugc di tap huan ¢ can tho mot lan va vé trién khai nhung
dbi véi truong thue hién thi con gap nhiéu kho khan, vi chua dai tra, chi mot sé gido vién thyuc
hién. ban than hoc sinh 1ap luan, trinh bay mot van dé con han ché, so véi nhiing truong & d6
thi khac

210

Kho. Vi phan 16n gido vién day theo kién thirc chuan, kién thic khung, néu dé cho hoc sinh
bung phat theo huéng tu xac dinh dung hay khong dung, can hay khdng can thi n6 sé cé nhiéu
y kién, vuot qua khung chuong trinh, trong khi thi cir thi lai theo khung chuong trinh. Mic
di day dia Ii pho thong nhung lai thi theo dé thi cia s¢ gido duc

211

- M6t sb em thu dong sé khong trinh bay y kién caa minh, néu gido vién yéu cau phat biéu thi
cac em ngap nging va néu ¢ trinh bay y kién thi hoc sinh khdng 1ap luan duoc.

- Vi du tiét day vira qua, t6i c6 sir dung, vi du nhu khi hoc sinh trinh bay 1a nganh d6 1a chii
dao nhung khi hoi lai tai sao nganh do lai 1a cha dao thi hoc sinh khong thé tra 1oi duoc. Phan
nay 1a hoc sinh thiéu vé k§ nang lap luan

- Theo tdi thi gi4o vién phai cung cp cho hoc sinh hon 80% sé luong phwong tién nham gidp
hoc sinh tim ra kién thuc cua bai hoc. Chi 20% tu hoc sinh tim. Con gido vién cung cap thi
cung cap hét kién thirc ma phan con lai caa hoc sinh ma hoc sinh lai khéng chiu hoc, khéng
chiu doc sach thi hoc sinh chi tra 16i khoang 7 phan véi mire do biét thdi, con 3 phan vé thong
hiéu, hay van dung thi hoc sinh khong trinh bay duoc, tra 1oi duge. Bac diém cha yéu la hoc
sinh phai hoc.

213

Theo t6i, gido duc tai viét nam van con han ché vé phan phdi chuong trinh va thoi gian. Khung
chuong trinh 13 ¢6 dinh, néu lwong kién thic quy dinh dam bao vira du thi d&, con néu nhu
phan thoi gian ma phan phéi chuong trinh nhiéu hon thi kho. Kha ning 14 trong tiét day s&
khong dam bao du thoi gian néu nhu giao vién mudn hoc sinh linh hoi hét phan kién thirc caa
minh, d6 1a phan thoi gian

215

Kho khian thi phuong phap nay dé 4p dung, néu nhu biét rd vé nd thi 4p dung s& thanh cong,
dé kich thich hoc sinh. Mit thoi gian dé thiét ké bai day. va con mai nén phai trai qua quéa
trinh van dung nhiéu tiét dé rat ra duoc kinh nghiém nhu ¥ mudn. Hién nay noi dung bai day
thi dai qué, thoi gian thi ¢6 han, nhiing van dé trong néi dung chuan kién thirc dua ra thi xac
dinh nhiéu, trong thoi gian dén thi khdng biét d6i méi chuong trinh theo hudéng nao nhung
can phai c6 thoi gian thich nghi véi sach giao khoa méi, tng dung dugce phuong phap moi
vao. Con dbi tuong hoc sinh xem nhe mén dia Ii thi hoc sinh hoc chu yéu 1a diém céc em chi
hoc binh thuong, tham chi la trong gio hoc mén dia li, néu ngay do c6 tiét ndo, ndi dung nao
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kiém tra & mdn khac quan trong hon mén dia Ii thi cAc em van lay noi dung bai d6 ra hoc
trong gio dia li. Vi vay dbi tuong hoc sinh khong niang dong nhiéu. Hoc sinh phé thdng thi
khong nang dong nhu sinh vién dai hoc, cac em khdng chu dong trong viéc tim thdng tin, kién
thire, hoc sinh khdng tu hoc nhiéu. Pa phan hoc sinh hoc thém nhitng mén khéc, khi gido vién
dua ra cac chu dé cho hoc sinh chuan bi 1ap luan thi cac em khdng chuan bi nhiéu, kién thirc
khong c6 nhiéu.

216

- Kho khan 1a gido vién chua biét cach dé truyén dat phuong phap nay cho hoc sinh, thir 2 1a
hoc sinh ludi doc, cho nén nhitng 1ap luan hoc sinh tra di ¢6 thé 1a dang nhung phan mé rong
thi hoc sinh chua mé dong duogc.

- Nhirng khé khan khéac thi ddi véi trudng em ¢6 nhitng phuong tién hd trg day hoc tét, néu
nhu theo phuong phép thay dit ra trong mot tiét day ma minh thiét ké 1 hoac 2 tinh huéng
nhu thé thi tét, nhung néu minh dat qua nhiéu thi khong du thoi gian dé day. Vi day thi ngoai
viéc truyén thu kién thir ra thi con phai tra bai, quan sat 16p.

218

N6 ciing con nhiéu lim, vi du nhu ciing ¢6 mot s6 chuong trinh, nhitng mén khac, mén st
dia, mén phu cia minh hoc trd it chiu hoc 1dm, hoc sinh gio chi dua nhau hoc toan, anh vén,
van, nhitng mén Li, Hoa dé no di thi tt nghiép, con nhitng mdn phu hoc sinh khong dau tu
vao thanh thir khi nao 16p ma sinh dong thi hoc sinh mai chiu phat biéu, con minh luét luét
thi no ciing bo qua ludn, vi nd dau tu Toan, Van, Anh Vin

219

Yéu cau hoc sinh dtng 18n giai quyét van dé do, giao vién chi chinh sira cho hoc sinh thi &
truong d co rat nhiéu thay ¢ sir dung diéu do, nhung do diéu kién c6 khi I6p dong ciing han
ché, 16p d& qua ciing han ché, do d6 ciing ¢6 4p dung nhung ciing c6 nhiéu han ché, nhung
tom lai phuong phap d6 rat 12 hay, p dung ¢ ving sau, viing xa thi hoi kho, vi hoc sinh viing
sau, ving xa c6 nhiing han ché riéng cua nd

220

Theo nhu t6i dang day khdi 16p 7 thi 4p dung dugc cho khoang 2/3 16p. Vi ciing ¢ 2 16p trinh
d6 hoc sinh chénh léch hoi nhiéu, nén viéc sir dung phwong phap hoi bi Vét va.
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Question: What can pupils learn by using argumentation in Geography lesson?

Code

Content

01

Qua phan thay giai thich ndy gio thi c6 I& cai phuong phap 1ap luan nay n6 cé huéng tich
cuc nao dé gitip cho cac em n6 dé dang linh hoi kién thirc hon.

02

Vai tro ciing rat tot, néu hoc sinh néi duoc, 1ap luan duoc thi cac em s& nha 1au hon, nhé bai
k§ hon, cac em hoc bai chéc, tét hon. Khi minh 14p luan thi minh ciing nim dwoc cac véan
dé n6 dé nha bai va né khic sau hon nhitng phuong phap khac day.

03

Vai tro rat quan trong trong day hoc, gitp cac em khang dinh van dé dung, gitip cac em tu
duy suy nghi, lap luan cho ra y kién ciia ban than cho nén tdi cho rang phuong phap nay rat
1a hay.

T6i thiy dua phuong phap nay rat hay, nham phat trién kha nang tu duy cta hoc sinh, nham
kich thich hoc sinh suy nghi, bén canh d6 hoc sinh sé 1a trung tim nén khi dua phuong phap
nay vao rat hay.

04

T6i nghi em s& nam duoc noi dung cua bai, khi hoi lai kién thic thi chiac chin cac em biét
duoc Y cua bai d6. Thr 2 12 em ¢d thé boc bach dwoc ban than caa minh, mac di vung vé
nhung em s& thé hién duoc kha nang, ban than cua minh, gidp cho cac em ty tin hon, c6 thé
virng vang hon khi néi, khi phat biéu van dé dé6. Tht 3 1a hoc sinh c6 kinh nghiém hon, vi
khi néi xong thi gi4o vién s& gop y, sé diéu chinh phan d6 cho cac em.

05

Néu cd kénh hinh nhiéu hon nita, thi cac em s& hiéu bai sdu hon, n6 s& phat huy dugc kha
nang phan tich, 1ap luan khi nhin vao tranh anh, n6 hay hon, chtr néu kénh chir khéng hoc
tro rat chan

09

T6i thay theo phuong phap nay thi phat huy tinh tich cuc ciia hoc sinh, nhung cac em ciing
phai c6 nhiéu thoi gian chudn bi, vé& chuong trinh thi phai ¢6 ndi dung cho gon lai, séch gido
khoa nhiéu noi dung qua, nén ciing khé thuc hién

13

D6 1a mot phuong phép rat 1a hay, néu 1am nhu vay thi hoc sinh s& tu duy lai va né gom lai
kién thirc cia bai, tir ¢6 rut ra két luan, khic sau kién thire hon, hoc sinh ¢6 kha ning trinh
bay t6t mot van dé, néu tiét ndy hoc sinh 1am tdt nhu thé thi s& kich thich nhitng tiét sau,
hoc sinh rat Ia thich va nhiéu khi cc em sé& tim toi thém ¢ nha, hdm nay t6i mai phat hién
ra diéu do.

14

Ddi véi phuong phuong phap nay van dung dugc va van dung rat tot, vi hoc sinh hoc bing
nhitng cau hoi tai sao va phét trién ky ning 1ap luan cua hoc sinh thi d6 1a tét, c6 thé van
dung duoc hét & cac ving ndng thon hoic 1a thanh thi

15

Tham chi Ia khi hoc sinh tu hoc, tur trinh bay ¢6 nhitng kién thirc ké ca gido vién ciing khong
biét, giao vién chua cap nhat kip, hau nhu phuong phap nay vira day hoc sinh, vira gidp cac
em tang tinh ty lap, tinh tu duy va vira gidp cho gido vién cd thé nam thém kién thirc & ngoai
xa hoi, 16p hoc chi 1a trao d6i théng tin qua lai, va no di ding huéng véi viéc day hoc liy
hoc sinh 1am trung tdm, gi4o vién chi la nguoi huéng dan, khi ma hoc sinh biét cach hoc
thi cAc em sé thi duoc.
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16

Gilp cho hoc sinh phét trién duoc ky nang giao tiép, kha nang tu duy, tim toi va giai quyét
van dé

17

Tao diéu kién dé hoc sinh phat huy kha niang 1ap luan cia minh, ting kha ning giai quyét
van d¢, kha nang giao tiép cua hoc sinh, nhin chung phét huy kha nang tu duy cia hoc sinh

18

Thuan loi 12 hoc sinh s& hang tha trong qué trinh day hoc. Vi du nhu minh dua ra van dé
cho hoc sinh lya chon cai nao dung nhat thi trong dau hoc sinh s& suy nghi, tim toi nhiing
giai dap dé dwa ra dugc nhan dinh cai nao 1a cai ding nhét. Thuong thi dbi voi nhitng hoc
sinh 16p A thi s& hay hon, con véi 16p CB thi hoi khé tai vi kha nang 1ap luan khéng bang

19

Gilp hoc sinh phat huy duogc suy nghi cua minh, trinh bay chinh kién ctia minh ,giao vién
ludn lubn phai cap nhat kién thie dé theo kip va nhan xét phan tra loi cua hoc sinh, dé hudng
dan hoc sinh khai thac thém nira.

20

Dbi véi hoc sinh thi tdi thay phuong phap nay rat hay, hoc sinh c6 thé phat huy tinh tich cua
minh trong qua trinh hoc tap. N6 ¢6 2 mat, mét la giao vién, hai la hoc sinh c6 su cong tac
Vi nhau, gi4o vién phai chuyén sau dé huéng dan duoc hoc sinh thyc hién

202

Phuong phép nay hay, sang tao & chd hoc sinh ty khai thac dugc kién thirc va di sau vao tu
duy cua hoc sinh, chinh hoc sinh tim tri thac

204

Pugc, ¢6 nhiéu van dé doi hoi cac em lap luan dya trén nhitng kién thirc da hoc va hiéu biét
cuia minh d¢é giai quyét vin dé. Vi du nhu Tai sao cdy ché trong & ving tay nguyén ma khéng
trong & nhitng viing khac

206

Lam cho hoc sinh nam kién thtic vitng chic hon, nhat 1a dbi véi nhitng hoc sinh ¢6 rén luyén
tu duy va ham hoc

207

Noi chung la hoc sinh ciing ¢6 kha nang néu dugc theo suy nghi ctia hoc sinh. Tuy nhién
ciing rat it hoc sinh ty tin, manh dan néu 1én van d& vi theo minh nghi thi phan Ién hoc sinh
truc gio chi ndi theo mot chidu, nghia 1a theo nhing gi duoc hoc tir gido vién, duoc biét.
Hoc sinh it c¢6 co hoi dugc biét, duoc thé hién chinh kién riéng

208

Hoc sinh thich I4p luan tir thyc tién, tir nhitng kién thire trong bai hoc va giéo vién co goi
ma lap luan két hop véi nhitng kién thire thuc té bén ngoai va thiy hoc sinh thich tha hoc.

209

Néu van dung phuong phap nay t6t, néu dau vao hoc sinh cao, néu hoc sinh tap trung thi s&
mang lai hiéu qua 1a thai do hoc tap cua hoc sinh tét hon, rén luyén dugc Ky ning Gng xu,
giao tiép cua hoc sinh

215

Dé kich thich hoc sinh.

219

Gi4o vién phai dwa ra dugc van dé cét I18i ciia noi dung bai, nhitng van dé nay mang noi
dung rong, dé tao diéu kién cho hoc sinh tim hiéu hodc nhiing van dé sau nhung phai rong
dé gitp cac em tim hiéu va tra 15i, giai quyét dwoc vain dé va tu c6 thé néu Ién hoc sinh phai
lam gi, va d6i khi hoc sinh lai hoi lai gido vién, gido vién phai kich thich hoc sinh nhiing
van dé tuong dbi kho dé kich thich sy hiéu dong cua hoc sinh dé phét trién k§ ning cua hoc
sinh dé hoc sinh dat nguoc van d& lai cho hoc sinh. Nhung ap dung hay nhung ciing kho
lam
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Question: How important is argumentation in Geography lessons?

Code

Content

01

Dung 1a phuong phap 1ap luan ndy gio thay hoi toi thi nd mang lai mot mat tich cuc nao do,
néu co diéu kién thi tdi nghi nén van dung thir xem van dung vao mot tiét day nao d6 xem co
su dung dugc phuong phap nay khong.

03

Gay htng tha caa hoc sinh, kich thich sy suy nghi cta hoc sinh, kich thich kha nang tap trung
dé suy nghi vé mot van dé nao d6 dé dua ra nhitng y kién cho ban than minh. Theo em thi ban
than t6i t6i dua ra nhu thé, nhu vay hoc sinh s& tu khang dinh y kién ctia minh dwa ra cho nén
kha nang tu duy phat trién, hoc sinh 1am viéc tich cuc

05

D6i véi mon Dia thi t6i thay khéng can 1ap luan nhiéu nhu mén van, nén yéu cau nhu thé la
duoc, yéu cau khdng cao bang mén van. DSi voi mon vin, gido vién ciing hay phan nan 1a
kha nang 1ap luan ciia cac em yéu qud, trong mén tiéng anh nira

19

Giulp hoc sinh phat huy dugc suy nghi caa minh, trinh bay chinh kién caa minh ,gido vién
ludn ludn phai cap nhat kién thire dé theo kip va nhan xét phan tra 16i cua hoc sinh, dé huéng
dan hoc sinh khai thac thém nira.

202

Phuong phap nay hay, sang tao & chd hoc sinh ty khai thac duoc kién thire va di sau vao tu
duy cua hoc sinh, chinh hoc sinh tim tri thac

204

Duoc, ¢6 nhiéu van dé doi hoi cac em lap luan dya trén nhiing kién thirc da hoc va hiéu biét
ctia minh dé giai quyét van d&. Vi du nhu Tai sao cly cheé trong ¢ vang tay nguyén ma khong
trong & nhitng viing khac

206

Lam cho hoc sinh nam kién thirc vitng chac hon, nhat 1a d6i vai nhitng hoc sinh cé rén luyén
tu duy va ham hoc

211

Hoc sinh IGc nay thi tu cho biét y kién cua minh, néu ding thi 1ap luan theo y kién d6 dung,
néu 1a sai thi lap luan theo ¥ nghia sai, n6 phu thuc vao ning luc hién cé cia hoc sinh.

212

Van dung vao chuong trinh dugc, phan Ion 1 van dung vao dbi tugng 13 hoc sinh kha, gioi,
con hoc sinh trung binh thi van dung kho

213

- CO, t6i ¢6 tim hiéu vé phuong phap 1ap luan va ti thay phuong phap nay that ra khéng thé
phd bién dai tra, ma chi phd bién 1a hoc sinh & nhiing truong c6 ning lyc kha trg 1én, vi nhiing
hoc sinh binh thuong, khi cac em 1am bai, cac em dién giai nhitng van dé cac em dwa ra nhan
xét, danh gia cua minh, cac em c6 thé dua ra nhitng bién phép, dé xuét thi nhiing hoc sinh d6
1a nhitng hoc sinh ¢6 kha ning 1ap luan tét, thong thudng dbi vai hoc sinh phd thong thi dbi
tugng hoc sinh ndy niam & céc I6p ban A, hoic 16p chon.

- Nhung trong mdi 16p thi s& ¢ mét hay hai hoc sinh van c6 thé day cac em hoc sinh bing
phuong phap nay nhung thoi gian cua giao vién khéng cho phép gido vién thuc hién duoc.
Déi v6i phuong phap nay t6i van cd thé sir dung nhung chua duge thudng xuyén lim, ¢ cac
16p ban A, vi phuong phap nay doi hoi hoc sinh phai c6 nghién ctru, quan sat danh gia lién hé
V6i bai cii va néu hoc sinh nao c6 kién thirc va diéu kién str dung internet dugc thi rat tot.
Phuong phéap nay rat phat trién tu duy cta hoc sinh.

214

C6 nén sir dung vao tly theo tirng bai, tirng tinh hudng ma gido vién van dung thi rat tot.
Nhung phai cho hoc sinh thoi gian suy nghi, thoi gian chuan bi thi tinh hiéu qua rat cao.
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Question: In how far can children develop their skills and understanding by using
argumentation? (Please illustrate both possibilities and problems)

Code

Content

01

Ngoai kién thirc va kj nang thi hoc sinh phét trién k ning noi ciia minh, biét phan tich, so
sanh rdi tap hop cac kién thirc ma cac em di hoc dé giai quyét duoc vin dé ma cac em dit ra.

02

N6i chung 1a phuong phap 1ap luan c6 nhiéu cai hay cua né, tao cho hoc sinh kha ning @ng
xur, Ky ning giao tiép vai gido vién vé mot van dé nao do, tap cho cac em ¢ ban linh viing
vang cho sau ndy cic em ra trudng cac em ciing ap dung dwoc nhiéu trong cudc séng, kha
nang 1ap luan tu duy mot van dé nao d6. Cai phuong phép gilp cho cac em phét trién tu duy
va kha nang phan tich cua no.

13

- Sir dung phuong phép nay thi hoc sinh s& tiép thu nhanh hon, cac em sé& trinh bay luu loat
hon

- Phong céch 1ap 1ap ciia hoc sinh hién nay khong duoc chat ché, theo nhu cach noi cia tudi
teen gid thi cac em sir dung ngon tir khdng tot, néu nhu chiing ta str dung phwong phap nay
s& rén luyén dugc ki nang noéi, ky ning giao tiép va phét biéu truéc dam dong, sir dung ngon
tir s& hay hon, con kho khin thi nhitng em it phét biéu thi mét nhiéu thoi gian. Khdng chi
riéng mon dia Ii ma tt ca cac mon phai ap dung, vi du nhu mén ngir vin, mén ngit vin néu
cac em thich tha rén luyén nhu thé thi dén mén dia Ii rat dé.

14

- i voi phuong phuong phap nay van dung dwoc va van dung rét tét, vi hoc sinh hoc bang
nhitng cau hoi tai sao va phat trién ki nang 1ap luan cia hoc sinh thi d6 1a tdt, 6 thé van dung
dugc hét ¢ cac ving ndng thdn hoic 1a thanh thi

- Khoé khan 1a hoc sinh hién nay chi quen céch tiép thu thdng tin tir gi4o vién, gi4o vién day
thi hoc sinh phai biét dwoc noi dung bai va gi4o vién cung cép kién thirc, con bing phuong
phap nay thi hoc sinh s& rat ra kién thtc tir phan minh hiéu. Vé khau yéu cau chuan bi, thi
hoc sinh khdng c6 chuan bi gi, hoc sinh khong biét trong bai hoc can phai chuan bi gi va
chuan bi thém nhu thé nao? Do d6 hoc sinh hay bi dong trong van dé dé. Nhiing thdng tin
méi thi hau nhu hoc sinh khong cap nhat dugc. Hoc sinh tai truong thi co diéu kién tiép can
internet, hoc sinh tim théng tin ngoai gio hoc dé hd trg thdng tin thém cho tiét hoc caa minh.

16

Gilip cho hoc sinh phat trién dugc ki ning giao tiép, kha ning tu duy, tim toi va giai quyét
van dé

17

Tao diéu kién dé hoc sinh phét huy kha nang 1ap luan ctia minh, ting kha niang giai quyét van
dé, kha ning giao tiép caa hoc sinh, nhin chung phat huy kha ning tu duy cta hoc sinh

206

Lam cho hoc sinh nam kién thtic viing chic hon, nhat 1a d6i vai nhitng hoc sinh ¢ rén luyén
tu duy va ham hoc

Lap luan 1 khau dau tién can thiét trong qué trinh day hoc

207

Phuong phap ludn theo t6i hiéu thi ngudi gido vién dat ra mot van dé dé yéu cau hoc sinh giai
thich hozc ching minh so sanh, phan bién vé mot van dé dugc néu ra
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208 | Hoc sinh thich l4p luan tir thuc tién, tir nhitng kién thic trong bai hoc va giéo vién c6 goi mo
Iap luan két hop véi nhitng kién thie thue té bén ngoai va thay hoc sinh thich tha hoc.
220 | Theo tdi thi hoc sinh s& tu duy tich cuc, s& tim hiéu, tap trung cao do dé sir dung van dé giao

vién diat ra, Kho khan thi chua ap dung dong bo trong cac 16p toi dang day
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Question: To what extent is it possible to integrate argumentation in Vietnamese Geography
lessons? (please illustrate both possibilities and problems)

Code

Content

01

Chuong trinh ¢6 nhirng thuan loi, nhung doi hoi gido vién phai dau tu tiét day hét sac ky
ludng.

02

- C6 thé minh &p dung phuong phap nay, minh phai lya chon ndi dung nao thich hop. Cé
noi dung ph hop dé hoc sinh n6 dé dang 1ap luan, phan tich van dé. Bai nao minh chon
phuong phap nay khong cling khong duoc.

- Pugc. N6 ¢6 nhiéu thuan loi dé minh &p dung cac phuong phap

04

- Néu muon day mét bai can st dung phuong phap 14p luan thi nguoi giao vién phai chiing
chac (vitng vé chuy&n mdn), tha 2 1a phai sir dung thuong xuyén, néu khong anh sé& bj
khap

- Thtr 3 1a phai phi hop véi d6i twong hoc sinh, phii hop véi méi truong hoc sinh, voi
nhitng gi hoc sinh c6, sau d6 toi mai quyét dinh thay d6i ndi dung ciing nhu hinh thirc hoat
dong, nghia 13 thao luan khdng can thiét phai la nhiéu, phai c6 hiéu qua cao nhit ma chi
can cho cac em biét cach cong tac trong qué trinh hoc tap, toi nghi 3 phut cho hoat dong
thao luan van duoc. Vi vay tdi chon noi dung nho nhat, it nhat nhung cac em phai néi duoc
nhiéu nhat. Biéu tiép theo 1a kinh nghiém cua gi4o vién anh huong rat Ion dén qua trinh
str dung phuong phap nay

- L6p day hém nay con ngay tho 1im, con ndi chuyén riéng trong 16p, didu quan trong la
trong tiét hoc, hoc sinh biét ngudi gido vién s& huéng dan gi, hoc gi va hoc sinh l1am theo
minh, t6i nghi diéu do 1a quan trong nhét.

- Chi &4p dung mat s6 trudng hop va mot sb bai va ép dung duoc vai mot sé dbi tugng. Vi
du mot sb bai can thiét thi 4p dung nhu cac ddi twong 12, mot sb bai cua 16p 10, néu ap
dung phd bién thi dung lwong va thoi gian vai nhitng yéu cau khac thi s& khéng dat dwoc

09

Theo t6i nén day theo chua dé, gi4o vién s& giao phan néi dung cdng viéc cho hoc sinh
trudc, cho hoc sinh mét thoi gian chuan bi, sau d6 méi tién hanh. Nhu vay thi ciing mat
rat nhiéu thoi gian, mot chi d& nhu thé it nhat mat 2 tiét, 1 tiét giao nhiém vu, cac em s&
phan hdi lai nhitng kho khan gi thi gido vién s& giai quyét vin dé do, tiét sau thi hoc sinh
méi trinh bay. Tét nhat nén day theo chu dé, day ting tiét trén 16p thi rat kho

10

Dia li rat hay, hoc sinh hoc thuc té nhung ma né lai ¢6 sw mau thuan trong thuc té, can cai
nay dé giai thich cai kia, dic biét 1a sach giéo khoa cua cip 2 viét rat hay, nhung ma sach
gido khoa cua cip 3 thi noi dung nhiéu qué, kién thirc rong qua. Séach I6p 8 dua ra kénh
hinh, hoc sinh nhan xét va dua ra ndi dung cua bai hoc

13

Puoc.

14

Phét huy duoc tinh tu hoc, phat huy dwoc tinh Iap luan cho hoc sinh, hoc sinh ty dau tu
cho kién thirc, hoac | phét trién kha ning tu duy, kha nang téng hop dé hiéu duoc van dé,
c6 thé van dung dé tra 1oi . Hoc sinh sir dung phuong phap nay thi hoc sinh rét tich cuc
trong qua trinh hoc tap. Cac em sé cé nhirng phuwong an khac nhau.
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15

- Phuong phap nay t6i da ap dung rong rii trong truong hoc nay, trong ting tiét day, tham
chi c6 nhiing yéu té vi du nhu gido vién day hoc sinh khong dong y, em thay vay, em nghi
vay, cac ban khac n6i ban néi khong dung hay ¥ t6i nhu thé nao do, cac em c6 thé 1ap luan
ngay ca 10i day cuia gido vién, thi phuong phap nay 1a hoc sinh da ap dung rat la nhiéu,
tung tiét day va ting gio day cha khdng dung lai & viéc day gio day mau, va tham chi
trong timng gio day, cac em khong hiéu diéu nao thi cac em phan anh lién, va tham chi cac
em dua ra chinh kién caa minh, cac ban khac lai phan déi chinh kién d6 va lam cho tiét
hoc sinh dong, toi nghi phuong phap nay nén ap dung & cac truong pho thdng.

- Trudng nay hoc sinh nang dong, hoc sinh kha. Thir 2 1a hoc sinh ¢6 diéu kién tim hiéu
trén internet, cac em c6 diéu kién rat nhiéu hon nhitng em & viing sau, ving xa. Thi 3 1a
cac em cO phuong tién tryc quan ngay trén 16p, cAc em cé may vi tinh ngay trén lop, khdong
hiéu gi 1a cac em c6 thé giai quyét ngay kién thuc do ¢ trén 16p.

- Biém thuan loi cua hoc sinh 1a gido vién tu ra dé, gido vién huéng theo dé 1a dang dé
mo.

16

Trong thoi gian téi, néu van dung phuong phép nay vao trong qué trinh day hoc thi dugc.
khéng chi dugc ma tao diéu kién tt cho ngudi gido vién dong vai trd chii dao hon va hoc
sinh s& hoc tich cuc hon va téi cling mong rang trong dot thay d6i sip téi thi no ciing s&
c6 nhiéu su thay d6i vé noi dung trong kién thirc dé tao diu kién d& hon trong qué trinh
tiép can.

17

Néu nhu 4p dung van dé d6 vao viéc ting dan s6 hay phat trién dan s, minh khéng han
ché muc sinh thi vin dé nhu thé minh dua ra cho hoc sinh I4p luan, phan tich nhan dinh
d6 ding sai thi t6i nghi 1a tat ca cac em déu thuc hién dugc. khdng can phai nhimg ddi
tugng gioi, khé, yéu ciing tra 161 duoc.

19

C6 thé van dung duoc, va kha thi. Sau khi nghe thay giai thich thi minh nghi la minh c6
sir dung phuong phap nay rat 1a thudng xuyén,

20

Theo t6i phuong phap nay néu nhu tbi hiéu co ban nhu vay thi c6 thé ap dung hét ¢ tat ca
khéi 16p va & timng dbi twong hoc sinh va minh cd thé van dung lap luan tir d& d&én kho, hoc
sinh c6 thé tra 161 duoc

209

Nhiing 16p gioi vi du nhu tiét 5 vira rdi, 16p Al cho cac em ty trinh bay v kién, Iap luan
thi co ban cac em lam viéc tét, tham chi hoc sinh thi hoc ky vira rdi cac em khong hoc bai
gi ca ma chi théng qua phuong phap 1ap luan va kha ning 1ap luan cia em mac du kién
thirc khdng hoan hao lim nhung co ban trinh bay y kién caa minh thi dat 70% yéu cau

213

Dau tién 1a t6i dau tu cho tiét day, cdng tac chuan bi va gido an, co thé 1a trong giéo &n
gido vién thiét ké s& c6 nhiéu noi dung gido vién day hoc theo cha dé, chuyén dé hoic la
day hoc theo du an. Néu hoc sinh muén phét huy tdi da thi day hoc theo dy an rat hiéu
qua. Nhung néu day hoc theo du &n thi phai ddy du phuong tién thiét bi, gi4o vién can
chuan bi cia gido vién chu do tir khdu chuan bi cau hoi, dit cau hoi, xay dung gi4o &n, ra
bai tap, giao cho hoc sinh. Mot diéu quan trong I hoc sinh cin c6 internet nhung trong
treong ndy va khu vuc xung quanh day thi chua dam bao duoc yéu té do.
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214 | - Ching ta chi ap dung cho ddi tugng hoc sinh tir trung binh kha tré 18n, con hoc sinh trung
binh, yéu thi khong chiu tu duy, nhiéu khi gido vién dit cAu hoi ma hoc sinh con khéng
hiéu, hoc sinh chdm dén mac ma hoc sinh khdng hiéu duoc cau hoi hoi ndi dung gi?

- Thuan loi 1a c6 thé giai quyét duoc van d&, tinh hudng c6 van dé ma giao vién dit ra.
Hoc sinh ¢ thé tra 1oi lai dwoc né doi hoi thay phai dau tu va hoc sinh phai tra oi duoc.

- Hoc sinh tra 15i cAu hoi chwa sdu, hoc sinh chi tra 16i cAu hoi vong vo, chua nhén duoc
trong tam ciia noi dung cau hoi, do cau héi mai duoc thay cé hoi, thoi gian suy nghi khong
du dé tra 1o, cau hoi hoc sinh tra loi thuong chua luu loat, chua tét, chua day du gido vién
datra

215 | N6i chung vé mat bang chung cua hoc sinh thi phan loai nhiéu déi tuong hoc sinh khac
nhau. Nhimg di tugng hoc sinh hoc chi can dat mirc d6 trung binh, c¢6 d6i tuong hoc dé
thi vao nhiing chuyén nganh riéng, va da phan hoc sinh chi hoc binh thudng, xem nhe mén
dia i nén van dung hoi khé, da phan van dung cho 16p chon, van dung cho nhitng yéu cau
hoc sinh phét trién chuyén nganh dia va hoc vé dia Ii.

217 | Ciing c6 thé dugc nhung phai c6 nhiing tinh hudng hoic c6 nhitng van dé gido vién dua
ra cho hoc sinh va néu hoc sinh cting tham gia thi rat tét. Can thiét ké nhirng chu dé mang
tinh chit vira phai, cac em hoc sinh ¢ thé tham gia tranh luan, 1ap luan cung nhau thi toi
thay né tét. Con véi mirc do cao hon thi hoc sinh khong lam duoc. Didu nay do giéo vién
chu dong biét, chon nhitng vin dé& vira sirc vai cac em, thi cac em van tham gia. Trong
nhiing bai, c6 nhirng tinh hudng thi gi4o vién cd thé tao diéu kién dé cac em trao doi, lap
luan.

218 | Cb nghi la phuong phap nay & nhitng 16p chon hoc thi binh thuong, 16p chon ¢6 thuong
sir dung phuong phap nay 1dm, con nhiing 16p khac khong thuong xuyén

Thuan loi 1a tiy theo dbi tugng hoc sinh. Hoc sinh chiu hoc thi rat 1a thich thd, né suy tu,
no 1ap luan van dé 1a dung hay sai thi ghi bang, con néu hoc sinh khdng ngoan, khéng chiu
phat biéu, nd 1am biéng Iam, trén bang ghi sao thi n6 c viéc ghi y xudng, cho nén cd thay
phwong phap 1ap luan dwa vao mén Dia i rat 13 hay, hoc sinh rét I thich

220 | Theo tdi thi hoc sinh sé& tu duy tich cuc, s& tim hiéu, tap trung cao d6 dé sir dung van dé
gi4o vién dit ra, KH6 khin thi chua 4p dung ddng bo trong céc 16p t6i dang day
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Question: Which topics in Geography do you consider suitable for pupils’ argumentation?
Please motivate your choices.

Code | Content

01 Chu d& vé tu nhién s& thich hop hon cho hoc sinh 1ap luan, vi cha dé tu nhién n6 s& anh husng
dén van dé kinh té xa hoi cho nén hoc sinh s& dé 14p luan hon, vi du nhu n6i vé dan cu thi hoi
tai sao & noi d6 dan cu lai tap trung dong hon, bang phwong phap 1ap luan minh c6 thé néi rang
& d6 nhiéu dong bang, réi dén khi hau nhu thé nao, t6i nghi 1a vay

02 Dia li xa hoi 1a thich hop dé van dung phuong phap nay.

03 Theo t0i tu nhién s€ hay hon

12 Riéng t6i thi phan kinh té t6i thuc hién nhiéu hon, vi trong kinh té c6 nhiéu nhan to, cé nhiéu
yéu to dé minh tim hiéu nén tuong d6i sinh dong hon

15 Hiéu qua hon 1a dia Ii kinh té xa hoi. Thudng thuong thi ty nhién quy luat muén doi la vay, dia
hinh, vi tri, khoang san, thuan lgi va kho khan, khi hau 6n déi, khi hau nhiét déi, ... con kinh
té x4 hoi thi s& thay doi theo thoi gian, n6 s& la théng tin kinh té, chinh tri, x& hoi, thoi su. gitp
cho cac em cap nhat.

16 Lap luan cha yéu sir dung trong dia Ii tu nhién dai cwong, mic du cac em di hoc & dia li 16p 6
nhung cic em di quén, nén dén 16p 10 minh phai nhic lai, dé xay dung lai nén méng tir dau.

18 Phan nao ciing dugc nhung phan kinh té xa hoi thi 4p dung nhiéu dugc, vi kién thic x& hoi
rong 16n hon nhiéu, c6 nhiéu kién thirc, 6 nhiéu 1ap ludn ma cac em lwa chon, con ty nhién thi
theo tu nhién

20 Riéng ve toi thi nhirng yéu to6 ty nhién sé hay hon, dé kich thich sy tim hiéu, quan sat thyc té
cua hoc sinh nhiéu hon.

202 | Kinh té xa hoi s& hay hon. Tu nhién la nhitng quy luat c6 sin, hau nhu hoc sinh déu biét, déu
van dung duoc. va kinh té thi cac em can dao sau dé cac em nam duoc nhiéu hon, hiéu nhiéu
hon vé viéc phat trién kinh té xa hoi caa viing mién cua minh.

203 | Trong dia Ii 12 1a ty nhién thi phuong phap 1ap luan cd thé &p dung duoc

204 | Phan ty nhién dai cuong van dung hay hon

205 | Chuong trinh dia Ii ty nhién s& hay hon, vi dua ra mot chu diém, mot dé tai vé tu nhién dé cac
em cho biét cha dé vé tu nhién d6 n6 nhu thé nao?

206 | Khoi 11 thi n6i vé cac nudc, 12 vé Viét Nam, con khoi 10 thi chuong trinh dai cuong ty nhién

va kinh té xa hai, t6i thiy khéi nao ciing duoc

Vang, ca 3 khbi déu 4p dung dwgc nhung khdi 10 d& hon, nhat 1a mang tu nhién vi trong mang
tu nhién logic chit chd hon, mang kinh t& x& hoi thi no trir trong, khi do thi 14p luan vé mang
ty nhién thi chat hon.
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208

T6i thich nhat 12 phan kinh té x4 hoi. Theo t6i phan kinh té x& hoi nhu dén cu, phat trién kinh
té cac nganh nong nghiép, cong nghiép, giao thdng van tai... van dung phuong phéap 1ap luan
hay

214

Phan kinh té xa hoi s& t6t hon. Vi no6 thay d6i nhanh hon vi kién thic kinh té x4 hoi thay doi
nhanh hon, kién thirc kinh té xa hoi it thay doi. Khi hoc sinh sir dung kién thtic kinh té x4 hoi
dé 1ap luan nhirng van dé thuc tién thi tot hon

215

Dija li kinh té xa hoi thi thuan loi hon, vi ¢6 nhiéu chii dé mé c6 thé Iap luan d&, con vé tu nhién
thi n6 chinh x&c, c6 cbng thirc, n6 di theo nhirng quy luat ty nhién. Khi sir dung ndi dung dia li
tu nhién thi khong cé nhiéu 1ap luan bang di véi dia Ii kinh té xa hoi.

219

Dia i 16p 9, khi van dung lap luan thi s& hay hon khdi 16p 6, vi lra toi hoc sinh con nho qua,
con néu van dung 1ap luan vao chuong trinh khéi 16p 7, 8, 9 tré Ién thi s& thuan tién hon, vé tu
nhién I6p 8, kinh té x4 hoi 16p 8,, 9 s& hay hon. Vi ddi véi kién thic kinh té x4 hoi thi cac em
s& ¢ nhiéu kién thirc thuc té hon dé gidp hoc sinh lap luan. hoc sinh néi 18n nhiéu chiéu huéng
khéc nhau thi s tt nhat.
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Question: How far is it possible to teach argumentation using textbooks?

Code

Content

01

Khang, kién thirc trong sach gido khoa khong du cho hoc sinh, ké ca viéc sir dung nhiing
phuong phap khéc, hoc sinh phai tim hiéu them bén ngoai,

H: Mubn van dung phuong phép 1ap luan vao thi sach gido khoa phai nhu thé nao

TL: sach gido khoa ngoai nhitng van dé co ban con ¢ nhitng van dé cu thé, can cé nhitng cau
hoi dé dua vao, minh hoa them hinh anh, sé liéu, biéu d6 can thiét vo cho phong phti hon, dé
minh c6 diéu kién minh day bang phuong phap nay.

H: hién tai sgk thay tdm déc va khong tam dic van dé nao

TL: Trong mdi bai day c6 hinh anh, s liéu dan chtng, chirng minh. C6 nhirng cau hoi & muc
d6 hiéu hoac van dung. Cau hoi mirc do hiéu thi nhiéu, mirc d6 van dung con hoi it. Kho khin
& déy 1a sach giao khoa str dung quéa nhiéu nam nén s6 liéu hoi cu, vi du nhu gio 12 2016 ma
lai str dung s6 lidu vao nim 2007, 2002. Cé nhirng kién thirc trong sach giéo khoa cé sy lap
di 1ap lai, vi du nhu 16p 6 hoc rdi 1én 16p 7 hoic 16p 8 hoc lai, nd chwa phu hop

02

- Sach gi4o khoa hién nay du kién thirc cho cac em, viéc hoc tap cac em ciing tdt, quan trong
cac em tim toi, hoc hoi thém

- Theo t6i sach gido khoa di d¢am bao duoc kién thirc cho hoc sinh hoc va chuan bj cua gido
vién thi gido vién phai can c6 kién thirc rong vé mat xa hoi va tham quan thuc té vé chu dé
noi dung bai hoc. Gi4o vién phai chuan bi truéc nhitng van dé lién quan dé gido vién trao doi
véi hoc sinh, gi4o vién phai ¢ sy dau tu cho k¥ va phai thu thap nhitng théng tin, nhimg tu
liéu méi c6 lién quan, gido vién trinh bay dé thu ht hoc sinh, minh n6i thém nhiing kién thtc
bén ngoai sach gi4o khoa. NGi chung cong tac chuan bi ciing nhidu. Gi4o vién can thu thap
thong tin thuc té trén mang.

03

- Sach gido khoa ra cach ddy nhiéu nam, kién thuc ca va khéng cap nhat hién tai dwoc

- Sach giao khoa khong du kién thirc cho hoc sinh, bén canh d6 sach gido khoa chwa cip nhat
thong tin, hoc sinh phai tim hiéu thém qua bao chi, qua dai, qua mang chu trong sach thi
khong day du.

04

T6i nghi sach gido khoa thi chi 1 kién thic chuan thdi, con néu gio vién mudn hoi thém,
mudn goi md thém thi gido vién phai nghién ctu thém, ban than hoc sinh phai c6 mot sb kién
thae thém. Noi dung trong sach giao khoa la y chung, con gido vién phai tu khai thac ra cac
¥ dé hoi, co ban thi sach giao khoa ciing dy di rdi, nhung giao vién phai dau tu nhiéu hon
méi ¢6 nhitng ndi dung mai

05

Nhu sach nay toi thay ciing tam du, tam on

09

Kién thirc trong sach gido khoa khong du dé cac em sir dung dé cho hoat dong 1ap luan duoc.
Céc em phai c6 kién thirc bén ngoai

10

Séch giao khoa hién nay that sy rat Ia nang, trong chuong trinh 16p 10, 11, 12 thi Iop 10 kién
thirc qua sau, gan gidng voi chuong trinh dai cuong ctia dai hoc, 16p 11 thi n6 lai binh thudng,
nhung 16p 12 qué nhiéu, hién nay hoc sinh hoc dé nim viing hét 1a mét tiét hoc 45 phat thi
khéng thé giai quyét duoc hét mot bai, thoi lugng va luong kién thire né khdng pha hop.
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206

- Chuong trinh dia li vai thoi lugng hién nay thi qua dai, va hoi dan trdi, n6 dap tng muc tiéu
chinh tri nhiéu hon 13 muc tiéu chuyén mén, chuong trinh. Sach gido khoa va chwong trinh
lai c6 khoang chénh. Nhiing ngudi 1am giéo duc ké ca can b tir so thi lai may moc vé chuén
kién thuc va ky nang, can cir vao cau tir ghi vao trong chuan kién thirc va k§ nang thi thuc
tién chi day nhu thé 1a du, thuc ra néi mot cau ngan gon nhung lwong kién thic 12 khdng nho
trong do.

- Sach viét cho hoc sinh chir khong viét cho gido vién, nhung ban chat 1a sach viét cho hoc
sinh chua dugc nhiéu, n tham khao chua nhiéu Iim va rat nhiéu gido vién nghi rang sach
gi4o khoa 1a co s¢ phap Ii vé kién thirc dé kiém tra, danh gia

- Tinh cap nhat qua thap, da s sach déu lay s6 liéu nam 2005, atlat thi cap nhap nam 2007.

207

Sach gigdo khoa duoc bién soan nhitng thdng tin, s6 liéu thong ké c6 tir nam 1999, nén hau
nhu s6 liéu va kién thac lac hau, cach xa chuong trinh, chuong trinh thi chwong trinh ding
chung cho toan quéc. sach giéo khoa dung chung cho gido vién va hoc sinh. Bén canh d6 c6
sach gido vién huéng dan thyuc hién sach gido khoa. Hoc sinh thi chi c¢6 sach gido khoa la co
ban thdi, bén canh sach gido khoa, trong qué trinh day hoc gido vién con huéng dan hoc sinh
tim hiéu thém théng tin nhung ngudn thong tin tham khao 1a chinh, nhung mot van d& 1a n6i
dén internet thi gia dinh khong cho,

216

Nhirng kién thiic trong sach gido khoa thi rét it cho hoc sinh tra 1oi, nén tdi mai trinh bay mot
van d¢ 1 hoc sinh phai doc thém dé c6 kién thirc, nhung hoc sinh lic nay thi lai ludi doc sach.
Hién nay hoc sinh hoc thién vé nhitng mén chinh, toan, vin, anh vin nén cac em khong tap
trung vao mon nay.

218

Sach gido khoa thi mot s6 bai co day cb ciing thay hoi dai lim, ciing c6 mot s6 bai thi hoi
ngan,
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Question:

In your opinion, for which age level can argumentation be best applied in Vietham?

Code

Content

02

Theo tdi thi 16p 11, 12 la van dung thich hop nhat, vi I6p 10 cac em méi 1én, kha nang tu
duy chua chuan cho nén céch lap luan cia cac em con han ché, con 16p 11, 12 thi ky ning
co ban cac em c6, cac em ¢ thé trao doi, tra 1oi tot hon.

03

DDanh gia vé ty nhién nén thich hgp nhat 12 16p 10, 11. Nhitng bai c6 noi dung kinh té thi
khé van dung

04

T6i thich st dung phuwong phap nay & khdi 10 va khéi 12, vi 16p 11 ngi dung nd nhiéu qua,
vi mot qudc gia sir dung phuong phap nay ciing han ché, c6 thé hoc sinh khong biét gi vé
qudc gia d6, hoac la gido vién han ché nhiing kién thirc vé quéc gia do. Toi nghi 1a 16p 10
dai cuong thi can thiét hon, goi mo hoic 12 13p luan dé cac em thiy nhiéu hon, 16p 12 ciing
rat can, dac biét 1a tu nhién va cac vung. Ty nhién va céc ving thi can nhiéu hon cho cac
em

06

D4i voi hinh thic 1ap luan nhu thé ndy, theo ti van dung vao chuong trinh dia Ii 16p 11
nay s& hay hon, vi di dia Ii tirng qudc gia, ting khu vuc, khai quét nén kinh té thé gigi nén
minh dua nhitng chu diém nhu thé thi n6 s& mé rong ra.

12

Chuong trinh 16p 11 hay, néu nhu t6i van dung thi toi sé van dung vao chuong trinh dia li
I6p 11, vi dia Ii 16p 11 thi no 1a dia Ii thé gidi nén cac em c6 diéu kién dé tim hiéu kién
thirc rat 1a nhiéu, va chuong trinh 16p 11 thi n6 d& himg thu hon cho cic em, ¢6 nhiéu van
dé vé cac qudc gia nhu Nhat Ban, Trung quéc hay dong nam 4, thi hoc sinh s& hing tha
hon, con 16p 10 thi cc em hoc chuong trinh dai cuwong hoi nhiéu nén cac em nham chan
trong viéc thao luan hay thuc hién nhitng ky thuat khéac

13

- Str dung phuong phap nay thi hoc sinh s& tiép thu nhanh hon, cac em s& trinh bay luu
loat hon. Nhung em nghi 4p dung vao I6p 10 thi sé& kich thich cac em hon, vi dau cap néu
nhu minh mudn van dung duoc tét thi mot trong nhitng cach dé hoc sinh thu hit médn hoc
diali.

- Nhitng 16p trung binh khé tré 18n, vi nhitng 16p yéu ma minh chua dam bao dwgc hé
thdng kién thirc co ban ma minh tép trung vao phuong phap nay thi chi mot vai truong
hop trong I6p 1a kich thich cac em hoc, nhung mot s6 em khong nam bat kip, cac em khéng
biét va cac em nham chén roi bo luén cac mdn hoc. Nhung em nghi 16p nao ciing nén van
dung, vi 16p nao cé diéu kién hoc tap thi n6 sé& kich thich cac em sinh dong hon

14

12, phan kinh té x& hoi, co ban gan lién véi kién thire caa hoc sinh, gan lién véi cudc song
nén hoc sinh s& hiéu sau hon, trén co so thuc té cac em biét nén kha ning 1ap luan cua céc
em sau sic hon,

19

Khéi 10, 12 van dung tot, vi nd gan gui véi hoc sinh, khdi 10 thi cac kién thic trong thuc
té hoc sinh, khéi 12 thi cac kién thirc thyuc té & viét nam, con khéi 11 vé dia i thé gigi thi
kho khin hon cho hoc sinh

202

Khéi 10 thi hoan toan c6 thé ap dung, 12 ciing t6t, nhung 12 lai lién quan dén thi tot nghiép,
t6t nhat 1a khdi 10. Néu nhu khéi 12 ma dao siu nhiéu theo phuong phéap nay thi lai thiéu
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dung luong kién thirc cho cac em luu lai dé cac em con thi nira. nhitng khi con lai thi c6
nhiéu thoi gian hon

203

Theo ddi twong hoc sinh, vi du di twong hoc sinh ¢ dau cap ap dung thi s& nhanh, c6
nhiéu chinh kién cua hoc sinh, d6i véi hoc sinh 16p cb thi s& khé khin, cac em khong
nghién ciru, khdng tham khao sau vé bai hoc sép t6i, khdng chuén bj bai tot.

204

Khai 10 va 12 &p dung tot hon

205

Phuong phap nay chi 4p dung cho nhing d6i tuong 1a hoc sinh chon, hoc sinh 16p chon ¢6
kha niang tu duy, tim hiéu nhiéu kién thtrc hon, chirng minh van dé dua ra, khang dinh
minh dé ching minh van dé dua ra, hoc sinh d6 s& tim hiéu nhiéu hon. Con di véi nhitng
hoc sinh ma nhiing 16p co ban, trinh &6 nhan thirc cac em khong dugc cao, khi thyc hién
thi s& rat kho, dua ra chu diém thi hoc sinh khdng biét cach dé tra 1o, rdi cac em chuyén
sang noi chuyén nhiéu hon tim hiéu kién thuc.

206

- Khéi 11 thi néi vé cac nudc, 12 vé Viét Nam, con khdi 10 thi chuong trinh dai cuong tu
nhién va kinh té x& hoi, tdi thay khdi nao ciing duoc

- Theo t6i 12 tat ca hoc sinh nhung d& hon 1 d6i twong kha, gioi

208

Theo t6i thi chuong trinh 16p 10, sir dung lap luan Ia tét. Nhung kém theo phuwong phap
d6 thi phai c6 phuong tién minh hoa méi 1am sang to duoc van dé

209

Chuong trinh theo toi van dung la 11 la thuan loi nhat

211

T6t nhat 1a khi 12

214

Trong chuong trinh dia Ii 16p 10 1a chuwong trinh dia li dai cuong, gido vién van cd thé ap
dung duoc, vi du nhu tinh hinh nong san thi ¢6 lién quan dén chu dé vé khi hau 1a tai sao
viing d6 lai trong cay d6 ma né khong trong & nhitng noi khac, hay o 1op 11 1a dia Ii ving
mién, minh dat truong hop 1a phong tuc tap quan & tirng ving mién. Tai sao & d6 né phai
nhu vay. tly theo timg chuong trinh, tirng bai néu gido vién suy nghi va dit chi dé thich
hop thi ¢ ca 3 khéi déu dugc.

219

Dia Ii 16p 9, khi van dung 1ap luan thi s& hay hon khdi 16p 6, vi lta toi hoc sinh con nho
qua, con néu van dung l4p luan vao chuong trinh khéi 16p 7, 8, 9 tré 18n thi s& thuan tién
hon, vé ty nhién 16p 8, kinh té x4 hoi 16p 8,, 9 s& hay hon. Vi ddi vai kién thic kinh té xa
hoi thi cac em s& c6 nhiéu kién thirc thuc té hon dé gilp hoc sinh 1ap luan. hoc sinh noi
I&n nhiéu chiéu hudng khéac nhau thi s& tt nhat.
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Question: How can you encourage your pupils to develop their argumentation skills? Which
methods are useful?

Code

Content

01

- Poi véi phuong phap nay 16p cang cao thi day cang dé hon 16p dudi, con 16p 6 va 7 thi
kho hon, 16p tét 12 9, 10

- Khich 1¢ thi sau mdi bai hoc minh dit cau hoi cho em chuan bi, dwa nhitng van dé cu thé
cua bai sau cho cac em chuan bi thi n6 sé& thuan loi hon

- Gi4o vién can thay doi qua céc tiét day can 1ong ghép vao vao tir tir thay thé phuong phap
nay vao nhiing tiét sau cho quen. Hoc sinh can thay do6i cach hoc dé thich nghi. Thong
thuong thi cac em chi doc sach thoi, gio thi ngoai doc sach ra cdc em phai tim nhirng tu liéu
khéc bén ngoai. Sach gio khoa can thay d6i, ban d6 biéu d6 can thay d6i mai theo bai hoc.
Biéu d6 hién nay sir dung rat lau réi, nd khdng con phu hop nia.

02

Diém cong vao cot diém 15 phat, miéng. Néu tra 1oi tot cho diém miéng. Cho hoc sinh soan
bai trude, doc trudc noi dung hoc dé tra 16i, va cong diém cho hoc sinh.

03

- T6i nghi minh chi 4p dung mot s6 nodi dung co6 trong chuan kién thirc va ky nang dé day
bang phuong phap 14p luan, vi theo chuan kién thirc thi khdng thé day léch ra ngoai, né con
danh gia vé chat lugng nita. chi c6 mot sé ndi dung, khdng phai hoan toan.

- Khi day trén 16p vai su hd trg cua hoc sinh rat quan trong, vay can sy hop tac nén giao
Vién can dua ra cac chu dé dé cac em thich ¢ do, chu dé trong bai co dic diém nao noi bat
minh s& lay chu dé d6 dua ra cho hoc sinh thao luan

04

- T6i nghi nhitng bai bai nao lién quan dén ban than hoc sinh n6i chung la khong phai hém
nay ma tat ca nhitng bai nao ma tdi thay dia Ii né lién quan tryc tiép dén cudc séng thi minh
ctr cho hoc sinh trinh bay thoai mai, cac em ct tra loi theo y cua minh roi gi4o vién tong két
lai nhitng y chinh cua bai

- C&c 16p khac thi phuong phap 1ap luan cling it hon, t6i s€ dat cau hai it hon va t6i s€ noi
nhiéu phan danh gi thi cic em s& ghi duoc Y, c6 thé cic em khong trinh bay dwgc nhung
gido vién s& goi y dé cac em hoan thanh, vi du nhu phan danh gia tai nguyén cac em khong
danh gia duoc vay thi gido vién sé& giai thich trong nhiing hinh anh trén, tai nguyén nao can
thiét nhat, vi du hinh anh vé ruong bac thang, hinh anh vé ca phé, hinh anh vé ruong lta &
DBSCL thi theo em tai nguyén nao 1a tai nguyén quan trong nhat, c4c em sé trinh bay duoc,
tiép theo do 1a tai nguyén gi, theo em san luong nhu thé ndo, két qua dat duoc c6 cao khdng?
Vay thi hoc sinh s& tra 101 duoc, tir d6 gido vién két luan lai vin dé. Lép dang day thi muc
d6 1ap luan chua cao nhung muc d6 nhan thirc cao hon, 16p ndo ¢ nhan thic thap hon vi
du nhu cac 16p co ban thi tdi s& goi mé hoi nhiéu hon va gido vién s& chét lai nhitng phan
nao ma rong cho cac 16p, tdi s& goi lai phan dé.

Diém cong, cho diém truc tiép, tuyén duong cac em. Ngoai ra, c6 thé ghi sé dau bai dé cac
em dugc thuong tap, tang qua, banh keo

09

C6 thé giao vién s& giao bai tap vé nha trude nhitng phan noi dung ma giao vién can hoc
sinh trinh bay, dé hoc sinh thu thap thong tin thi hoc sinh s& thuyét trinh tét hon
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10

Céch dung tir cua gido vién dé bot tinh han 1am cia kién thic, giao vién hai hudc hon, lién
hé kién thic tir dia phuong, 14y nhiing kién thirc xung quanh em dé Iy cai chung,

11

Khuyén khich hoc sinh bang thang diém cong, hoic cho diém tryc tiép hoc sinh khi hoc sinh
tra loi nhitng cau hoi ngoai sach giao khoa nham dé phat huy tinh tu duy cta em, diéu nay
no kich thich cac em hoc sinh

13

Dé cho I6p sinh dong hon thi ti cho hoc sinh thao luan nhoém, muc dich 1a dé hop tac lam
viéc dé hiéu nhau hon, trong 16p s& tao su doan két, & day c6 dat hé thong cau hoi tu duy,
dé tao thdi quen cho hoc sinh dong vai trd cha dao, con gido vién 1a nguoi huéng dan, dé
hoc sinh van dung kién thtrc dé hoc sinh hoc, tir d6 s& yéu thich hon nén t6i thudng dit hé
thdng cau hoi tai sao, vi sao va danh gia bang diém thi hoc sinh thich thd, vi du nhu nhirng
hoc sinh nao tra 1i khong tron cau, khong diing véi muc dich ctia minh, minh ciing ¢6 thé
cho diém cong. Cho diém cong dé khuyén khich hoc sinh, co ban cac em hoc rét yéu, hoc
sinh khong thugc bai thuong xuyén, tap chép bai cho hoc sinh khong da kho, 1au 1au phai
kiém tra tap caa hoc sinh.

15

Hoc sinh khi mot nhém 1am tét, noi dung hay thi chac chan cac nhom con lai cac nhém khac
s& lam theo, nghia 13 gido vién phai danh gia thuc, c6 khen, c6 ché. Panh gia bang cach la
cho diém, cach danh gia cua toi khdng phai hoc thudc 1ong, nhu vy 1a trinh bay 14 co diém,
diém kiém tra miéng, mic du gido vién khong goi I&n kiém tra miéng, céc t6 s& co diém,
sau mdi bai bao céo cac em lam mot bai thu hoach, bai thu hoach dé t6i sé& lay diém kiém
tra 15 phat ciia cac em va kiém tra mot tiét. Ngoai ra giao vién phai lam sao phat huy duoc
tinh hiéu qua cua tiét day, cac em thay duoc la tiét day vira vui, vira hap dan, vira c6 sy lién
hé, tham chi 1a gido vién huéng lién hé Viét Nam. Gido duc cho hoc sinh thay 13 véi nhiing
nude khac, ngudi ta lam nhu vay, va con véi Viét Nam minh thi minh s& 1am nhu thé nao,
tai sa0 nguoi ta lai thuc hién duoc nhu thé con ching ta lai nhu thé? Day hoc tich hop phéat
huy tinh tu duy, dong vién, khich I& thi n6 s& thanh cong trong tiét day.

17

Dbi vai toi, trong qua trinh giang day, dé 16i kéo hoc sinh tham gia vao tiét hoc caa minh
thi nhirng kién thac minh day phai gan lién vai thuc té, nhitng kién thie bai hoc ¢ giang
lien hé véi thuc té nham tao diéu kién gan gui véi hoc sinh, tir d6 hoc sinh tham gia tdt,
chiing ta phai tao 16p hoc vui vé, hda nha khdng can phai go b qué, khoang cach gitta gido
Vvién va hoc sinh cling khong nén tao mot khoang céch chénh léch qua, nhu vay khéng tao
duogc sy hop tac cua hoc sinh. Trong gid day, voi mét s6 ndi dung gido vién ciing nén thém
vao ddy mot vai cau tho hay mot sé vi du thuc té, hay minh ké mot s6 cau chuyén ma minh
mudn giai quyét, nhu vay thi s& sinh dong hon. Vi du nhu khi phan tich vé sy da dang cua
sinh vat ¢ dong bang séng ciru long roi gido vién ké vai ba cau chuyén ma bac ba phi hay
ké.

20

Nhirng ky thuat téi thuc hién la nhitng phuong phéap co ban kich thich tu duy, di tir cau hoi
don gian dén cau hoi phuc tap, nghia 1a nhitng cau hoi tir mic do don gian dén cau hoi phic
tap, hoc sinh trung binh yéu c6 thé tra 161 duoc dén nang dan 1én mirc d6 cau hoi ma rong,
lién h¢ thyc té nhiéu, dé c6 thé phat huy hoc sinh khé gioi, tir d6 hoc sinh méi gio tay phat
biéu, tir &6 nhitng hoc sinh & mirc do trung binh yéu ciing tham gia xay dung dong gop bai,
dén nhiing ciu nang cao hon thi hoc sinh kha gioi tra 15i chuyén sau. Thuong nhiing cau
hoi hay, van dung cao, lién hé thyuc té thi thuong cho diém dé dong vién, khuyén khich. Déi
véi nhitng em ¢6 hoc lyc trung binh yéu, thi khi em xay dung bai ma kién thirc dung va c6
nhitng y mai so véi ndi dung bai hoc thi phai cho diém dé khich 1é tinh than hoc tap cac em.
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207

D4i vai hoc sinh, t6i ¢o timg budc thyc hién, nhung chua phd bién. Trong qua trinh day tao
diéu kién hoc sinh dit cau hoi, dat van dé cho cac em thé hién, suy nghi caa minh. C6 nhiing
kho khin nhung dong vién cac em tir tir. Hau hét chi thuc hién dugc & mét s6 hoc sinh &
dang kha, tir d6 chon ngudn tir nhirg em tu duy va kha ning trinh bay 1ap luan réi gido vién
hd trg thém, cac em thich thd. Tir d6 gido vién méi chon nhiing hoc sinh nay dé boi dudng,
con thyc hién dai tra hoi khé, minh can nhiéu thoi gian, hoc sinh ngai tra 1oi, mat thoi gian
trong tiét day.

208

- Gi4o vién can chuan bi bai cho k§ khi dén I6p. Déi véi hoc sinh thi phai huéng dan hoc
sinh chuan bi bai trudc khi dén I6p, dé thuc hién tét phuong phap 1ap luan nay thi gido vién
va hoc sinh déu phai chuan bi d6 dung day hoc méi 1am rd dugc ndi dung bai

- Trudc tién ddi vai gido vién la phai dat tAm va tinh yéu thuong hoc tro, gido vién ngoai
kién thirc cung cap théng qua séch, gido vién con phai co tam, yéu thuong hoc trd, xem hoc
sinh nhu la nguoi than, chi cac em cach hoc, phai noi rd mén hoc cua minh dong vai tro, vi
tri nhu thé nao trong giai doan hién nay, tir d6 dé gitp hoc sinh ham muén trong hoc tép.

214

- Néu gi&o vién cd su chuan bi, c6 su dau tu, néu nhu hoc sinh tra 10i khong dugc thi gido
vién phai goi ¥, phai 1am cho hoc sinh cam thay hing tha thi dat yéu cau, chi néu gido vién
dat cau hoi roi bo trong kién thirc, hoc sinh tra 16i dugc hay khong duwoc ma giéo vién khong
chuan lai thi ciing khong on.

-Pé tra 16i cau hoi lap luan thi gido vién nén thuong sir dung phuong phap do, nén dat nhiéu
cau hoi goi mé, trong bai hoc thi phai phat huy tinh tich cuc, cha déng cua hoc sinh, lam
sao cho cac em hoa ddng nhiéu, thuong xuyén tra loi nhitng cau hoi caa hoc sinh thi hoc
sinh s& tra loi tét hon. Hoc sinh hoa déng véi gi4o vién ciing tim hiéu, cing nhan thic trong
gio hoc va qué trinh hoc tap soi dong thi s& 1am dugc didu do.
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Questions: What changes are needed for integrating more argumentation tasks in your
teaching? Where do you need support in this case?

Code

Content

01

- Can sach tham khao, ngoai sach gi4o khoa can c6 nhitng sach tham khao khac dé hoc sinh
nghién ctru them, gi4o vién ngoai nhiing séch ra thi can thong tin tir internet.

02

Tim thém nhiéu sach tu liéu ndi vé cac chu dé trong sach giao khoa dé giang day, c6 thém
nhitng nguén tu liéu thi gido vién c6 ngudn kién thire nhiéu hon.

03

- Néu nhu chuan kién thtc vi nhitng bai dai qua thi bét ngan lai. Ghi nhitng néi dung co
ban. Sach gido khoa c6 thé cap nhat nhitng thong tin, can cung cip cho gido vién nhitng
thdng tin mai qua nhimg dot tap huan.

- Can nguon tai ligu, nhitng théng tin mai cua thé gigi hién nay, cua viét nam hién nay dé
b sung kién thirc. trudng phd thong can cé nhiéu phong may chiéu dé giéo vién day cho
hoc sinh quan sat truc quan, du tu vao cdng nghé trong qua trinh day hoc.

05

Séach gido khoa mdi bai hoc kénh hinh phai nhiéu hon, hinh mau, vi khong phai 16p nao
cling c6 phuong tién hién dai nhu may chiéu, vi du nhu di véi bai nay toi phai cho cac em
xem lai cac bai ké tiép, dé cac em biét dugc cac canh quan, vi du ring 14 rong, ring xich
dao... vi khong c6 may chiéu va gido vién khdng thé dua hinh 1én hét, cho nén néu kénh
hinh day da thi né hay Iim, né thuan loi cho ngudi day ciing nhu ngudi hoc véi moi doi
tuogng, vi du ving sau, viing xa phuong tién chiéu khdng c6, néu ma cd kénh hinh thi hay
dir lam

06

Néu co diéu kién minh khéng bé buét vao thoi gian, khong goi gon trong chuan kién thirc,
noi dung cua bai hoc thi gido vién sé& to chirc nhirng hinh thirc khac nhau cho hoc sinh, dua
cu thé chu dé nao d6 cho hoc sinh tim hiéu, sau d6 minh s& trao ddi véi hoc sinh dé tim ra
dugc mot van dé, dut két dugc mot van dé theo phuong phap mai, véi bién phap d6 hoc
sinh s& vira tich cuc, vira himg tha, lic d6 ngudi gido vién tuy 1a ciing phai nim viing vé
kién thirc, nhung gido vién s& 1am cho khi thé cua 16p sinh dong han 1én. Néu dugc thi minh
day theo cach do sé hay hon.

07

Thir nhat la gido duc 1a ca mot hé thong, gom co kién thirc nén tang, sach gido khoa, phuong
phap, phuong tién... vi vay can c6 thoi gian dai dé thay doi, va phai thay di dong bo.

09

- Thay d6i tir bo giéo duc can soan nhiing chi dé dé giéo vién ap dung cho d& hon

- Nhiéu lim, co sé vat chat, phong hoc, may chiéu, tai liéu tham khao, thoi gian.

10

- Trude hét 1a thay doi vé lugng kién thirc cua sach giéo khoa, tiép theo 1a sy dau tu ctia
gi4o vién ciing nhu su ddu tu cua nha trudng cho viée déi méi phuong phap, ddi méi phuong
phép n6 khong chi don gian 14 cho gi4o vién lam, ma can phai co sy dong bo.

- T6i can hd tro vé ki thuat thuc hién phuong phép, hd tro vé ngudn thong tin. D6 13 mot
diéu rat quan trong. Hé thong théng tin va kién thirc ¢6 trong sach gido khoa hoc sinh da
biét, khi néi lai thi hoc sinh rat nham chan, nén khi day giéo vién phai noi cai gi d6 méi,
hozc & minh xody sau vao noi dung ma gay bat ngo cho hoc sinh, dit van dé cho hoc sinh
thi hoc sinh méi thuc su quan tam.
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11

C6 tham gia, nhung can cé ngudi giai thich xem né 1 gi va c6 ngudi thyc hién trude dé hoc
hoi kinh nghiém dé ban than t6i van dung vao bai day dé day hoc sinh dé cac em biét nhiing
kién thirc trong sach gido khoa va kich thich hoc sinh hoc tap tét mén dia li, vi mén dia Ii
cac em quan niém 1a mén phu, cac em khdng xem trong mén nay, nén mot sb hoc sinh xem
nhe mén nay va khéng c6 hing thi trong qua trinh hoc tap mon dia li

13

Giao vién khong nhiing suy nghi, tim toi, soan giang cho that tot ma chung ta con phai tim
hiéu nhitng kién thirc bén ngoai lién hé vai thuc té, gan lién vai cude séng cua cac em, dinh
huéng nganh nghé cua cac em, roi ching ta phai nam bt duoc tinh hinh kinh té x4 hoi cia
dat nude cua thé gigi vay thi giao vién méi ¢ nhiing cau hoi phong phii, da dang, cho cac
em lap luan tét hon

14

Gi&o vién phai chuan bi trudc, chuan bi véi phuong an minh dua ra thi van dé nao can thiét
cho hoc sinh thao luan, thiét ké ra nhimg phwong an va lya chon phuong an cho hoc sinh 1a
phuong 4n nao dung nhét. B6 co thé gidp cho thyc hién phuong phép 1ap luan dén diém
cubi cung. Poi hoi gi4o vién phai chuan bi hé théng cau hoi trude, sau do gido vién chuan
bi nhitng phuong an dé tra loi, doan xem nhirng tinh huéng nao hoc sinh s& lam. Hé dinh
hudng va chuan bi cac phuong an thi gido vién phai c6 thong tin, trén co sé dinh huéng thi
hoc sinh s& l4p luan, gi4o vién s& cung cap thdng tin. Trong qua trinh chuén bj thi giéo vién
phai chuan bi théng tin, hinh anh, nhitng phuong tién minh hoa,

15

Phai thay d6i sach gido khoa, diéu quan trong nhét, trong quan trong la dia Ii cé tich hop,
bai day cua t6i dia Ii toi c6 tich hop sir, van,... vi vay sach gido khoa phai cap nhat thong
tin, khéng cho hoc sinh hoc theo kiéu “may moc” nita, dirng thi theo kiéu may maéc nira, ma
nén thi theo dang ma, tdng hop kién thie cho hoc sinh thi nd méi hay. Mot Ia cai cach séach,
hai 1 cai cach thi, thi ltc d6 giao vién mdi manh dan dé gido vién thuc hién phuong phap
nay. Tht 3 13 1anh dao nha truong nén hd trg, tng ho dé viéc ap dung hiéu qua hon. Hoc
sinh hoc khdng nham chan, chic chian mot diéu, nhitng 16p minh day, ngoai trir nhirng 16p
12, cac em ciing hoi bi go vé ndi dung thi nén minh khéng dam bung qué nhiéu, chir nhiing
16p khéc thi ndi dung cling do minh ty xay dung va tham chi 1a minh c6 xay dung cho hoc
sinh luén, quan trong nhat Ia cai cach ndi dung sgk, noi dung thi.

16

- T6i can ho tro truc tiép d6 1a cong cu day hoc.

- D4 v6i gido vién, mudn thuc hién phuong phap nay, anh can tiép can nhidu ngudn thong
tin khéc nhau, ngoai chuan kién thuc k§ niang, ngoai thong tin & sach gido khoa, gio vién
can tiép xdc nhiéu tai liéu ma trude day ciing di ting hoc trong chuong trinh cao dang va
dai hoc, minh tim ngudn kién thirc ¢ trén mang, khdng phai nhiing trang mang nao minh
cling st dung dwoc, minh s& chon nhitng kién thirc ma tich lity, gan nhét vai chuan kién
thirc va ki nang ma thuc hién, chir khéng dam dua vao nhitng mang kién thicc ma trong
chuan kién thirc va ki nang khong co.

18

- Gi4o vién phai tim toi trwdc bai cua minh day, gido vién phai cung cip thém kién thuc,

- Viét sach c6 nhiéu cau hoi dé ap dung phwong phap 1ap luan. phai dap tmg dua kién thic
trong séch giéo khoa, mac khac phai ma rong kién thic cho hoc sinh tim hiéu thém, vi dia
If thudc khoa hoc xa hoi, néu nhu vay thi d6i voi bai day 45 phut thi khong du thoi gian,
mic du gido vién ciing mudn mé rong kién thic 1am nhung so khong da thoi gian, vi day
hét cac kién thuc da 1a 45 phat roi. Vi du nhu 16p 12, kién thuc dai, bai day dai nén day it
khi nao du 45 phat, néu ching ta mé rong ra nita thi bai d6 dén 2 tiét méi xong.
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- Chung tdi can tang lwong, vi néu muén dau tu kién thie chdng toi phai mat thoi gian tim,
chding t6i phai két néi mang, ching tdi phai c6 may vi tinh. Vi diéu kién kinh té khé khin
nén nhiéu giao vién hién nay Iam nhiéu viéc khac nhau

19

Gi&o vién can sy ho trg cua cac phuong tién khoa hoc hién dai, néu cac phong may chuc
nang hoat dong tét thi thuc hién phuong phap t6t hon.

20

Gi&o vién chuan bi nhiéu hon, nhiéu ndi dung lién quan dén thuc té, lién quan dén bai hoc
chuyén sau, doi hoi gido vién phai tim hiéu nhiéu ngudn théng tin tir sach, bao dai, tham chi
& ngoai thuc té. Vi minh mudn 1ap luan dé dwa ra két qua khang dinh dting hay sai thi minh
phai ¢6 nhiéu ngudn minh chung xac thuc, dé tir d6 minh mai két luan chinh xac, theo toi
gi4o vién mudn giang day tot thi phai tim hiéu théng tin nhiéu hon, chuyén sau nhié¢u hon

202

Gi4o vién phai tu dao sau kién thuc, tu tao ra mot mau thuan cho hoc sinh, gido vién phai
trang bi cho minh nhiing d6 dung day hoc, nhiing ching minh cu thé riéng biét ¢é minh hoa
cho noi dung bai day caa minh. Vi du nhu trudng hop hoc sinh tao ra dwoc mau thuan va
dura ra nhiing vi dy dé chimg minh nhung bén canh d6 gido vién phai ty tim, ty dwa ra nhing
minh chitng cho c&c em thay rd hon, ndm bit sau hon. Thuan lgi néu nhu du diéu kién vé
co s& VAt chat va thdng tin, theo tdi nghi 14 thong tin dé chimg minh diéu d6

203

Phai chuan bi k§ dé chon dé tai dé ap dung cho phu hop, khi chon dé tai phai suy nghi phai
dit hé thong cau hoi, tir viée dat hé théng cau hoi xong gido vién s& goi mé dé cho hoc sinh
trinh bay quan diém cua minh. Néu c6 hd trg cua phwong tién thiét bi hién dai thém cang
tdt. vi du minh day bang may chiéu thi s& hay hon,con day theo kiéu truyén théng thi s& kho,
khé c6 nhitng tai liéu khac dé hoc sinh nam.

204

Gido vién can cung cap hoc sinh kién thtc rd rang, kién nhan huéng dan hoc sinh Iap luan
sau cho thuyét phuc nguoi khac

H: hd tro

TL: néu c6 dan chang thi 1ap luan rat tét ma mudn cé dan ching thi phai co phuong tién
thiét bi dé tim, phai c6 tap huan dé gi4o vién lam quen.

205

- Kién thtrc chuan can tém gon lai, nhitng gi can day thi day, nhitng gi can hoc sinh biét ¢
thuc té nhu thé ndo thi méi day, minh dimg dua vao qué nhiéu kién thic, khi d6 ap dung
phwong phap nay rat kho, vi thoi gian khong co, con truong hop déi véi hoc sinh thi cang
ngay kién thic cang han hep, trén thuc té thi dung ra diéu kién kinh té hién dai, chiing ta ap
dung vao internet rat 1a nhiéu, rat thuan loi dé cac em vé& nha xem bao mang, hay thu thap
cac van dé trén internet cac em sé tim ra duoc Kién thire co ban, tir d6 hoc sinh tim ra duoc
kién thirc, nhung c6 nhitng hoc sinh vi vdy ma mé game, khéng tim hiéu.

- Gi4o vién tro nén nguoi hudng dan nén gido vién phai co kién thic rong, vi anh 1a nguoi
huéng dan ma hoc sinh tranh luan dé di dén két qua cudi cung thi nguoi giéo vién phai lam
sao dé thay dugc day 1a dang hay sai, nguoi gido vién phai c6 kién thirc rong. Thi 2 1a co
s& vat chat, chang ta can ¢ phong hoc b mén, ching ta can tranh anh dé gido vién phan
tich rd vao van dé do dé cho cac em tranh luan mudn rd rang thi phai c6 hinh anh chang
minh, cho hoc sinh nhin truc quan hon, thuyét phuc hon.
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Nhung tat nhién 1a cach danh gia hoc tro khac,

Can phai nam vimg ddc trung ctia bo mon, tir d6i tugng, nhiém vy dén phuong phap luan
thi mai day hoc sinh 1ap luan dugc. Dia li phai gin véi thuc tién va thay doi theo thoi gian,
nhét 1a dia I kinh té x& hoi. ké ca ty nhién ciing phai thay doi, budc giao vién phai dam mé
yéu nghé, khong phai chi phdi boi nhitng cdng viéc khac trong cudc séng, dé chi c¢6 chuyén
tam vao viéc day hoc, tham nhap thyc té, nghién ctu tai liéu nhiéu hon. Chinh thyuc té méi
quan trong.

Quan trong la tai liéu tham khao, d6 1a yéu té rat can, n6 phai da dang dé hoc sinh c6 nhiéu
thdng tin, khdng b6 budt trong sach gido khoa. Sach gido khoa can phai hiéu Ia tai liéu tham
khao dé day. Chuan kién thirc va k¥ ning phai 1a co s phép 1i cia kién thic, ¢d nhiéu tai
liéu khac. Can giam gio day li thuyét xudng, ting gio thuc hanh 1én dé c6 diéu kién cho hoc
sinh di thyc dia. Lac d6 1a 1ap luan ra vin d& ngay. Ngay xua mdi ndm c6 thé xin kinh phi
clia nha truong dé dua gido vién bd mon di thuc té & vai noi, giong nhu dai hoc 14 thuc dia
nghiém chinh, con by gio thi gido vién di dé tham quan, biét thém vé nd. Nhung gio 1a mat
hét.

207

Giao vién can phai 1am nhiéu viéc. N6 thay doi ca suy nghi, tir cach nhin nhan mét vén dé,
ngudi gi4o vién phai ting cuong nghién ctiu thém tai liéu, dé co kién thuc, khi cd kién thirc
roi thi van dé da chiéu, nhidu goc d6. Khau soan giang, soan bai, cach dit vin dé cho hoc
sinh va ca kiém tra danh gia. Néu mudn lam duoc thi giéo vién thi can thay doi nhiéu, ca hé
thdng, co ché quan Ii, vé chuong trinh ndi dung phai mé méi van dung duoc. Gido vién can
dugc dao tao lai, hd trg, cap nhat kién thirc, phuong phép, ky ning dat van dé dé tao y tuong
dé gi4o vién tu cap nhat.

208

- Néu duoc thi Bo phai bién soan sach gido khoa nhim vao trong tam théi, phai lam rd
nhitng noi dung trong phan trong tam do, nd hay hon, hoc nhiéu qua, né lan mang, lam réi
cho hoc sinh, rdi cho giéo vién.

- Viéc day dia li thi nguoi gido vién c6 mong muén di tham quan dé biét, mac du tham quan
trong nude ciing duoc, hd trg vé kinh phi di tham quan, sach va tai liéu, dac biét 1a tai liu
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- Néu dé sir dung phuong phap 1ap luan nay tot thi nguoi gido vién phai dau tu rat nhiéu.
thir nhat 1a vé chuyén mén phai viing vang, thtr 2 1a nhitng théng tin nam bit phai kip thoi,
nhitng truong hop hoc sinh 1ap luan chua hop 1i, khéng phd hop voi xu huéng phat trién
kinh té thé gi¢ ludn thay doi nén gi&o vién phai chuan bi nhiéu kién thuc, ky nang. Thir 2 1a
hoc sinh phai biét dam mé, dic biét 1a dam mé mén dia Ii, theo ddi nhiing thong tin va dic
biét 1a rén luyén ki nang 1ap luan tét nhat

- Thyc hién chuong trinh nay thi sach gido khoa phai thay déi, thay ddi vé ciu tric viét séch,
phan chir phai bét nhiéu, chi tranh anh hozc 1a nhitng cau hoi, nhitng bang thong ké. Thi 2
sach gido khoa viét theo chuyén dé s& hay hon. Didu quan trong nhat 1a thi ct, thi ctr anh
hudng dén qua trinh danh gia cta bai hoc, vi vay ma thi ctr thi phai d6i méi, 6 nhu vay moi
&p dung duoc phuong phéap nay. Vi du nhu dép an, dap an yéu cau trinh bay theo dang lap
luan thi dugc diém, chir khong phai v nay, cau tir ndy thi né s& hop 1i hon, khoi 4p dung dbi
Vai gido vién

210

- Thuan loi thi 6, voi diéu kién cong nghé thdng tin hay 1a mang thong tin thi hoc sinh s&
cO tat ca co s, diéu kién dé 1am dwoc van dé nay. Vai su hiéu biét cua hoc sinh qua dai,
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bao, phim anh thi hoc sinh s& tong hop lai dé c6 sang kién riéng. Phuong phap nay thuc hién
dugc nhung phai theo chuong trinh mai, chir theo chuong trinh nay hoi kho.

- Khong c6 gi d6i mai. gido vién can tich cuc hon trong van dé thu thap cac van dé thé gioi,
x4 hoi., viét nam dé gi&o vién biét duoc van dé. Chir gio kién thire va phuong phap thi ¢6
roi, chi can bo sung thém kién thirc minh ¢6 dugc. Phuong phap thi thyc ra minh da tng
dung kha nhiéu phuong phap rdi nhung khi tng dung mét thai gian thi cudi cing phuong
phép phét van ciing 1a chinh. Phuong phap nay néu thay doi thi chi can thay ddi tu duy cua
giao vién la chinh.
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- Ddi voi phuong phap nay khi tng dung vao thi thay c6 nhiéu khé khan, gido vién can
chuan bi rat chu dao, khi dua ra 1ap luan dé can chuan bi truéc vi néu gido vién dua ra 1ap
luan thi s& c6 2 luong y kién mot luong y kién 1a theo, mot ludng y kién 1a khong theo, nhung
gido vién s& phai lap luan thé nao d6 dé ludng khong theo no phai theo. Gido vién can chuan
bi kién thirc hay chuan bi gi d6 dé thuyét phuc néu minh dua ra 1ap luan d6 1a dang.

- Phai thém séach tham khao cho ca 3 khéi 16p
- Phuong tién day hoc

- Sach gi4o khoa phai méi, noi dung kién thirc thyc tién hién tai va nhimg phuong tién nhu
&t lat, ban d6 phai 13 méi

213

Diéu can thiét doi vai toi 1a khung thoi gian, gido vién can khung thoi gian chii dong hon,
dé biét 1a phan kién thirc ndo can mé rong, nang thoi gian I1&n, phan nao khong can thiét,
phan nao nhe di. Thir 2 1a co so vat chat d6i véi nha truong va co s giang day thi khdng
nhét thiét phai c6 may chiéu nhung ban ghé hién nay thi hoc sinh khé dé lam viéc nhom.
thir 3 12 néu cd tai liéu tham khao thém, hudng dan thém cho gi4o vién thi cang tot.

214

Minh muon hoi van dé gi thi minh cling phai nghién ctru k¥, khi dat cau hoi cho hoc sinh
tra 10i thi minh lai tiép tuc goi y, minh dinh huéng muc tiéu dat duoc Ia gi, minh goi mo
nhitng vin dé nho, khi hoc sinh tra 15i hét nhitng y cua gido vién thi gido vién chét lai y
chinh caa ndi dung bai. Néu hoc sinh khong tra loi dugc thi gi4o vién phai goi y cho hoc
sinh, truéc nhat I gido vién phai tim hiéu cau tra 1oi do, gido vién hudng dan nhimg y co
ban va tir d6 phan tich ra noi dung céc van dé.
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Gi&o vién phai tim hié rd vé phuong phap, két hop véi noi dung bai, xem bai nao co thé st
dung phuong phap nay, phuong tién minh sir dung véi phuong phap nay 1a nhu thé nao,
xem gido vién s& sir dung mang kién thirc nao, phuong tién gi s& hd tro cho phuong phap
nay, hé thong cau hoi trong séch giéo khoa va cach thic 18n 16p t6 chire nhur thé nao, té chirc
cap ddi, t6 chirc nhém, cho hoc sinh choi trd choi, thi dua gitra cdc nhom.

Noi dung kién thirc nén bét lai, danh gia dirng nén ning vé kién thirc, chu yéu nén thuc hanh
nhiéu dé hoc sinh c6 nhiéu thoi gian tiép xdc véi hinh anh hoic video, cho hoc sinh ¢6 nhiéu
thoi gian dé hoc sinh thao luan, tranh luan véi nhau, d6 14 nhiing diéu sé& t6t hon

216

Do 14 hé thong cau hoi, hé thong cau hoi ma quan trong 1 giéo vién phai biét ré vé phuong
phép nay la gi va van dung tir 46 moéi thiét ké
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Can ¢ tai liéu tham khao, cac em phai chiu kho doc sach, doc bao, tim tu liéu tham khao
dé hoc sinh c6 kién thirc viing thi méi 1ap luan dugc. Con néu hoc sinh khéng c6 théi quen
tu hoc hoac khéng tham khao tai liéu thi cling hoi kho

- Vi tiét hoc chi 45 phat ma yéu cau dat ra thi nhiéu khi gi4o vién ¢ gang 1am méi hoan tat
tiét day. Yéu cau dua van dé tao cho hoc sinh cd y kién 1ap luan theo t6i nghi 14 c6 thé danh
vao nhirng tiét thuc hanh, tiét ngoai khoa dé cac em tham gia tranh cai thi thuan loi hon, tot
hon. Con trong tiét hoc, néu dugc thi gido vién néu van d& nho, vira sirc dé hoc sinh tham
gia dong gop, con néu dua vao trong tron tiét thi e rang khdng co thai gian, vi thoi gian anh
huong tiét day. Danh cho tiét thuc hanh, ngoai khoa hay gi do.
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Annex 5. Some of pupils’ statements

As a traveler to Africa, | think traditional customs of ethnic groups in this continent should
be (O) protected because (W) most visitors would like to see the originality of the culture.
In addition, these customs have existed for a long time (W), so the African are used to with
them and their feeling is they are better with these traditions. (1)

In my point of view, these customs in Africa should be (O1) preserved because (W1) they
are the continental heritage. However, those customs, which are harmful to people’s health
(W2) ought to be (02) reformed to improve humans’ lives and prevent diseases. In addition
(B), some of traditional activities of ethnic groups in Africa leave tourists a negative
impression when they come to visit there (O3). Therefore, positive customs should be
protected, and the others, which may badly affect to human health, should be limited. (2)

From my perspective, the evil customs in Africa should be eliminated (O1) and only customs
which are safe to human beings are preserved (02). Almost all the customs might cause (W2)
injuries to participants, or even death. (B2) Due to the social development in recent days, it
IS unnecessary to conservatively keep these obsolete things. We should think in a more
modern way. (B2) Outdated perceptions that are harmful to human health had better be
changed since the healthier the residents are, the more developed the society is. To conclude,
| think it is better to eradicate the out-of-date customs and develop the more positive one.

(3)

In my point of view, the African customs should be preserved (O). It is because (W) when
they are maintained, people’s living standard would be improved. (D) The income is from
the financial benefit of tourism. There are many traditional customs and habits in Africa, but
some of them are really depraved and out of date (O2), which might have bad impacts on
human life (W2). (B2) It does not only influence the living of African people, but also
negatively affect the attitude of people from other areas towards Africa. (6)

In my opinion, Africa should maintain positive (O1) customs and eliminate negative one
(O2). It is because (W2) the bad customs may be harmful to the human health (O). They also
prevent the development of the society and country (O). However, not all the customs are
bad activities because (W1) they have been constructed in a very long time by people
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experiences. Therefore, we should carefully consider which activities should be preserved
and which one should be left out. (16)

In my point of view, we should focus on the benefits and drawbacks of the customs to decide
which one should be preserved or rejected. The good (W) customs should be maintained (O)
and developed while the (W2) bad one such as lip plate ought to be eradicated (O2) to protect
people’s health and their beauty. (24)

| totally disagree (O) with the idea that we should protect the hazardous customs in Africa.
These customs are the culture in Africa (O), but it is very dangerous (W). It is unreasonable
for a 15 or 16 year-old-girl to have her mouth stretched by a plate (D). No one can assure
that she is safe, and her health would not be affected (D). (40)

In my point of view, the African customs are still backward and dangerous (O1). There are
many people dying (D1) because (W1) of these habits. Nevertheless, some customs should
be preserved (02) because (W2) they are African culture, which has valuable spiritual
meaning (D2). (B2) It will not be Africa any more if its traditions are all removed (54).

In my opinion, the lip plate custom should be eliminated (O1) because of (W1) it is danger,
although (R1) this is a traditional custom of the Surma ethic group in Africa. It hurts the lips
and brings negative effect to Surma women in the future (D1). In contrast, Sharo, a tradition
in which a man has to undergo the ordeal of caning to get married, should be (O2) maintained
since (W2) it proves that this man is strong enough to protect his woman (D2). Besides, the
custom that the mothers helps their daughters be more beautiful with African traditional
items should also be maintained (D2). (61)

In my opinion, the traditions in Africa should be (O) preserved because (W) every ethnic
group has specific customs belonging to their own beliefs. Each person has different
perceptions of beauty (B). The people in a particular group find their traditions appealing
and fascinating while others do not. For example, the Vietnamese custom of chewing betel
might be strange to westerners, and it seems to be impossible to follow. Therefore, it is of
prime importance to sustain the distinction of each culture.

159



From my perspective, the customs in Africa should be (O) kept because (W) they are unique
features of African people. This shows the respect of each person to his or her belief (D).
Just like in Vietnam, we try to preserve and develop Vietnamese customs, so why those in
Africa should be eliminated. (71)

In my point of view, in Africa, the positive customs relating to singing and dancing ought to
be (O1) maintained. The (O2) the evil customs such as Circumcision, Lip plate, dinking
cow’s blood, and bride kidnapping should be removed. Because (W2) there are these bad
customs and it harmfully affect human health (D2) and even cause death and infectious
diseases in Africa. They also result in the world’s negative attitude towards Aftrica in terms
of aesthetics (B2).

These customs like dinking cow’s blood, circumcision and bride kidnapping had better be
abandoned (O1) because (W1) they may lead to infection and even death.

The good habits should be protected (O2) as (W2) they are the traditional of African ethnic
groups. (84)

The customs in Africa are extremely diverse. We should keep the good one (O1) and
eradicate the bad one (02). It is because (W1) positive customs help to attract tourists (D1)
through many traditional activities like color festival and wearing a great amount of gold
jewelry (D1) while (W2) negative customs are usually dangerous and harmful to people’s
health (D2). (85)

African customs can be preserved (O1) or eradicated (O2) based on their cultural and human
values (W). The traditional customs of Africa contain distinctive and prestigious features
obtained through long experience, which earns Africa a reputation for its mystery. However
(W2), some evil customs still exist (O2), and that undermines the growth of the economy
and society (D2). (86)

In my opinion, the majority of customs in Africa should be maintained (O1), while some
should be banned (O2). Those customs, which present the cultural value and featured
characteristics of the African (W), may attract plenty of tourists (D), and this is extremely
beneficial to the economy (D1). On the other hand, the backward (counter-argumentation)
customs might bring about negative effect to humans in this region and ruin its traditional

glory. (93)
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In terms of nice customs and festivals, it is essential to maintain and develop them (O1)
because (W)1 they are traditional features of such a distinct continent like Africa.

With regard to evil customs such as circumcision, lip plate, they should be eliminated
immediately (02) since (W2) it may cause infection and eventually death (100)

It is better to get rid of those customs, which are depraved (O1). They are no longer valuable
these days and may limit the African’s literacy level. However, the customs, which have
been suitably adapted to human lives in Africa, should be protected (O2) because (W2) these
traditions help to maintain the culture of the African. (108)

Every nation has its own habits and customs (R1). However, the African customs are
extremely weird activities and gradually badly affect human health in this continent (D1).
These customs unreasonably take away freedom and human rights of the African (W1). They
have to be beaten to mark the adulthood (D1). They are forced to risk their lives to hunt lions
and fight with cows (D1). These dangerous activities ought to be removed (O1) so that Africa
can grow well (W1). (127)

Some of the customs should be rejected (O1) such as the circumcision custom because (W)
it seriously affects human health and may cause death (D). Some other customs should be
preserved (O2) but altered to adapt to the modern life. For example, Cow fighting needs
barriers to protect spectators. There are also some remaining evil customs such as widow
inheritance or blood cow drinking, which could lead to severe infectious diseases (D2)
because it contains lots of bacteria (W2). Inheritance of wife does not conform to the lifestyle
nowadays. (129)

That most of the customs in Africa have poor level of hygiene, little freedom, no aesthetic
sense and are complex causes it to be devalued compared to other continents (O). (189)

Bride kidnapping is a custom, which should be maintained (O1). On the other hand, some
customs should be banned (O2) such as a woman cannot choose her husband but has to be
married to a man in her neighborhood and even if she is not happy (W2) with her marriage,
she cannot get divorced. (184)
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The wedding custom is backward and complicated. It shows the inequality between males
and females (O). The wedding costs depend on offerings without any willingness. Low
literacy level leads to outdated decoration customs and diseases (188).

The customs like no free love, no divorce, spitting on the wedding day and the lip plate, etc.
should be abandoned (O). Love is extremely essential in human life, so the government
should allow divorce (O) to let people free when they are not happy with their marriage any
more. (194)
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